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Nacional Catholic Educational Association (NCEA) established a National Center for
Research in Total Catholic Education in 1978, It was to contract with organizatibns
and individuals to perform research on topics in Catholic education. The Center was
seen as a CACE service to its members because many are not able to suppont research

due to staff and funding limitations. It is suppofted by contributions from dioceses,

archdioceses, religious congregations and ,other interested parties who purchase

certificates of interest in the Center, ltisgmemedbyaaoardofmrecm-sdeaed
certificates. ‘

. . . from among those purchasing
o ‘lneadylSBZd\eOethoardmmdevelopamnestﬁxpmposalm
) decided to solicit proposals for “A Study of Effective Catholic Schools.” This was to
) mwmmmdmmwwmmmmq
In brief, Coleman and colleagues foundthat students in Catholic schools have
higher achievement scores and a greater opportunity to Participate in the common

school ideal than their public school counterparts. Greeley reported the benefits of -

Wkemmnmmmdwmm
‘.[ C, Although that good-news was and continues to be encouraging, the research
~ _ indicated how litde is known about how schools become effective. In ani effort o
- remedy this, the Research Center, actifig through its Board, awarded a contractio The
Huron Institute of Cambridge, Massachusetts. The project was to look carefully at
how Catholic schools are organized, the kinds of students they ertroll, and the
policies and procedures tha characteride their operation.
mepdndpaliw'sstwvhmepmmm :
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,HawardGmdedxoolodeumdm ummmmmmdw
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. 7 mis&mm&mmy on that investigation. It brings 1o fruition the .
dream of those whio the Center in 1978.Furthermore, it is an
way to commemorate the centenary of'the Third Council of Baltimore. At it,
dwmmnwmpsdemead. . - that near évery, aparhhsd\ool .istobe
built and maintained. . .
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All will have as their ultimate

to be more faithful to the vigpn of Jesus and their mission. This mission is sum-

. mmedmdnwdsofmpejd\nulnhls’l%mlkwwmgpeop!emhhdtsm

Square Garden in New York:
1 would like to tell you why the church considers it so important and-expends so

qu»mgy!nosdumptmldeyoumdm!ﬂkxmofcﬂmmpmplewﬂlg .

Catholic education. The answer ¢an be summarized ir. one word, In one person, *
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effectiveness of Catholic schools. Although it focuses on Catholic secondary schools,
some attention is given to elementary schools, particularly as they interact with their
s dary school counterparts. It Is a story of. much goodness but also of some

* tensions and two deep-seated problems.

be aalled “input/output studies” of

PRIOR RESEARCH ON EFFECTIVR SCHOOLS: A BRIEF REVIEW

Most reviews of school effects literature with Equality of Educational Oppor-
tunity, by James Colemag and others, ished in 1966. It introduced what came to -
| effectiveness. It was one. of the Virst
nationwide surveys to measure both inputs, consfing of school, family,
and student characteristics, and outputs| conceived primharily as academic achieve-
ment measured on standardized tests. research and much of the work emerging
ﬁmhdevdoped&anhumnmmdpeow.hswmmmﬁumedmm
éan promote soclal reform. The focus on school resources such ay staff/child rado,
salary schedules, and.numbet of books in the library had a distinctly economic beng,.
as did the cholce of the input/output' model., - ' .

Educators were disappointed, in- the results of this earfy research. It suggested
school achievement was determined malnly by family bagkgrousd rather than school
characteristics. While these findings were subject to considerable debate, further
analyses falled to yield substantially different conclusjons.! One. impértant and

" enduring consequence of Coleman's wik, however, was a redefinition of the central

educational_issue: achieving equality in ottcomes assumed priosity over equal
schoo! inputs. Research gradually began to shift from scrutiny of educational re-
soummgrdd\emmwsdedmﬂmandmeﬁﬁorsbdeﬁmﬂuemethose
outcomes. ’ . -

From the point of view of most professional educators, more resources are by

. definition highly desirable. However, resources are really only means for gddressing -

the primary educational concerns: curticulum, the amount and quality of instruttiod,

. selection and maintenance of a talented and committed faculty, providing a positive
_climate w shape student life, and overall institutional leadership. As more recent

educational research began to focus on these areas, certain aitributes ass with,
effective public schools emerged. Fusther, these findings appear to be ively

. »

1. mmmmwmmqummw.‘m
ton, DC., US. Office of Education, 1966. Two of the major contributions to this debae werg: MoynihangP., and
mﬂ«.n.mmqmw.mmmm.lmmc,«d. )E
A Reassexsmeni of the Effects of Famfly avd Schooling in America, New York: Random House, 1972, and Averth . H, o
d..fmmamn mmmmqm Fraclings, Rand Corpuratkon, 1971
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Ronald Edmonds' research o Effective Schools for the Urban Pdor, af the wock
by Michael Rutter and others on a sampl¢ of secondary schools in London serving +

low-income students, are two of the most widely cited examples of this new stream of

inquiry.* Edmonds suggests the key characteristics of successful schools are strong
administrative . {éadership, &n orderly school climate, teachers' high _
emphasls on basic skills, and frequent evaluation of students’, expm
embeds these findings within 2 more general argument: the failare of students to
learn is due primarily to the school, and schaols netther could nbr sk 1ld explsin
away failure by referring to cultural or social class deficit. S

Ruiter and others reach a similar conclusion. They argue that a &onstellation of -
factors—the amoupt of time spent on instruction, the presence of incentiv s and

. rewards for achievement, the ambiance of the classroom and school, a. . the

for the students to exercise responsibility —create a panjcular ethos,
or set of values, attitudes, and behavior, that charactérizes effective schools.
It is only within the I3st three years that research on the efféctiveness of Catholic

‘schools appeared, James G. Cibulka and ‘others reported in 1982 on an examination
of Inner-City Private Elemensary Scbools, most of which were Catholic.® They con-

]

clude the effeativeness of these schoalg derives from strong institutional leadership,’
the. shared values of the staff about the purposes of the school, 2 safe and orderdy
environment, and tlarity of mission and purpose. Cibulka eral gathered ordly, limited
data on student achievement, basing théir conclusions primarily on parents’ reports
about school quality and their reasons for choosing a Catholic school. .
Until publication of the book by Andrew Greeley, Ménonity Stvidents in Catbolic
Schooks, and the companion volume by James Coleman, Thomas Haffer, and Sally
Kilgore, Public ard Private , there wias virtually no litefature on the effects of
Catholic secondary schools.? For this reason, their research proved both seminal and
caontroversial ¢

Coleman et al. conclude that Catholic schools prodyde higher cognitive achieve-
ment thart public schools; that they are less racially ; and that the variation
across students in patterns of achievement is much less-dependent upon _fatnily .
background. Greeley's results are even more powerful In sommie ways. the:
siame data base as Coleman ¢ al, Greeley claims large differences in the achievement

- of minority students in Catholig.and in public schools. Fusther, these differences are -

greatest for the most ¢isadvantaged youth-—students from poor families, where
parental edueation is limited, whd are enrolled in a general program. ‘
While Coléman ef al and Greeley repont extensively on the effectiveness of -
Catholic secondary schools as compared to their public school counterparts, their -
results provide limited information about how thes higher achievement levels are
produced. Coleman er a/. suggest that school policies on order and discipline, and
féatures of school dlimate such as the amount of homework ard absenteeism, play a.
major role. Greeley added to this list of explanatory factors the nature of the
governance arrangement for the school and the guality of instrugion as reported by
. : -, . ) ' % -
ph N

') .
T e Y { . )
2. See Edmonds, R, “Effective Schoobs for the Ushan Poor,” Edtscsdionsd Losdersbip, April-May, 1981 and Ruster,
M, et al., Fifiecens Thossond Hiners: Seciantsry Schooks aved Their Effects on Clikiren, Cambrigige: Harverd University”
Press, 1979. Two other widely cited studbes are: Brookover, W., s &., Scbood Socua! Systemts artd Stacckorst Achierersevel:

" Schools Can Make a Difference, New York: Prager, 1979, Weber, G.. ™~ Inner Qity Chikdren Can Be Taught to Read: Four

Sua?l Schools,” Council for Basic Education, (xcasional Papens No. 18, 1973, .
3. SC€ Qbulka, )., o &, Inney Clty Privege Ekmevicry Schook. A Snidy, Milwaukee, Wiscumin: Mangoene
University Press, 1982 ] -
4. Coleman, J., Hoffer, Y., ard Kilgore, S, High Schord Achieremsent, New York. Basic Books, 1982, Greeley, A,
Catbolic High Schools and Minority Sedents, New Brunwwick, NJ.: hmﬂm*%z :
& ¢
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students. hlnoeammparlsonofpublicmdpﬁm@oolswasmepﬂmaryfoumof
lndnmms.dleedumlonalvamhlesmmimdmmﬂndhrdmmadl&md

" between the two types of schools. | a

/

AMS OF THIS Rl'\i ARCH

Desphtd!ehmreaslngvdumeofrescamhoneﬁecdvcschmﬂsmdmenunms
recent reports on secbndary school reform, Catholicsdloolsmmatnvh'tmllyunex
amined. Thus, our central research purpose was to identify the factors associated with |
mmdmmmwammdmmmm
social qrganization.

This raises a question: bywimanedaslmuldmaksdnolsbehuiged?&udau

achievement has become the yardstick used by rhost researchers-in evaluating the

eﬁ@deﬂkM%ﬁhwbﬂﬂklmmMam
adnkmmemwdltsmuses,wezlsumh\mlndusisnmdnonlympmmuaspead
sdnolmngmdsuﬁamipmenmaendmmesssmcxdarysdnolsinmofa
hroad set of criteria tha include organizational, social, and emotional objectives. For
Catholic schools, one would have to add to this list a greater emphasis on value
orientation and personal development. represents 3 broader conception of
effectiveness than we typically see in on schoo! effects.® :

‘In _brief, ouraimhasbeentoseekoutdnedisdncﬁ%fcammsdmod@dlc
schools. anabomdmesd\oolsbommtennscfhowasodalsdmds

.. might view them and as the individuals closest to schools —teachers, students, and

parents—perceive them? What makes them work? Can these features be
where they exist? Can they b repliaated.tmnsponedclsewheremtoudnrmlkmc
schools, toanyschooP ‘

. STRECTURE OF OUR INQUIKY

Sevemlmnmpolnmdminmedireabnofaﬂddresearchappmd\ First, it was

obvious that some aspects of s effectiveness: that interested us would be
difficult—some would argue thle-—to assess by quantitative means. inger-
views and classroom observations might yleld more data.

- Seumd.asourlkeraummhvmm linle is known about the subject of our
inquiry. This uncertainty complicates the design of a quantitative study which re-
yuires explicit specification of of the research questiony at the ouiset. There is litle
opponmkyformid—coursecorr@onslouldyoudlécoveryou&edmewm
qu&ﬁmmmdrmmanmﬂmwdmmewmldmdmmdmm
Here.m,ﬂgldm'd\seemedwbemmeofnsﬂamﬂhy As the
pmlinﬂmwwmnlysispmceeded,subseqlmnjmesmkmmuldbemdlmcmd

Third, we judged it important that the study design allow ample opportunities for
mqmwmm~mmmmmmm—
to influence the content of that research. If this work was 10 have meaning fog,
educators and parents, it should consider the aspects of their sctiools they regard as
salient. We sought to ground our research on school effectiveness both In the existing
edumiumlmrd\mcmummdmﬂwexpeﬁcnmcfdxmmfmﬁliarwhh

" these schools. ;

b

5 %ara Uightft in her nbw book, The oo High Schuol, New York: Basic Bovks, 1963, develps the
iea of Instinutiona) guodiiess as the basts for 3 broader concepruatization of effective schooks. wmhhaskkaquk
womparthie, demdmmmmssmmm
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. Nevertheless, exclusivwe reliance on a qualittive appmach entiils substantial Rrob-
. lems. Some questions of ifterest to us could best be examined by raditional
quagtitative means. ldentifyimdifferingpmemsof.,chuﬂ achigvement and the ™
‘ . possiile causes of these patterns falls in this realm. Further, there are some simple
’ S descriptive questions that stirvey research is'ideally designed to answer: how large
' . amCatholicsdmols'whatpercmmgeofsmdummennﬂlcdmacadgmcpro
grams, hoW many mathemarics courses do they take?

. In addition, certain aspects of fleld research troubled us. Howdocsoneknowd\e
- descriptive reports are valid and free of bias? Even if they are factual accounts, to what
extent can we, or should we, generalize beyond this set of schools? A survey dita base
asaammmonmasetdmsesmdiesmuldsxmsﬂmbud\d&valldkydme

individual accounts and the. ability to generalize overall field research findings.
« Thus, we settled on a study design combining fiéld and survey ré@search. This
technique js employed effectively by Edmonds. and Rutter ef al Recent writings on
soddrueardimedmdsgenmallympponﬂmeﬂiacy&amum-medmdappmd&

Field Rescarch !

. . TheNdmeardtsmnp&cmmNsdmnCﬁhdkscmndaw\sdxxﬂssdeuedﬁm
5 archdioceses and 1 diocese: Boston, Baltimore, Cleveland, Fouisville, San Antonio,
and Los Angeles. In terms of Catholic schoal enrollment, each of these is among the
mnyhrgestdbcesesmdteummm:scgd\eypmﬂdegoodmnc

of the areas with mgjor concentrations of Catholic schooal.
We&eddlesupednmﬂemofsdmolsinead!ofdmediomesmnanhm,
. : some *goad schdols that we might find interesting to visit.” We described in some -
- detail our broad definition of effective schools. Since we were interested in schools
¢, fram different types of communitiés (urban, rural, and suburban) and with different -
medlmismsforsdmol.gommoe(mluommderdlomnmdpaﬁshmm
parish), we asked each superintendent for nominations in each category. The super-'
| imendexmwggestedamdedgmupmsd\ook including some récommended for
mmodmﬂmh@wadxm ‘superintendents also provided us with
descriptive daté about each school. This induded witin levels, percentage of
graduates attending oollege, mdankommwhabercocdorm
school size, mwmdmwmmmm&mm

: body.

'} lndlmstngmeﬁnﬂsaofsdmls wesouglunmximumdhtdkysonstom
the Tange of contemporary Catholi¢ education in America: poor schools and affluént
schools; schools varying in size from 130 to over 1500; coed and single-sex schools;
all-white, racially mixed, and an all-blatk school; schools where student enrollment is
almostudmlvdymhouc*mdsdxxﬂsw!mmm-ﬁvepawnmm
tholicWerejecaeds’o:nesdndsbemusemeymdarepmasbd academ-

: ically elite within the systéi: we wanted good schools, but not just the schools.
N Atriefdescﬂmbnofeachschonlinmeﬂmlsmmmsmqﬂeﬁ)ﬂome
. ! beforehmd,dlelracmalmmesarenmusedwmmnﬁdmdalny LT

&stammwmmamma
stmmdmsamadmmmm“
colk:ge:a:h‘d : o » ofthe
L { -&mu@wawpﬁmmmrmgiﬂsmmm ;;

Mbodydmisaboutor:equandbm:ndcosmhrgdy mrklm-da‘-
: f’"‘“ﬁ .
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‘. o St. Cornelius’ is a coeducational diocesan hngh school serving lowincome =~
s working-class families in urban Clevelend. Nearly 1000 students are spread over

A . three campuses, requiring well-planned transportation schedules for students and

: teachers. Black and Hispunic students comprise approximately gne quarter of the -
enrollment. About 65 percent of. the graduates attend college. St. Comelius’ cur-  °
riculum inclydes academic, vgcational, business, and special education programs. -

® St Madeline's High School serves an Imost exclusively black middle-class .
student bady of 660.in Los Angeles. Ninety-two. percent of the graduates artend KX
college. Founded in 1889, St. Madeline's is a private surban school for girls. -

® & Edward's High School, the largest school in our sample, enrolls 1 -
dents. A private boys’ school ‘in suburban Louisville, its student: body is SR
exclusively white and middle class. Founded in 1864, St. Edward'shasa Ieae— -
preparatory program that includes 12 advanced placement courses akollege .
attendance rate of 90 percent. Its tuition of $1450 is the second-highest in our sample.

® St. Peter's is a coeducational inter-parish high school located jn inner-city San
Antonip. ltspopulaﬂonofSéSstudems&mnlowinconwandworkimd& P
families is racially balanced, composed of almost equal numbers of Hispanics, blacks, '
and whites. St. Feter’s features both an academic and a general curriculum. Its tuftion -
of!900ismelowestin~mrsample . v

e Bishop O'Boyle High Schobl is located in suburban, semi-rural Fresferick Colb:

mw‘NdOﬂginallyfoumbdasapadshhlghsdxmlinlmmesdnmlbqa" _
private in 1972. Mmdanbodydlw:suppermi&nemmwperwuwhhe - v
mth95percemofd\egmdumcsanendingcollege memitionofM?SOistheh . ’
in oursample -

: 'l‘heﬁeldworkwasorgamzedinwtwopam conducted in the fall of 1982 and the
. *spring of 1983, Ateamdtwovisitede@sdmolmdocfmatomldmmupemn
+ days. During the first roung of visits, the team interviewed staff, students, and pdrents,
Medcla&smnandWsdmolﬁfe,mdcdl&edmmmivedmumem -
_,on each school, These activities-addressed .concerns within six broad areas: the . -
schaol's philosbphy and mission, curriculum and academic structure, school organi- .
zation and staffing, student life within the school, ﬁmnoeandgwenmnce and the
- 4Catholic character of the school.
: R Wecmceivedmemmahisitsinbroadtems ldvemlyexplomgalamer
: number of issues than we would éventually treat final report. The agenda was
‘ ‘ : slupedbydtedﬁingmmhonﬁeahesdmds.bymupermmlexpeﬂmwnh
, . Cathotic schools, and by our previous professional ‘endeavors in a variety of other
. contexts. We left ample opportunity at this point for those we were Stutlying to -
- influence our agenda. The pfimary purpose of this phase of our. research was to
develop a field-based set of hypotheses about the features of good Catholic schools. -
: - We looked for the visible signs, but we were also-atentive to the unspoken and  ©
- . sqmedmesmueougtxlzedm—d\evaluesmamsmmd,memnﬂmmmm

Sy Wlﬂlemhuelpmmuwﬁameworkofd\issonsusefulaﬂdemmdewhping, R
' can be blirding if left unchecked by empirical evidence. The search for the latter was .
ﬁcmﬁinpurpmedmesmmdpanoﬂheﬁeldrﬁeamhmdmauxmaryﬁmmonof
* the survey research described below.
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tocol, and procedures for document review. Every item in this data collection effort
related to a proposition or set of propositions.

In the course of this work, we conducted approximately 350 interviews with
principals, teachers, and other school staff; we observed in over 160 classrooms; we
collécted almost 2000 questionnaires from students, teachers, and parénts. Taken
together, this material provides an extensive empirical basis for our field research.

AV
survey Roscarch: Analyses of High School and Beyvond

Tdeally, one might use case study results to design 2 follow-up quantitative inquiry in.

a larger set of andomly selected schools. This provides a rigorous test of the
tenability of the general propaositions formed in the field research and an opportunity

to address those issues for which case study fesearch is not well-suited. While we |

lacked the resources to undertake a survey of our own design, we were fortunate that
a current large-scale national daa collection effont by the National Center for Educa-
tion Statistics (NCES), High School and Beyond (HS6B), included a random sample
of Cathelic secondary schools and contained data on a large number of questions of
interest 10 us.

We drew the Catholic school sample from the HS&8 tapes: 84 schools and 5495
students. We selected a large number of the questionnaire items for data analysis.
Some of these were useful as they stood. Others were merged into compasite factors.

This process of constructing varifies was guided by the reséarch on school effects . -

and by the prupositions developed from the first part of the field research. The HS&B
file contains extensive data on student and family background; school characteristics
such as social composition, staffing, resources, and climate; students’ attitudes and
. behavior as they relate 1o various aspects of schooling; and a broad array of outcne
measures, including academic achievement, educational aspirations, and affective
and social development. It represents our primary information source for Section 5
of this report and provides important supporting evidence for the other sections as

GUIDE TO THE EXFOCUTIVE SUMMARY I

Each of the following sectiuns parallels a section in the technical report. Using
summary statements set in italics, we highlight our findings. We provide some
chlxx'akmonmd\mmmandoﬂeraglmpsedmeempiﬂcaladdmcema
supports it.

- Producing this manuscript has been a difficult task. Weuytosketchinafewpages
the complex nature of a set of social institutions and the characteristics of those who
shape them. In doing this we identify common themes and unique features that
contribute to the making of an effective school. We include excerpts of descriptive
accounts from some schools in order to provide a brief look inside those schools.
Unfortunately, the summary nature of this document precludes more extensive
description. We cacourage you to read the technical report. g
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The obvious ways in which schools manifest their Catholic character involve
Yoo specific religious activities such as liturgical services and a required religion cur-
- + ; riculum. As we move beyond the visible features that mark a school as Catholic, it
- : becomes necessary to examine the social ang cultural fabric of the institution—the
conflicts and the shared values, the explicit and the hidden. There are no simple
procedures, however, for guiding this assessment. Thus, our objective remains
modest: to describe certgin-features central to the Catholic characteruf the schools

h{ we visited, knowing that ours is at best a partial sketch of complex institutions.

»

fhre religaon ~ The religion curriculum in the schools we visited generally consisted of three
crervic ulsson. Liturgaes. required full-year courses, and a choice of two semester electives in the senior year.
ceted spuecsal sq bt Although we found some variation across schools in course titles, topics covered,

A Ctirsties, vacd as textbooks used, and teaching methods employed, there were a number of
rerfrredIs et sl H‘pu\lt-lu' similanu;s 8!!!008 the programs. A descﬂpdon ofa typical curriculum fullows

WP e IR N, drg - Relig¥on I: Thig course encourages students to examine and reﬂectmmemeamm

e moss isibile eays in of their lives. In looking at their reMomhip ¢tothe WOl'ld, students are asked to

Y which Catholic sdhouts consider the role that ‘faith and belief in 2 personal God might play within this
déffer fronr the'fs prblie  context. This objective is addressed through study of the Old Testament as the
Ceoresfesfrarts expression of a communijty’s wonder about Gog. Stydents are encouraged to think ¢
Neamificant ibanges  ~  abouttheir mlcswithmmgCad\ohc Ghureh, their parish community, and society as 2
e er rat o o vrred whol¢®
it e Jast eenty years * Religion II- 'l'hiscoursemightfocusonmechﬂstianperson with emphasis on the

Qe the content, nature of our relationship to dfrself, others, and God. The life of Jesus is discussed
langtiage e mexghexamfnaﬁonof New Testament scriptures, and particularly the central theme
pedagogy of roeiigions of these scriptures, a call 1 self-reform. The course looks at some of the challenges .

tstuction god snthe s, (ECTAEETS face in living their faith: peer pressure, obedience versus freedom, and” -,

st fdic . for «  sexuality. The course ends with 2 treatment of the sacraments and the liturgy of the .

Fo B iGN NS Tiosice Church and their role within a vital contemporary Christian community.

) ' e UI: This course focuses on moral behavior and the r Honsibility for o
makingmomldedsions Students reflect on their own motal values and compare N
them toa morality based on church teachings. Notions aboutsin in the world, and the | :
. need for personal redemption and reconciliation, are examined in the context of the -

. demands associated with living a moral life. The formation and use of conscience is
emphasized. The second phase of the course relates these principles to specific
moral issues, both global (eg. nuclear disarmament) and personal (e.g. sexuality). RN
. WWManlmmMummWabmmdem i
and other lifestyles; Belief and Unbelief, an jnvestigation

. . «
R . . .
. - .
< - N l - - :
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imo the ultimate ontological questions; Contemporary Catbolic Faub an examina-

tion of the roots of Catholic faith, including tradition and heritage: The Meaning of

* Life. an inquiry into values that will guide students in their choice of a personal

. and Death and. Dying, an examination of the issues and concerns'

‘sun'eunding the reality of death.
~ The religion tourse sequence described above assumes that faith is a developmen-

% - tal process. Full comprehension of the meaning of Christianity requires an under-
standing of one’s humanity and the nature of belief. As the chairperson of the'religion
deparmnematSLEdwardssmtedsud\acounesequenoehanourobimives. )

® 10 expose students to Jesus' teachings by exploring the New Testament;'

e tohelpstudmsdevekpanundersmndimofmepmcessofackﬂeﬂcemgrwm
and development,
. mleadstudenmmwemedevelopmcmdfaimasapamlleltohumangmmh
. tohelpsmdemsexplored\evalueofpmyer,worshiﬁ andthesacramcmsin
their ljves.

Mofmeschocﬂswevxsitedhadamuchmomu'admomlfonnofrellgiom .
instruction, placix&heavyemptmsisonmemkaoffanhand(‘mho!icpmcﬁceas
received truth, and using didadic instructional techmiques. This is a marked contrast
wkhmeometschmlswhemSocmkmcmngnmho&wereamnmNyempk)ycd
Nevertheless, religious instruction in even relatively conservative Catholic schools
tothydiﬂ‘erssubstmtiallyfmmdlatofmlyadecadearlier It differs still more from-
the 1950s when the Baliimore Catechism was the organizing guide for all elementary
and secondary religion courses.

lnaddﬁionmdmrgahrcumculum Catholic schools have added some new
elements to their religious activities since the 1950s. In particular, we have withessed
an {ncrease in retredt and apostolic service programs. Contemporary retreat pro- .
grams in Catholic srcondary schocds difer considerably from the earlier days of -
silent recollection. The central featv re of these "“days of récollection” inthe 1950swas
the sermons delivered by specially traine.d priests to several hundred students in the
school chapel or auditorium. Maost of th2 typical refreat day consisted of these talks,
imempemedwkhqaponunﬂmmgmomfes&onmmndm and with silent

Cummt retreat programs tymaﬂy involve ‘group activities for freshmen and
sophomores at an off-campus retreat center. Usually directed by a faculty member,
the retreats might also involye a priest for the sacraments, and feature films, discus-
sions, and talks by students and faculty. The retreats provide opportunities for
Mmmmmmmmmﬁmm and God, and to
share their conoems and listen to othe. ; in a relaxed atmosphere.

For the juniors and seniors, retreats may last three or four days and include several

\faculty members. At one school we visited, a team of 14 persons—five faculty (onea -
priest), seven graduates, and two senior leaders—are regularly involved. Over the -
course of the year, 54 of the 80 faculty work inthe retreat program as retreat leaders,
bus drivers, substitute teachers, and follow-up directors. This substantial faculty
involvemenit reflects the imporance attached to this activity within the total life of the

school.
Apostolic service programs, sometimes ledsochlactionpmgmmscmmne
another major elenient in the religious of most Catholic
. programs, which emerged in Catholic secondary schools in :ndeltly

1970s, represent the most tangible sign of the Catholic school’s commitmenttoajust
social community. Maboardmcnﬁaerofoneofﬂxesdmolsmmted,“Asdnd

e | - 18 - Sl
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should not call itself Catholic if it doesn't have an apostolic service program.”

The director of the program at S. Edward’s spoke about his perspectives on
student setvice programs.’

1 believe in service. It's important for students to realize that the things they do make
a difference. We can heal people and make their lives better. We can raise the
_awareness of others. Bhysical contac is vital for Christianity. Some of our students
are sheltered from poverty and from pedple of different rages. This program is
important because it makes them more aware. Work with the elderly is particularly
h:s.Mmsdum[nholseedmunderpdvuqedmd kids can
~betnppy They realize that the poor don't choose to be poor. This is a flew.
understanding for most of them. e

At Bishop O'Boyle High School, freshmen and regularly visit local
nursing homes to talk with patients and small errands for them. The older
students wock in an inner-city soup kitchen, They assist in preparing lunches and in

the footl to the needy. Although the school is relatively close to the -
inner-city, mostofmeaudmtsludnotsemmepomwdmemundlmeybecame )

mvolvedwidxdnsprogram

"\ Students, parents, and

Jaculty bave rarving
concefitions about the
religions character of
ther school. The '
tracditional framewnrk

o thrgdl ST esSes ORe's

persanal relationsbip
with a Supreme Being is

Jdn r«mkm with a more

ecumienical penpccﬂnr
that emphasizes social
respronsthility and
communcal .
relationshifs. This
tension reflects a
similar conflict withiu
the Amierivan Cathollc
char e,

Wehwzdmadyalludedmthisrmbnhaurdbumonofﬂ\edﬁemnm
tions of the religion curriculum within Catholic schools. Conceptions range from a

relatively formal doctrinal approach, emphasizing the knowledge that all Catholics

" must possess, to a focus on developing individual conscience as the central compo-

nent in faith development. While these contrasting orientations are most obvious in
the structure of the religioh cursiculum, they are also manifest in the content and

organization of retreat programs, mdh:dxeremh'eemphmisglventoamsmhc

mmabotmmbammmdmmamdsumqu&
mmmnﬁudnmkdmlummmumm responses tend to
emphasizethe vertical dimension of faith. They express a view of religion as prima-
rily a refationship between God and themselves that provides the strength to succeed,
offers sulace in moments of trial, and sets limits on personal behavior. Teachers,
while also attesting to this vertical dimension, were more likely to claim that the
horizontal character of religion—the concemn fog social justice and caring about
odm—waseqmllyimpmmtﬂwytendmexpedememlmasalim
force that challenges them to social action.

We found similar differences between parents’ and teachers’ rmpomam

ing religious behavior. While approximately 75 percent'of the parents and teachers

repont they regularly attend Sunday Mass, teachers were twice as likely as parents to
be trivolved-in social service or neighborhood projécts. Parents tend to appreciate the

-imnwmmaymmmmmmdaﬂmmmpemm

gagement than teachers with the post-Vatican 11 on social responsibility.
We also asked students about the role of religion in thelr lives. Many of their
responses were neutral or “no opinion,” that while students have a broad

SugResting
knowledge of Catholicism in both its horizontal and vertical dimensions, they have

yet to internalize efther aspect. Where studenits offered an opinion, their answers
tend to fall between those of their parents and their teachers. On the issue of social
and community activism, students were more positive than their parents but not as
much as their teachers.

mmmmmmmmmmny Sdn)lsmﬂ’areactiwely
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in the contemporary Catholic school. This requires identifying the essential Catholic
yalues, and speking Yo interpretandpresem:mem in an increasingly complex and

changing world.

Chafrwins played

serveral roles in the

schands we visited: >
Juistor, counselor.
conceprualizir, and
animeltor of the

¢ hyisticin community.
Chaplains can firoride
& peaseerfui integrating

Jorcewithin the Hfe of a

school. Teachers, both
fay wned re ligious,
prrovide o sufiportive
base for this work and
congtibute substantially
l"#ﬂ" community life of
ther s b

Fweddnesdndsmvisuedhaddnphimmmelrsmffs ﬂlesemmlsnersservcda T

variety of functions, celebrating liturgies, visiting students and parents in hospials,
praying with families who had lost a member through death, heanngmnfesslms,
serving on teams, and counselling students.

Some mmddﬂrnﬂﬁmandmdmm&mmmw
School, the chaplain had organized a mime troupe to act out the gospel at a school

. Massasitwasreadbymeofmemnde{us Incmrimemew healsospokeofhisrcﬂeas

coumekxwldﬁnthesﬁmolcommunity"
W!mammedmrgmupmdlmmmmmage for example, the students will
demlmmp@rmdmmwmmmamedmdm
Church, but try to point out the supports that these families miss by living oifside ™
the Church community. 1 think that in their parishes many adults get the message
that they aren't wanted. Students arrange for me to meet with their parehts, and
sometimes they are ready for reconciliation with the Church. ﬂm-.avaluablepan
of what I do here. . '

At St. Ridla:d's,med\aphmplamedanddevelomdmeﬂchmﬂsrdiglonpm-
gram, which al leaming and discussion. Although each course

experienti
has a well syllabus with topics, leaming activities, and discussion outlines,
none has a required text. While several books are used foi parts of classes, the
chaplain wanted to ensure that teachers were flexible in presenting maerial to
students and that there was no over-reliance on textbooks. More generally, the
dmhlnseemedtolnﬁlsevhalkylmomeschool To a large extent, hisspirﬂbeame
the school’s spirit.

Unhumdymememmedadammmasmnmmetdmmd

some bishops and personnel boards to assign priests to high schools limit this
minis{ry at Catholic schools. Two of the sample schools, St. Frances’ and St.
Peter’s, do not have a chaplain. Without 2 priest regularly on carfipus, the
schools find it «.:ore d*fficult to schedule daily, or even regular, Masses, as well as the
sacraments of reconciliation, baptism, or anointing of the sick. In such cases, schools
must vary celebrants, with the result that students have no opportunity to get to know
a single chaplain and build a relationship with him. Although the presence of a
permanent chaplain at these schools might
environment, the Catholic character of both schools is substantially weaker in this

Teachers, both lay and religious, provide a strong complement 1o the chaphin's
role within the school. Having integrated Vatican 11 ideals into their lives, they serve
as role models for the personal behavior of students. In their daily interactions with
studentts, they make concrete the meaning of a Catholic school anc Catholic values. It

. isexpressed in their religious practice; in their personal lives, and in the dedication

they bring to their teaching. Without the strong presence of teachers enthusigstically
mnmdmbuﬂdmgmesdxmlcmnmunky,meﬁpm ofﬂiesdux)lwouldsurdy

suffer.
18
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ConfTices can silso
emerge hetween the
retigious and academic
purposes of the school.
They appear strongest
in schools where
sdcademic quality Is
high. Families often
chuase these schools
becanse of their
academic excellence.
While the religious
character of the schools
is accefded as o part of
the hial pragras, some

tensions arise abayt the *

cemaunt of tivee and
enerey devoted to these
activities. .

".

This conflict was evident in the sample schools with the strongest, academic
reputations. Their status as schools is often a major reason for their

high-achievement
selection by students and parents.! Many looked on these schools as a good economic

-investment: atendance would enhance one’s chances of admission to a premier
university, and would ultimately increase the opportunities for getting 2 good job. In

some, cases, parents and students have not endorsed the religious goals of the school,

with regard to social justice and responsibility, but simply accept them in
eagerness to share in the academic excellence of the institution.
mmsmmwmmdemmmw
service projects and classes missed for retreat programs. Balancing the emphasis on
academics with a commitment to Catholic values and action can be a real dilemma for
schools. It becomes necessary both to preserve the fundamental rradition and yet to
interpret it anew for each new cohort of families and stdents and in the face of an
ever changing environment. . o

1. &emmhmhyow thx.MmMMMAM
Mﬂmﬂmmmumm 1982, aiso Peter Holland, “An Examination of Factors Aficring Parentel
Chaoice of and Other Private Schools”, Harvard Universicy Graduate Schoal of Bducarion, Qualifying Paper,
1982, .

-
-

I.'u%:d of .
HOGH® Hic students

in ¢ atholic schools
Increases annually.
Athaugh schools bure”
mictcle sOme
docammaodations for
these Stdents,
particularly in terms of”
retreals, apostolic
service activitles, and

.

An influx of non-Catholic students is a recent phenomenon in Catholic education.
In general, elementary and secondary school enroliments are slightly over 20 per-.
cent minority and over 12 percent non-Catholic. In some urban areas, Catholi®
clementary schools dre overwhelmingly minority and about one-third non-Catholic *

St. Madeline’s provides a secondary. school example. This urban college-
preparatory school. for girls is approximately 93 percent black and five per ent
Hispanic. The racial of this former elite academy for whites changed
slowly in the late 1960s and then -ather rapidly in the mid-1970s. At the same time

2. Uniied Sates Casholéc Blementrry and Secondery Scbooks, 1982 83

.
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curelculton prohileis camean mqeasmg numhcr of non-Catholics —currently 45 percent, up sharply fmm
arise over the 25 percent4just three years earlier.

sacramental praogramis. The religion ¢urriculum at St. Madeline's reflects the priorities of most of the other
1his s espec luﬂt true in schools we visited: scripture, sacraments, morality, the Church, and social issues.
the cel=bration of - Discussions are employed frequently in rehgum classes. Although the curriculum is -
Liturgy, thecentral ~ updated periodically, widespread changes to accommodate the large non-Catholic
expfrression of worships cmungmt have not been made. Non-Cathiolic Stﬂdeﬂl& are requircd to take reli
within-the Catholic each semester, and teachers attempt to present the material in ways that might he
commaunity. relevant to these students. The school also has an active apostuhc strvice program in

. which students work in soup kitcheéns, nursing homes; voter registration drives,
.elementary schools, and archd¥bcesan peace and justice projects.

Students whose religious home background is fundamentalist are a concern for
some of the teachers, including the chaplain. Since fundamentalists oppose any
interpretation of the Bible other than a literal one, the notion of sacred myth, and the
. *  concept of religious stpry as theology, disturb these students. Fundamentalist stu-

. dents also commented on the extent of ritual within the Catholic chrch, especiallyin =~ *
the sacraments. Teachers report that these students found this quite different from -

. their relﬁglor which puts great emphasis qn the written and spoken word. With
regard to moral issues, religious practice, and the importance of prayer, the fun-*
damentalist students were quite similar to other students in the school. :

. Of the sample schools, St. Madeline's had perhaps the most extensive religious
e 5 . ' services program. The sacramental program was quite active despite the large
non-Caholic school population. In the school liturgies, however, some conflicts
mrgedmmmghﬂlehmmﬁ(malandexpemnﬂalpnmmsmmcceﬂul one
. ~ faculty member noted that the liturgies were “a real struggle.” She spoke of the -
. difficulties in celebrating Catholic lituxgies in a school that x.smearly 50 percent -
non-Catholic.

OnereamnlkutxylsnaasmanmgﬁﬂasandbeisbecausekLsnmumnmd
to their lives. We should involve kids using symbols and the arts. Qur kids have the
amhmeirumdmeremmkdoemtwmklsbemmemeymnmimhwdmme

- waymdolkurgy-—-—ksammorq)mﬁxmem . I can't get the kids to
participate. nsamicmmdompamdpatebm.sednyckm\mhwwhm
some because they are non-Catholics. The liturgies are like a prescribed formula,
something done to them, led by a white, adult male. There is not a lot of sharing. e
Although there are some nice moments, they don't feel like it's their own.

msammuedmmddlemkx\smd\emkdrd@mmmme -t
school and the conflicts over the ways in which this role should be expressed. It also
introduces another issue about which the American Catholie Church is
‘ambtvalent—the role of women. Cle 'rly, some within the school perceive liturgy as
an event that requires an adult white male to preside over a group of faculty and

- students who are overwhelmingly minority and all female. Although it loses some in ®
.. the recounting, the message she wished to convey seems quite clear.
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Catholic schools bare,a Besides the obvious Catholic features of a school—its programs, activities, and
distinctive charadier personnel —the schools are also “Catholjic” in other, somewhat ways. These
“ibat transcends : may appgar less distinct to those who have a long affiliation with schools, but
religious programs and  they would be quite noticeable to anyone approaching them for the first time. They .
personnel. This extend to the core of the institution—the perceptions of students, pasents, and staff

chargcter is reflected in
the social interactions
among students and
Jaculty, the roles that
teachers assume and
the sways in which they
view their work, and the
commiiment of

students, parents, and
Jaculty to a sbared set of
humanistic valuss. This
school culture reflects
post-Vaticean Il
conceptions of the
Catholic church that
emphasize community
and soctal
responsibility.

Full Tt Provided by ERIC.

about the nature and purposes of the'séhool and the ways in whichshese groups
interact with one another. ; ' .
Data from both questionnaires and interviews with students and teachers indicate

# teachers know their students by and have suhstantial contact with them both in

and outside the cdlassroom. Partly of the relatively small size of Cathelic

. secondary schools and partly by design, teachers assurge a diversity of roles within

the schools as advisars, coaches, and activity moderators. .
In describing the hiring of teachers, principals spoke of “building a staff”" rather |
than filling a slot within some academic discipline. While expertise in the latter is
obviously important, consideration is also given to the role each new faculty member -
could and should play within the school as teacher, coach, adviser, counselor, and
activity moderator. For many faculty and students, the life of the school extends well
beyond the traditional 8 AM. to 3 P M, boundaries. ) ,
ManymdlemweinteMewddeSNbedd,eirworkinthesdmdasaﬁunimy.
While the financial rewards for teachers in” Catholic schools are’ meager, their -
satisfaction is very high. They value students not only for the quality of their
academic pursuits but also for the namre of their interaction with the life of the
school and the world outside. They express a strong commitment to humanistic
~values (see Section 4 for more extensive information on faculty). |
Parents too pffered numerous comments about the frequency and quality of the
exchanges between their children and the faculty. They see their adolescents’ schools
as humane and geared to studenits’ needs, in sharp conirast to the Catholic schools
many of them atended in the 1950s. They generally report that school discipline
codes today are more flexible and attuned to individual needs rather than those they
had encountered. Many parents express the that they coukd have
attended such friendly and responsive Catholic schools their formative years.
Student data from HS&B corroborate these points (see Figures 1.1 and 1.2).
Catholic school students are more likely than public school students to report that
their teachers enjoy their work, are patient and understanding, and treat them with
respect. Similarly, student reports from HS68 support parental claims about school
discipline. Catholic school students rate the strictness and effectiveness of school
discipline much Higher; and also régard it as somewhat more fair. While caution is |
warranted in any simple comparison of public with Catholic schools, when these data
are viewed in the context of our own observations in schools and the extensive

testimony of teachers and parents, we believe they provide a coherent picture of life
in Catholic schools grounded in an extensive empirical base. .
21
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FIGURE t.1. .
Srudents’ Reporns an
Discipline

Source- High School and Beyond,
1980 Sophormare Coharr, Pt
follow-L§n. Nasional Cenver for
Echucanon Stapistics, 198.

FIGURE 1.2.
Students’ Reporrs on
Teachers
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schools. sections discuss the character of instruction (Section
~"3) and faculty roles and concerns ( 4). - ’
This section to develop a central to our findings: the cutriculum and

on of Catholic schools play crudial roles in advancing:

) dmbrpadqmdanAms‘mmpmm.M'mdmﬂ

commitment resulting from this consensus is a powerful force ing school life
and a base of suppost fer the work of the teacher. All this has a substantial impact on
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in Amerfcan secondary education occurred during the late 1960s and

¢ €arly 1970s. This was in response to the desires of students and educators who

wanted schools to become more humane and relevant 10 student needs.! Many
secondary schools, including a large number of Catholic schools, experimented with
new ways of organizing curricutum, scheduling classes, and allocating schoeol time.

These innovations were predicated on one central idea: learning is intrinsically
interesting and through their rigid structures schools inadvertently suppressed this
natural interest. Student leaming would accelerate if these barriers were removed.

The schools we visited responded to this movement in different ways.-A typical
plan organized instruction into three camponents: large group teaching 40 percent
of the time, indivilual study 40 percent, and small group discussions 20 percent.
Student and teacher schedules varied daily. Furthermore, students had significant
discretion in the use of time.

Plans such as this required changes in schools. Class periods were reduced from 45
minutes to smaller units that could accommodate complex scheduling. Teachers
needed to develop new skills so be able to direct independent study projects, lecture
to large group, and do long-range curriculum planning. The émphasis on indepen-
dent study created the need for self-paced curricujum materjals. Because these were

’ .

. . - .

1. See, for example, Charles Silherman, (risis in the Cimswuom, New Yurk: Random House, 1970; Christopher
Jencks, otgtl, Ineguality: A Reassessmenst of the Effect of Ramsily ared Schaoling in Armeerica, New York: Basic Bogks,
1972, LI ‘

2 For more informaion on this program, see J. Loyd Trump and Delmas Miller, Seconsdary Scdhoal Currictiliaih
Improvemens, Boston: Aflyn & Bacon, 1968; J. Lioyd Trump, Irmage of the Reture, Urbana, Il: Gommission o the

- Experimensal Study of the Utilization of Staff in the Secondary School, 1959; J. Lipyd Trump and Duescy Baynham,

Roces 0w Cweece, Chiicager; Rand-McNally & Company, 1963, In addRion to the programs described here, there are
other programs such 2s education by appointment, progress leaming, the Model Schoot Program, and
mmwmm?mmmmmmbm !n:htddnﬂhsdmmmumimhrdwm
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.either not available commercially or, expensive, teachers often created their own,

This process required substantial training and preparation. In short, the new’
acadanqugan@za&mhadeﬁeasmmexmlcdmeobwwschatgesmsdml
schedules. . , - .

Five of the samflle schools changed fiistructional straregies along these lines,
Although details varied, most schools initiated changes in the edrly 1970s. Typically,”
d\eymmmd\emfmabmnﬁveymmbefoqemmmmgmammumﬁﬁmal

For example, St. Peter’s adopted modular scheduling in 1968 and education
appointment in 1975. In 1980, both programs were eliminated. The former director
curriculum at the school spoke of it as “a control group for innovative educators.”
She thought education by\appointment worked well with bright and motivated
youngsters. Parents, though, compliined about the amount of \ipstructured time
given their children as well as the lack ©f homework. In addition, they sensed that
students were not focused in their use of independent study time. Accompanying
these parental complaints was a decline in the size and quality of thve student body.
The school then found itself conducting a program that required motivated and
talented students with a changed student body..Parental complaints and the declining
ability of incoming students seemed to encourage a cycle of further decline. Eventu-
ally, the school stopped the cycle by retuming to a2 more traditional structure. In our
interviews, parents and teachers were gratified the school again was emphasizing
teacher directed instruction. ‘ .

A similar experience occurred at St. Frances'. In the early 19705, the school
established resource centers, large and small group instruction, Learning

. Activity
- Packages (LAPs), and continuous progress learning? Although the initial response

was positive, parents and praspective students began to perceive that less homework
was demanded and academic standards seemed lowered. The sense of lower expec-
wations was reinforoed by an emphasis op course electives that developed employ-
able skills. ) . ) .

In 1982; 2 new principal at St. Frarices' instilled a more rigorous philasophy in the
continuous leasning program. It emphasized more homework, increased written
and research assignments in LAPs, and more scheduled class time, especially for

freshmen and sophomores. As the principal remarked:

If you want to categorize the changes that have taken place within the school, you
could say that we've gone from an innovative (0 2 more traditional program. And, in
general, the students and parents are pleased with this change, and the faculty like
the increased rigor at the school.

In general, experiments in academic organization led to more teacher respon-
sibilities for curriculum development and more stress on limited fiscdl resources.
These combined with questionable assumptions in the underlying educational phi-
losophy to create general problems.* Findly,-a&er a period of experimentation, the

S . :

Y

e

3. Learning Activity Packages, or LAPs as they are commaondy called, often include objectives, some readings on the
particular ropic, references for additianal information, and a st of ssigrments usually gradusted in© Ficulty, When
students complete their assignments and dhink they have mastered the materal in the LAP, they neguiest a test an that
sextion.

4. What remained undlear in these analyses was whether the ends of education, ¢ wie, self-directed
learping, and the means toward those ends were the same Comsidersbie concemn whn aby thout whether this
educations philasuphy was cqually appropriste for all studenss. Some argued that 4 dracued Progrim was mon
appropriate for disadvantaged children. Withow reviewing the details of this angument, i i ssffickent 1o note thiltthe
eucational philosophy of Casholic schools rraditionalfy has heen more dusely aligned with the Luter than the
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;chm)ls cmpﬁasized once again the core amden‘uic program that was their tradition
and that served s well in the past. Nevertheless,'some positive consgquences
from the innovations remain in the schools we visited. The cuseiculum #s broaderand

more flexible, the teaching more student-centered, and the general §ovironment .

more humane than the Catholic schools of the 19505 and early 1960s.

>

1be Catholic secondary
. School currvicalum -
«mpbadzuc core
dcademic conrses. |

Although the sampe

schoals offered students
o modest range of

clectives, thee spectfied -

the major portion of
caurses reguired for
gracucetion.

O

TABLE 2 1

Number Of Academ
Courses Taken By Public
Anc Cahaolic High
“choo! Stucents 4

An Academic Core. Five of the sampleschools were primarily college greparatory.

Two others provided a broader range of offerings. St. Frances' had several ciurses in
home economics and bastriess, St. Comelius’ offeréd business and vocational elec-
tives along with speclal programs for leaming disabled and educable mentally
mrded&eﬂmmhwmsdmds,acamﬂacademkm&xaﬂaudenmwas
required, except for the educable mentally retarded.

In general, the range of curriculum in Catholic secondary schools is godest

oomparedtoacomprdlehsivepubhchighschool The typical Catholic secondary
school emphasizes academi¢ foundation courses: mathematics, science, English,
social studies, and western European languages. The cholces available to students at
the sample schools were limited. Although most of the schools offered 2cademic
electives, they specified an average of 75 percent of requi
Required from a low of 14 of 21 needed f6r graduation at one school
mahighdmdzzmcd&lﬁxgmduaionatanod\er

Although the core academic curriculum varied among the schools visited, atypscal

" distribution included: four credits in English; three credits in.social studies— usually

western civilization, non-western cultures, and United States history; two credits in

mathematics —usually algebra and geometry; two credits in sciencé—typically phys- -

ical science and biology; two credits in foreign language, with French, Spanish,
German as the most common options. In atklmon,asnmimedeﬂdier all s
Schools required four years of religion.
mmwmm&ndxhcnqimismmmkmlcm»bundinH@Scbad
and Beyond. Table 2.1 indicates that Catholic schoo} students take more academic
courses than public school students. For exariple, the typical student in a Catholic
seumdaryedxxﬂmkeaanwoﬂﬂycarsmmedmhemimmd 62 years
more foreign language. Furthermore, mcemmlysesdtmmcﬁptdmfnm!ﬁ‘&ﬂ

indicate Catholic school graduates average 15.7 credits in “new basics” subjects

commxu! with 12.5 credits for public school graduates.® -

. PUBLC CATNOLIC

Comes . CSMOOL . WSOOO
Foreomlmwoges 110y 1.72yn
Prysics and (hemnstty +* 55w .62 yn
207yvs . 319y
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- 5 Thr -ﬁt"«-ui‘ailﬁmmmvn on Excellence i Educatkon recommended tlus high uﬁixd students "Ry the .

toundanons in the Fve New iy by aking counses 1 Englinh (4), mathenatios ( 3), scienoe € 3), soctal studies (),
anud computer scienee (.5). The Nestional Censter for Education Statestics Biudiesin (February. 19841 summarizes an
analysis of 12,000 transcripts from 1982 high schoul graduages and finds Catholic school students average over 3.2
mwummtlmpuh&mhniammdrﬁw ‘ew hasios” aness mm&:&mlt1mm(ahkmd
puhlic schonl siudepts in each area® .
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The distribution of core academic courses required in the Catholic schools we
visited is compatible with recommendations from several recent school reforn

reports. John Goodlad, for example, recommends an- increase in the number of

required academic courses and a decrease in the number of electives, especially in
vocational education.® Mortimer Adler, Emest Boyer, Theodore Sizer, and the Na-
tional Commission on Excellence make similar récommendations.”

A Closer Look at the (Iun\'iculum

. : . B : .

Our. field work focuses on mathematics and English curriculum. We observed
classes in the ninth and éleventh grades, talked with department heads, and.- inter-
viewed teachars. Our findings age summarized in what follows.

Marhematics Qurriculum. natics curricula’ vary across schools depending
on student ability level. At St. Comelius’, the offerings were typical of the schools we
visited (see-table 2.2). There are three sequences to accomodate student abilities:
remedial, academic, and honors. Although students are usually required to take only

" two mathematics courses for gradugtion, many take three or four.

¥

‘9 ’ General Math | Algebra | Aigebra |

10 fre-Algebra Geomerty Geometry/Algebra #
1" . Algebra | . Algebra i Trigonormetry/ Analysis
- 12 Geomeny “Tngonamesty/ Anclysts Colcukss -

o e e e e e N A -

Students in sequence 110 to 40 percent at the schools we visited —need special
preparation for stancird mathematics courses. For these, mathematics instruction
might begin with a review of the four basic computational operations, percentages,
decimals, fractions, and practical applications of mathematics. Pre-algebra courseg,
build on these and introduce the idea of a variable and equations igvolving variables.

Sequence ILenrolls from half to three-quarters of the students a1 the seven schools.
Itis designed for students with average mathemarics abilities and skills. Students jn
Algebra  study equations with one and two variables, exponents, radicals, quadratic
equations, and linear graphing. The typical plane geometry course includes the
theorems of Buclidean geometry with emphasis on constructions, congruency, simi-
larity, and applications of the -Pythagorean Theorem. Algebra Il and Trigonometry
extend the Algebra I treatment of linar and quadratic equations. They also cover
graphing of first and second order equations, conic sections, irrational and complex
numbers, logarithms, trigonometric functions and identities, and series and se-
quences,

The final sequence is for students with above-average mathematics abilities who-

qualify for a five-year sequence in high school. The content of the-four years in - '

Sequence 11 is collapsed into three years to allow the addition of calculus or other

electives in the senior vear. $t. Edward's program was especially complete. It con-
tained hoth Calculus AB (elementary functions and calculus of a single variable) and

— e e e

6 John Goodlad, A Mlace Cafled Scbood, New York: McGraw Hill Book Companm 1984 .

7 Mortimor Adier, The Faidvis Propossi, New York: MacMillan Publishing Company. 1982; Emest Bover, High
School, New York: Harper & Row, 193: Theudure Sizer, onsce’s Comgprumsise, Boston: Hougliton Mifflin Cotnpany,
1984; and Natinal Commission on Excellence, l\mdm Washingtan, DS Goaernment Fomiog Ofice,
1983, :
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Calculus BC (AB plus infinite series, and differential equations). This school offered a
total of 27 courses in mathematics including full courses in linear algebra, probability
and statistics, and computer programming.

English Curriculum. The English program at St. Richard's was typical for the
schools studied. The ninth grade emphasized narrative and descriptive writing, the
rules of grammer, vocabulary development, and mm)ducuon tc four literary
genres—poetry, drama, the short story, and the novel.

Tenth grade siudents continue work on grammar and vocabulary. They also study
the literary genres begun in their first year. At this level, there is more emphasis on
critical writing. Students typically analyze and critique short stories and poetry. They
are also expected to write essays which articulate a coherent point of view on a

Eleventh graders survey American literature from the colonial period to the
twentieth century. Emphasis is placed on the relationship between historical and
social contexts and the styles and interests of the period authors. When appropriate,

teachers of American history and junipr English classes assign complementary
readings to highlight these relationships. Writing assignments include essays, critical
papers, and research projects.

During the senior year, students read English literature from the Anglo-Saxon
" period to the twentieth century. There is a continuing emphasis on writing skills,

English mechanics, dnd vocabulary development.
' i Major variations to this pattern involve the range of literature studied in a particular
. vear. Several schools offer American literature in the sophomare year and Enjglish
~literature in the junior year. In this sequence, students choase from several electives
- in their senior year. These include advanced placement English, world literature,
. " literary seminar, and special interest courses—e.g., American novels, creative writ-

ing, joumalism, and contemporary fiction.

Curriculum Variation Across Schools. The schools visited use electives to com-
municaie to students and parents their distinctive features. For example, S. Edward's
offers 12 advanced placement courses, four computer courses, and other advanced -
humanities courses such as sociology and philosophy. On the other hand, St. Frances'
makes available business courses such as stenography, data processing, typing,
bookkeeping, and accounting. In addition, there are a limited number of home
economics courses. As indicated earlier, St. Cornelius’ offers special courses for
handicapped students.

In general, the range of electives is relatively modest. It is intended to complement
the academic core curriculum. This policy is significant in two ways. From an

. economic perspective, it provides a viable response to the fiscal constraints affecting
- many Catholic secondary schools. By concentrating efforts on a narrow set of
: activities, Catholic secondary schools accomplish much with modest resources.
There are also sigaificant social and academic consequences to this concentration
‘ of effort. Previewing findings that we detail in Section $, the courses students take are
) the strongest predicters of academic achievement. Since Cathalic school students
take more academic courses than public school students, a substantial part of the
« higher achievement level in Catholic schools is related to this fact.

Further, student hackground characteristics have a weak effect on academic
achievement in Catholig secondary schoaols. The analyses conducted 1o date suggest
one point: the schools’ commitment to an academic core curriculum accompanied
by high teacher expectations and appropriate educational activities to support those

expectations are ors in producing this achievement. The combined effect of
school characteristics attenuates rather than amplifies backgrouad differences
among students.

ERIC ; - e7
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T'eachers in Catholic
schoals expect all
students to master 4 core
acudemic curvicsinm,
regardlesy of

: round
araicteristics, Further,
they believe this Ky

curriculum is
appropriate witbaout
reference to the
pastsecondary plans uf a
student.

Teachers’ perceptions about the academic orientation of their schools were simi-
lar in the sites we visited. High levels of agreement were found across many questions
that asked about the role of a core cusriculum, college preparatory courses, honors
programs, and diversity within the curriculum. These attitudinal are
consistent with the curriculum structures present in these schools which emphasize
required academic courses.

The of teachers to two questions suggest art important distinction. While .
only a third of them agree a college preparatory curriculum is best for everyone, over
three-quarters agree all students should take and master a core academic curriculum.
They held these views regardless of students’ background or educationat aspirations.

Further evidence of these high expectaticns were encountered in interviews with
teachers. meyspdceofthemasterymeyexpeaedﬁmnmexrsmdmmAnmheMcs
teacher at St. Edward's stated: .,

lexpeammmeaudauswmbeablemsmdyﬁxmemselve&...lexpeaqualky
work from them and will ask them to do it over if it isn't right, and this applies to the
remedial as well as the honors students.

An English teacher at St. Peter’s spoke about what she expected from students:
I require that certain standards be met. I try to be compassionate. 1 listen to them and
sometimes accept their excuses if they fall short[eg. their homework is tate] . . . But

1 also let them know that they can and will learn if they work at it, and 1 expect them
to do that.

Data from Highb Scbool and Beyond provide some corroboration for this. Over 70
mrmntof@dwlksdmdaudenmindmd\aaleaahalfdﬂwirteachem ‘make
them work hard to learn.” The figure for public schools is 58 percent.

In ‘addition, these teacher are strongly supported by parents and
students. Evidence of this is found in our interviews, especially in the responses to
questions on school goals and the adequacy of school programs. Peer group envi-
ronments further support the academic of the school. Very high percent-
ages of Catholic school students in both the field sample and in HS68 respond that
their-best friends are interested in school, receive good grades, and have. . sitive
anindesabomdlesd\oolandtheirdmnacs These shared beliefs provide the
basis for mutual commitment among parents, students, and staff, They have a power-
ful influence on behavior.

School poticies
assigning students-t

" classes combine with the

required academic core
and a modest range of

The Catholic schools we visited were structured to include honors, academic,

general, andmmedlalpmgrmmAlﬂbu@somesdloolsoﬁeredelecumonmpm

such as small gas engines, horticulture, and cooperative office education, we did not
observe the multiple tracks of academic, general, trade, vocational, and occupational

pmgmnsoftenfoundinacomprehe:ﬂvepublicsd&ool.
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edvctites to resudl in
minimal tracking within
Catholic secondary
schools. Similurly.
schaol pedicies assigning
Jacklty members to a
range aof classes from
honaors to remeoedicdl
levels glso diminish
stratification at this
level. Although e small
size aund limited |
resources of Catholic
schaaols prertially
account for these ¢ffects,
they are diso « direct
resudt of & conscious

effort to distribute _I'air!r
educational
" opportunities to all
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© Most of the sample schools had flexible policies for assigning students to classes.
Students reportcd they were not kept from classes in which they wanted to enroll,
Though students were assigned th some classes, particularly ninth arkd tenth grade
rmathematics and English as a result of a placement examination or elementary school
achievement tests, other class assignments were more random. In junior and senior
years, students’ choice of elecnm became the important factor in determining class
assigrement.

At St. Frances', a small numbem)f students were grouped hv ability in freshman
mathematics and honors mathematics along with grades-10 to 12 English sections. As
a result, most teachers had classes ‘of diverse student abilities. Other than the single
honors sections in English and mathematim,meotherclasseswere heterogeneous. It
was not unusual toﬁndsmdcntsfrmnd!fferemgmdesmkmgmesa@emurses In
general, students have extensive contact with a diverse group of classmates.

St. Frances’ also has groups of advisors that encourage mixing. This type
group was not found in most schools. The groups consisted of 12 to 15 students who
ranged across the four grades. They meet daily for a fifteen minute session with their
faculty advisor. These meetings are similar to homeroom periods but provide an
(mgmniw for informal conversation and small group counselling by the faculty.

" Although new students enter the group and others leave through graduation or

transfer each year, it was common to have studenty remain with the same advisor
throughout their high school program. This established long-term associations with
schoolmates and a faculty member. | -

St. Edwarkd's had the -most extensive ability grouping of the schools we studied.
Historically, smudents were assigned to a section based on ability. They remained with
this section for all their classes. However, when S. Edward's instituted a new
computer scheduling s @1%3 this allowed for maore flexibility in assigning
students to classes. With the system it was paossible for students to go from one
honors dass to another according to subject matter rather than having to attend all
honors or regular academic classes.  *

Even within this school, the ‘most stratified we observed, the allocation of re-
sources diminishes ‘stratification effects. For example, &t. Edward's assigns extra
resources and some of its most experienced tefchers to students who need addi-
tional assistance. Unlike most public schools, the honors sections here tended to be

the largest, with as many as 41 students. On the other hand, the remedial classes inthg &

spegal freshman and program averaged between 15 and 20 in a class.
‘ During our site visits a1 Si-Edward’s, we observed and interviewed students in the
re nedial classes. Freshmeninthepmgmmhave%minmesperdayofwm
instruction. This includes 45 minutes of reading which is not taught formally to other
students. The extra time and small class size provide opportunities for individual
witoring and small group work. The students we interviewed thought the program
helped them a great deal in other classes. -
This program was adopted two years ago and strongly supported by the faculty.

Oge of the teachers in the program spoke of its strengths:

I like it because it gives these kids a chance to be successful. Before, they saw

themselves at the bottom. Now they tnnmtxmheinglnnpechlprogmmthmmws

them a chance to develop their academic skills. [ The leamning that occurs| gives

these kids a much more positive attitude about themselves.

Faculty and administrators realize this program uses greater resources than any other
wit!\m the school, but as one teacher commented:

%
-~

»
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We've always been considered as a school for academically tatented students, and to’
a large extent we are. This program, however, gives us a chance to make a difference
with students who really need our help.

Parents of children enrolled in these classes support the program and appreciate the

~ special opportunities provided their children.

-~
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questions we asked invited them to talk about several of their schoolmates whom we
identified with yearbook pictares. We asked if they knew each student, how they
knew him or her, and what each person was like. Students’ responses to our inquiries
indicate a high level of personal identification in the ways students describe
classmates. They spoke about other students in the following ways: “She's a friend of
my big sister.” “We go to the movies.together.” “She's in the play, the drama troupe,
here.” “My good friend knows him.” “We're in the same advisor group.” “I've talked
with her around the school, but 1 cant remember her name." “He plays on the

baskethall team.” “We went to the same grade school together.” “F'see her in Church

(2]

on Sunday. ..

Students at smaller schools knew mosl of their schoolmates than students a larger .

schools. At Bishop O'Boyle, the smallest school in our sample, every student we
interviewed knew all the other students about whom we asked. We showed the same
collection of randomly selected yearbook pictures to faculty members. They, also
recognized all the students. At the othler extreme, St. Edward’s, with 1500 students,
had recognition rates closer to 30 percent for students and 40 percent for faculty.

It appears then the small size of many Catholic secondary schools facilitates

extensive social interuction among students and faculty. This, in turn, contributes to
the sense of community within the school. Although Higb School and Beyond has
limited information on the nature of social interaction within schools, the available
data tend to support this proposition. Students in small schools have more leadership
and executive . They are also more likely to report that their teachers are
interested in them, that they, in tutn, are interested in school.

We believe, though, there is more at work here than the effects of school size.
Regardiess of size, across all seven schools we visited, we encountered few com-
ments of the type, “He's a jock,” or “She’s really stuck up.” Negative stereotyping of
students using comments such as these were virtually nonexistent. These interview
data are further corroborated in studemt questionnaire responses. More than 85
percent of the students consider the relationships among students either good or
excellent. Only 11 percent thought students became im t with slower
classmates. Only ten percent agreed that students from lower-income families had
fewer opportunities in the school than more affluent students. An even smaller

" number, four percent, thought students ignored dlassmates who needed help. Re-

sponses from faculty and parents to the same questions produced similar results.
The cumulative effect of these data and our field observations point to a crucial
phenomenon: there is 2 shared set of values among student, parents, and faculty tha
views the school as a social context committed to a vision of Christian community.
This sense of community is with students wi. are quite diverse. As
noted in Section 5, about 15 percent of Catholic secondary school students are
minority and 12 percent ate non-Catholic. In addition, 2 wide range of parensal
occupational and educational levels is represented. Yet, there is homogeneity in one
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* We found considerable support for the idea that the aims of the school-involve more
‘ﬂunsu'lving&x'mopwmllevelof . A strong sense
of social responsibility and standards of personal which value kipdness and
mﬁngmrdodmalsomespwsednmarevﬂuesﬂmaumm
amain. Fusthermore, as we shall desctibe in Section 4, the staff live and actively
attempt.to foster this vision.

In sum, the smaHl size of most Catholic secondary schools and the modest diverskty
inhdr@énﬁcmmscmﬂﬁmwﬂnpdﬂesmmmmmw
to classes to minimize stereotyping and differentiation among students.
staff strongly support these policies. Futthermore, they believe students can wlll
learn and that it is their responsibility to see that this occurs. Finally, the commitment
to Christian community provides coherence and meaning to the entire enterprise.
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Here curriculum and academic organization meet teachers and students to create a
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Despite the age of the The buildings housing the schools we in age from a colonial mansion
bbysical plant in many  erected in 1750 to a contemporary glass and school/convent complex con-

aof the sample schools,
the facilities were clean
and free of graffiN and
other signs of
vandalism. This general
sense of cleanliness and
order carried over fnto-
the classroom o create
« physical ‘environment
conducive to learning.

-}

structed in 1966, The three most modern schools were built in the®1960s in stable .

residemhlsubmbmseﬁimﬂ:eoﬂmmmbmedmdderbmldlmslnmmy

ﬂlenewrsdloolsmdtobehrgerhencr and similar to a

modest suburban public school. 5. Madeline’s is a good example. It had pleasanmt *

exterior lines and well-kept trees and.lawn. The interior space was well-designed
with wide hallways and indirect lighting in classro6ms. In brief, the physical envi-
ronmen is spacious, bright, clean, and uncluttered. Although it is nearly 20 years old,
thebui!dmglooksalnmnew It shows few signs of adolescents’ wear and tear.

Some’ changes have occurred in the interior of Catholic schools over the past |

uvuuy-ﬁweyem There are fewer religious statues. One is more likely to find plants
, carpeted floors, and a wider range of colors as was the case at St.

lme&ﬂaesedmwc:mtcammleﬁectdnﬂsso%mdlasammdman'

en.

The general ambiance of S. Madeline's conveys a sense of order and communty,
Students’ art work and posters are displayed neatly throughout the hallways and in
classrooms. In walking through corridors and lobbies, one is likely to encounter

: nmmdmmmmmmmuudmmmmwm

the events of the day. There is obvious affection among students and teachers. A
personal embrace or kiss as students greet classmates and teachers is common. These
interactions suggest a great deal of human caring. Comments from students and

bcukymweyeddnmlmpmm-memwmnmemandmkumofmissdm'

feels like home.

The inttial approach to St. Frances'—an innerdtynahirmsdmol—proﬂdaa
stark contrast to St. Madeline's. The barbed wire fence surrounding the back ofithe
school yard is difficult to overlook. Visitors must ring a buzzer and be scregned

* visually by a secretary before entering the school, located in a troubled neighbor-

hood. As one moves inside, the ambiance changes dramatically. We were struck by
how much the external world—the poorly maintained structures, the loud noise of
mﬁcmddxehecdclﬁeofﬂnecky—isk&mmdedwsdmoldmmﬂlembbhy
resembles a turn of the century mansion, large and graciously appointed. Tothe leftis
a sitting room furnished with period fusniture and an old oriental rug. The floors are
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marble. Anmcuvewoodmwmsemmmtypmmmmmmm,

b(mﬂslmdswdleumerﬂmAhrgesmMedghmwhmwﬁamesmemnm

Dapimdreageofﬂn&cﬂkymdﬂnneedfornﬂormmdremvaﬁms itis
clear much attention is given to the physical environment at St. Frances'. It is a source
of much ﬂde.ﬂ\egmemldlmateofmcsdmoloomeysam'gmofmdkim
stability, and affiliation. This apsyd'nlogimlbonmdaryaspimlouncedasme
WMWWM&M@W%

Even in the larger schools such as St. Edward's where the structureismore

traditional, the sense of pride about the school and the feelings of community it
'Wmmmmwmmmamm

characteristic of Catholic schools, they are generally clean, well maintained, and
ordedykespeaformep!wslalhmmnsavaluestmedbysmﬂ'mdsmdam
Further, this sense of respect transfers to the social edvironment as well. The overall .
effect is of a safe, supportive énvironment conducive to leaming.

¢-

Clussroam instruciionalt
materials uwere ‘
raditional. In addition
tor using texthooks,
« teachers regularly
entflovexd sinmiple media
« devices such as '
averhead projectors. A
Jete scbwools used more
serfrhisticated |
cqueipgent sucl ay
cducational television
sof computaers.

Teachers relied extensively on textbooks as the major instructional source. This
was especially true in mathematics, science, and foreign language classes. In English,
soda!smdis,mdmugimdames.mmemnplesofmdupmdumdm
and worksheets were found.

Most instruction was in conventional classrooms, alﬂm:ghwenotedafewim,
mdhmudmlnmﬂmlﬁﬁmlﬂwmememfmmummpmoﬁ
a basement cafeteria. The seating pattern in the classrooms was traditional —students
inmddestsorutﬂes&dmdlemdumﬂwmamechssmomm.
occasional class had 2 seminar arrangement with students and teacher seated in a

circle facing each other. lnnwstchss&showevermesheernumberofsmdem
id not make this seating plan feasible.! :

The instructional aids housed in classrooms—books, audiovisual equipment,
maps, globes, posters, and charts—varied greatly across: schools. Virually every
classroom contained chalkboards, bookshelves, and bulletin boards. In general,
mhmrndmmﬂwmmmcﬂomlmmﬂdsreqmmdhtdﬂrbb

In terms of more specialized equipment, most teachers had ready access to.film
projectors and overhead projectors. Instructional televisiog and computers were less
available, however. One school had a relatively comprehensive computer center
offering both instructional computing and extracurricular computer activities for
students. Computer education programs and facilities were quite limited in the
remaining schools. Someplanm:mkeimpmvcnmmmdﬂsarcawiﬂﬂnmenext
wwmdmvmmdmmmmdrm Bulleﬂnboards
often display material relevant to course content. Examples of this are a Shakes-
peare festival poster in a junior English class, a diagram of the solar system in the
physics lab, and a scene from the Loire Valley in 2 French Il classroom. Numerous
items encouraging =tvong school spirit were also present. These common findings
include slogans exuding school pride—'"We are the Royal Family!” at St. Peter's

. wheredleteamnid:mmensme Ruyals—-andpostersethﬂngmnmnceawd\ool

| X NMMMMMmmmuaMMMM
mmmﬁmmmdmmmmmmmmmmmnmmmm
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Get Your Ticket for THE GAME Today. . There were also displays of students’ work.
Art projects, collages for religion classes, and examples of student writing were
prominently exhibited in classrooms. The teachers wished o convey was
clear: we are a community, and your contri here is valued. -~ .

]
-

-.N,tllh}mgb teachers use -

cluss time in numerous
ways, in many classes
we found a general xet
af sictivities. This
cansisted af lecture,
discussion, review,
practice aund drill, and
evaluation. Teachers

" reprorted regulor
bomework assigrnments,

employed testing as an
essential part of their

beaching, and used

other measures such o
writtern work and
dixcussion lo eraluate
student progress.

_In the sites we visited, class periods range from 2 minimum of 35 10 2 maximum of
57 minutes. The average period is about 46 minutgs. During the second round of field
research, we used a structured observation protocol to document garefully teachers’
use of class time. Table 3.1 indicates the time allocated for 13 different activities
observed in 57 classes.® These data indicate that most classroom time is spent on six
mmmdmmm.kmmmdnewmapﬁdmmebqnofmdumm
gdemonstration, review of homework, in-class writing assignments and homework,
1 \
TABLE 3.1. Average Amount of Time Spent on
Various Clossroom Adivities (Field

Research’Sample)
AMOUNT OF

acnvy TIME (Mivnes)
Discussion 12.4 .
instruction, New Moteriol n 109
Homework Review ¥ 6.7
Wriren Assignment in Ooss 3.8

{Composition g.o
Wiiting ) 1
Quiz, Tesr, g: 1.9 -
mwolauz. Tesr, Dei :g
Review of Previous Work 16
Siery Reading . 5.
Tew Preparation 2
PA Amncuntements 1
TOTAL 45.8

One of the better. dlasses observed was an honors Algebra | class at St. Richard's.
This well-planned, quick-paced freshman class worked on solving equations in one
unknown by substitution, graphing, and intuition. The teacher began the' class by

briefly the plan for the day, how it related to what they had been doing,

describing
and where they were going. She then lectured for about 15 minutes on the new -

material. some students went to the blackboard to work on problems

Afterward,
related to this topic. Toward the end of class, she gave a brief quiz on the homework

assignment from the previous night and assigned some néw homework. She spent
the final minutes of class reviewing work with students ahsent the prev.ous day.

\\f f'

2. The dets proseyted iq Tahle 3.1 underestimaes the amount of class tiine devoted to activities. In orderto
get m much information a8 we could during our imited field resesech time, we did chissrooms where
afill period test was underasy. Data from teacher questionnaires suggests that whole period tests oocur 2t least osce
every three weeks. All testing time reerved 10 in Table 3.1 §s for shory quizzes ondy.

- < - N * 4 ’ *
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This dlass was unusual because of its crispness and overall quality of instruction. It
does share several features found generally in Catholic secondary school classrooms.
- In particmar, teachers in our field sample indicate testing and homework are a basic
¥ ‘ component in their teaching. They give at least one quiz per week and atest every two
or three weeks. Approximately twa-thirds of the teachers report they give homework
three times a week. Over 50 percent of the students in the field sites repont
they more than five hours per week on homework. FHigh Sohool and Beyond
data (see Section 5) indicate these are typical responses. Finally, a surprisingly high
) : 62 percent of teachers respond they “always” or “usually” grade ‘students’ -
| ) . In ‘addition to tracking the use of class time, we also documented the types of
teaching strategies employed® We categorize teacher-initiited instruction into three
X : . 8roups: didactic instruction where lecturing or teaching by telling is emphasized;
. coaching ‘where the teacher works with individual students in a drill and ‘practice
format; socratic where the teacher employs questioning to enlarge ideas, probe, and
; generally stimulate higher level cognitive skills. |
. ) Wmnﬂymychssvmdmhedmemmddwmm While
ther most common strategy, it was rarely the exclusive one.'Most classes involved
some amount of individual coaching and socratic teaching. The latter, however, .
mmmﬂybeforamnpmﬁmcfmedas&hwasmmmwmminwm
rel@on or social studies.
‘ mmmmdmmmmmmmmm
poetry of Langston Hughes was analyzed. n‘g@m elicited comments from
students and eficouragad them to use them as 2 for interpreting the poem. The
reacher probed this upper-middle class white student group with questions such as: |
Have any of you ever been in a siumtion where you were in the minority? What did
that feel like? Have you ever been in a situation where life has been extra hard? What
:ba‘sa:hlte:&“;gado hmabmnlmwﬂuglm?mumghsdoywhave

Almwghchssesofdustypewerem,wdidohsuveamkofaaivmesmd
teaching techniques, even though didactic teaching was the most frequently em-

S ~ *ployed. Across vinually all classes visited, we found a strong emphasis on student -
P S, accountability in the form of regular homework and frequent testing.
L NI S .
i ;e R 3mmﬁummmsmmmmwmm The Paedeia
AR WHMWM%IM
.- .
; ,
= - ~ .
"SMudents demonstrated  _ Assessing the engagement of students in classroom instruction is an elusive task.
a bigh level of Fundamentally, we want to document cognitive processcs not observable directly. As
~engagement in an alternative, one looks for behaviors that indicate these latent processes may be 4,

s classroom activities. occurring. We approached the problem in two ways. First, we looked for indicators of
Ihis manifosted itself ne involvement in classroom activities: students with their heads on their desks;

through obrious students without books, paper, or pencils; and students talking to others during class
posttive student instruction. Second, we noted signs of active student participation: contributions to
attention o class class discussions; working out problems at the board; reading aloud from the text;
activities and through  and asking questions. At two prédetermined points, 10 minutes into each class and 10
.- ) . _ o .
RiC C R 1 o 35
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class-cutiing were fine.
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mfnmtsbeﬁ)remeendofeadlda& we recorded what each student was doing. In
57chmesobsen'ed.alnm90pemem0fmesmdenswemmgagcdatmeﬁm
checkpoint. This fell to slightly under 80 percent at the secon#l assessment.

These data suggest a high level of student engagement in classroom instruction.

Further, the refatively small proportion of students not engaged refrained from
mmmmmwdmwwmmmm“wwm
obseweasinglemddemofsmdemdmomnbehaﬁordmdm the instruc-

tiomlpmgramnamfmmmd)erquesdmmlresmmmesdmls national

information fmn) Higb School and Beyond indicate these are characteristics of
student life within Catholic schools. They are not limited to the classes we observed.

Fewer than five percent of the teachers in.our sample report any of the
problems: student fights in class; students under the influence of alcohol or drugs;
physical or verbal abuse of students; students ridiculing other students; and excessive
absences or tardiness. Fallmetodohonmkmdnunorinﬁacﬂmmmechedby
fewer than 15 percent of the teachers™s regular classroom

Studem data from HS&B offer a similar picture. Figure 3.1 hxdicaesmelowm-
cidence of students cutting classes, refusing to obey instructions, talking back to
teachers, and physical atacks on teachers in absolute terms and in comparison fo
public schools. Similarly, the vast majority of Catholic students: expidss a strong
interest in school both on their part and on the part of their friends; believe that the
academic quality of the schoals is either goad or excellent; agree almost ‘unani-

- mously that their schools hate good reputations within the community: HS6B data

from principals provide further confirmation.
~. - v

-

»
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the preceding ones, a clear picture 6flife within Catholic school dassrooms emerges.

". kind is very low. This fs an environment conducive tor leamning. And in fact, leaming
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. for some time. The percentage of lay faculty has increased steadily each year over the

last two decades. Lay persons now constitute 78 percent of the teachers, Our

projections, dewailed in Section 7, indicate that by 1995 most Catholic school faculties

will be lay. This transformation has profound implications for the academic

- < + and character of Catholic schools and the manner in which they are finamced

A TPt . and govemned. It is particularly important because of the central role Catholic schonl

ﬁ/-: t {N facukylmemmmesdmdmﬂmnmaumdmslnpmgsmdmﬁ'expeﬂe:m

LA S within that environment. This idea, introduced in Section 1, is elaborated further in
EONE &zsh, what follows. ) ’
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SRR COMPARISONS OF RELIGIOUS AND LAY FACULTY
o .IN CATHOLJC SECONDARY SCHOOLS
N

. Consgnsus exists within Historicglly, religious orders have shaped the character of the Catholic schools
lbe_;:&gﬁesmrbr d\eyswlsor.mesemdemaremmnsiucfmmesdmolmdmon,pmofwiﬁdl
schools e visited about  includes a commitment to an academic core curriculum., We found strong support

the academic parposes. | from religious and Iay faculty in the field sites about this aspect of the school's

of the school and the mission. Teachers’ questionnaire responses indicate religious and lay faculty agree
organization and . that students should take a core academic curriculum (77 and 76 percent, respec-
methods of instruction  tively), and all students should master such a curriculus (80 and 85 percent,

employed to address m;w.mnmddwmssmdwmm

these purposes. ) all students should be required to take a college prepatatory program. We
Teachers, lay and interpret these data as strong suppon for the principle which organizes the academic
religious, share similar . side of Catholfc secondary schools: an academic core curriculum is appropriate for
cunceptions of their role  all students regardiess of background or post-secondary plans. When discussing
in the schools. From this mmhwmmmmmmmym

perspective, the liglous to lay staffing is a story of continuity with tradirion. ‘
transformation of Religious and lay faculty also advocate similar educational philosophies and em-

+" Catholic school Jaculties.  ploy comparable instructional methods. Both groups emphasize regular homework
Jrom predonsineantly and testing. In our sample, 58 percent of religious and 63 percent of lay faculty
percentages

religious to lay is @ assigned homework a minimum of three times per Similar

story of continuity with  indicate they “frequently” or “always™ graded Eighty-seven percent of

tradition. - religious and 90 percent of lay.teachers report that testiyig is a regular part of thetr
When analyzing teaching. In the classes we observed, both lay and religious teachers tend o emphg-

religious practices and  size teacher-directed instruction. .

opintons on moral In commenting on the spiritual climate of the school, religious and lay staff

issues. we woted v espouse similar human values and standards for sodal responsibility that should

differences between guide personal behavior. Both lay and religious faculty believe overwhelmingly that
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religious and lay
Jaculty. These mirror
the conflicting .
perspectives within the
American Catholic
Church on such issues.

~

Foavied * e e oo anorer

their schools should foster social justice and caring, promote the building of a

" Christian community, and offer students the opportunity to interact with persons of

other races.

The parents interviewed express satisfaction with the work of teachers within the
schools. They note no obvious differences between the performance of lay and
religious faculty. Students also report that both religious and lay teachers were
accessible and made time available for individual students. When asked to diffesr-
entiate between the two, Sudents were often ata loss. They generally cite the younger
age of the lay faculty members.

When we tum our attention to religious practices, however, there are modest

. differences hetween these two faculty groups. Whereas all religious members indi-

aedtymguhﬂymend&mdaymssandabmnsopemuumguhdygomcmfw

‘sion, the lay faculty responses were 70 and 16 percent respectively. Approximately 33
pememofrdmmﬁandlﬁpememofhy&cuhymmdymldngonsodal ~

service or neighborhood projects.
The questions on moral issues indicate a greater

divergence. Amxothely
one-qmmerofmerelig!wsfam!tyandtnlfofmehysaﬂ remarriage after
divorce is “usually” morally right. While only four of the religious staff
thought premarital sex between adults who love each other is “usually” morally right,
about one-quarter of the lay faculty agreed with this statement: Finally, on the
quaﬂmof“lqnld:orﬂonifd:edmmertoduenxﬂxershealmism 11 percent of
the religious faculty and 35 percent of the lay faculty thought this is “usually” morally

right.

We should.be careful not to read too much into these data. While the differences
between lay and religious faculty on cerain religious practices and moral issues
sumammnﬂia.dﬁisbynonmnsumquemwmlksdxxﬂpeﬁmnd These
groups mirror disagreements within the American Catholic Church. In fact, giventhe
diversity of opinion within the contemporary Catholic Church, in our view there is a
remarkable consistency in the positions expressed in the teacher questionnalres.

4

GENERAL CHARACTERISTICS OF TEACHERS IN CATHOLIC SCHOOLS:
THEIR ROLES AND CONCERNS

High School and Beyond data and the NCEA statistical summaries provide descrip-
tive information on Catholic secondary school faculties.! Sixty percent of these
teachers are female, 89 percent are white, and 78 percent lay. The total staff includes
léwcanfemlerelmmmandsixpemumugiwsbmdmorpﬂesm All staff have
at least a bachelor's degree, and 42 percent have their master’s. At present, national
data on teachers’ age or religion is limited.? The median age for Catholic secondary
school teachers in our field sample which shows a high degree of consistency with
national data on other indicators was 35 years. The staffs were 85 percent Catholic.
&el@msfamhywemtyplm‘lyoldewmdmoreexpaiemeddmhycoﬂeague& In
dmsdxxﬁswevisked,dmmligimmfaudwmm&edbemmandﬁmmyeam
of teaching experience than the lay staff.

B R e

1. Ureshed Seves Gatbolic Elemenstowry and Securdary Sabools, 198283,
2 mnwmqmwmmm Phase {, Wahinggan, D.C: 'ﬂakzml
Cathafic Educational Assoctation, 1984,
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Fbe typical teacher in a
Catbollc secondary
school carries a beary
workload. It includes
multiple class
preparations and ¢
extensive
extracurricular

- activities. Teachers in

the field sample spend
oter 40 bours per wevk
at school. Over balf
bave after-school
responstbilities such as
cousching or moderating
activities.

Teadlérsmoursanmlemponmeys;;endmmmeofeighhoumaﬁdlﬁ

minutes at their schools each day. The typical teacher arrives shortly after 7:30 in the
morning and leaves approximately 3:45 in the afternoon. She teaches five 45 minute
periods per day. This may include responsibility for a single section in one course
and two sections each in two others. She also spends 3 hours and 45 minutes in class
each day. She might have about 45 minutes for class preparation, approximately an
hour for lunch and personal time, and 30 minutes for passing between classes. The
remainder of her time on campus is spent correcting papers and working with
individual students.

After the instructional day, many teachers participate in coaching athletics, mod-
erating extracurricular activities, and performing other school-related duties. Forty-
nine percent of the teachers in our sample schools moderate between one and three

- co~curricular activities such as the Spanish Club or the debate team. Typically, this

required about six hours per week of the teacher's time throughout the school year.
When it comes to coaching athletic teams, 24 percent of the teachers report spending
an average of nearly 11 hours per week on such activities. In addition, half of the
teachers report they spend an average of over eight hours per week on other
school-related responsibilities like bingo, fund-raising, and parents’ meetings.
Teachers also report spending between eight to ten hours per week at home on
school-related work. This includes correcting papers, reading for class assignments,
#nd preparing for the next day’s classes. Adding together the regular teacidng time,
extracurricular actvities, and home preparation, it is clear many Catholic school

teachers devote over 50 hours per week to work.

While this data overviews faculty responsibilities, a brief look at a typical day for an
individual Catholic secondary school teacher—in this case, Margie McDaniel, a
second year faculty member a St. Peter's—is instructive.

Margie usually arrives at school at 7:45 AM. She begins her teaching day with

homeroom at 8:15. At 8:30, she teaches an English I class for average ability students.”

It meets untl! 9:20. She moves immediately to a- remedial reading section for 15
students, her next instructional period. During her free period from 10:10 to 11:00,
she may correct papers and prepare materials for one of her later classes. From 11:00
to 11:50, she teaches an honors section in English 1. Lunch with faculty colleagues
consumes about 20 minutes, and the remaining half hour may be spent talking with
students involved in one of the co-curricular activities she moderates. At 12:40, she
begins her second section of English 1.+1t is followed by an English II section for
average ability students. -

The remaining part of her afternoon schedule changes with the seasons. During
the winter, she coaches hasketball for the girls’ varsity team from 2:45 to 4:15. This is
normally followed by an hour or so of administrative work associated with being the
girls’ athletic director. In the fall, she coaches junior varsity volieyball. in the spring,
she assists with softball. On days with no athletic practioes, she may spend a few hours

mlmdnlua&wg!ﬂxdgpmmdulmmon.ﬂmmlym&.w&be&xm
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S P.M. On many occasions she stays at school well into the evening for athletic events
or parents’ meetings. She estimates she typically spends at least two weekends a
month at’the school for various co-curricular activities.

" Margie spoke with enthusiasm about teaching and coaching at St. Peter's. She
enjoys the students and the communiy spirit. Gerting 1o knaw students and having
some influence over their personal growth is rewarding. Although the hectic
Schedule is sometimes overwhelming, she claims her organizational akills and ability
o use time produmw:ly have grown in this process.

On numerous occasigns we heard simifar comments linking positive testimony

. about school life with a remark about how stressful it can be. In particular, teachers

mention the daily stress of correcting papers, admonishing students, monitoring
cafeterias and hallways, mecungwidlparents anddlemmdedwmkdaya One
teacher stated:

Although I really enjoy working with kids, 1 get nired attimes. Themceishecuc.
it always seems that there are more jobs that need to be picked up.

Cuathalic sohsood fucully
sew fheds role s
braader than providing
instruction i subject
meiller area. They are
concermed with the tyhe
tof person each student
Becaontes as well as bowe
e a student knows.
S ssaanndrer of teacbers
report tiney onsider

their toarks as o ministry

- wnd their role as one of
shwapring vouny adnlis.

We asked teachers to tell us why they taught at Catholic schools. We encouraged
themloreﬂedm howmeyfeltalxmtmexrwork To tell this story, we rely heavily on
their comments.

Virtually every teacher interviewed indicated their work is more than theﬁve-dm
seven-hour day. In addition 1o being committed to teaching, class preparation, and
the instructional programs, they spoke also of the emphasis on personal values and
community at their schools. A sister at $t. Cornelius’ talked about her situation:

I don't view it as job. Wlseetme,mdmedmeressmsourmligxms
" community is here, is for the education of the poor. . . . 1 think the impontance of this
wmtisnmonlymdleacxiemmtmalsobemusewteadlpemﬂvaluesandm
concerned about meeting students” other needs as part of what we do.

A faculty member at St. Edward's reflected:

I see whar we do as teachers on three levels. We are role models in that we are living
examples of the bellefs that are taught in religion classes. We also have an obligation
to teach values. 1 used to think that | was 2 Spanish and French teacher. Now L know
that my values are at least as important as the content I teach. Finally, I remind myself -
that we play a four year part in these students’ lifetimes. . .. What we have to transmit
Luvtsk)nformefmummhelpthemnm!d'hemsdvesimomekmdufpetwumey
want 10 become.

A faculty member of St anm spoke about integrating life with learning in her
classes: :
Asfaras I’ mcmcemcd, .. bcsirk'sthelmdqmmndm lﬁemum‘grmnar,mdme
like, we discuss life and the problems that students are likely to encounter. It is just

asinmonamwhatheylexnabomltfewhilemeyarehereaswhatdwyleamah(m
academics.

Clearly, teachers in Catholic high schools see themselves as role maodels for their
students. One teacher stated succinctly a view shared by others: °

Fven if teachers don't teach religion, we teach by our lives. Basically, this school isa
good environment, and we teach by our example and who we are. We strive to make
students more conscious of the world around them and how they fit into it.
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Finally, some teachers spoke about their work as a ministry “of helping people,

‘beinginmhcd,mfeem)gfulﬁuedasammn"asmewadmrphmedkmvkw

whatmeydoashuegnltothed\ufch'swmkm&mandrehgimsdevehp-
ment. The first and most obvious aspect of this is in teaching religion. The chairman
of the religion depantment at St. Edward's said: -
In hiring teachers, we look for ministers. In some schools, people start as teachers
but then plan to get into business or some other area afterwards, but we reinforce

In addition, some teachers claim an important pan of the work of the school
involves supporting students whose families are troubled. Principals and counselors
in many of the schbols we visited commented on the increasing number of students
whose families experience stressful siruations such as divorce or unemployment. In
reflectifig on this ministry within schools, one teacher spoke of the surrogate parent
role that teachers and schools take on for some students.

It's amazing when you hear them talk about their families. It's like they don't have
any stability at home. Their life here at the school is about the only thing that is stable
in their environment. I feel at times that we function almost like parents for some

In broad terms, many faculty view their multiple school roles— teacher, coach,
counsellor, and adult model —as a ministry unto itself. On numerous occasions we
heard comments such as: , .

“This is basically my ministry. This is my way of serving God in my life. I think many of
the faculty here look on it in this way. \

The manner in which Catholic school teachers talk abotit their work is reminiscent
of the multiple roles played by public school teachers in an earlier era. As recently gs
1945, many public school teachers were forced tq board with families in the commu-
niwbcmseoflhnnedmmm.Aposiﬁvemsmofdﬂsmedmtegdm
were an integral part of the community in which they taught and whose values they
shared. As Diane Ravitch recounts: ‘ '

Even where teachers led independent lives, they were expected to spend after-
school hours as supervisors of extracirricular activites and to know their students;
they, in turn, could count on parents to support and reinforce the demands made by~
the school. Colleges and universities never questioned their role i1 loco parentis:

. they were responsible for the young men and women in their care, as if the

institution itself were the parents.?

This description of an earlier age in public education seems similar to the scenes
we. observed and the voices we heard in today's Catholic secondary schools. Faculty
helieve teaching values and shaping the lives of young people by action and example
are just as important as the academic components of their work. They interpret their
roles as including concern for personal and acidemic development. Parents support
this concept. They remarked ofte in our interviews that the academic qualisy and
personal commitment of the faculty were major factors.in their decision 10 send their
child to a Catholic high school. . '

*”

“Sj i)hm ~-4~-—m«-— X *h‘n! Troubled Crisade, Now York: Basic Books, 1983
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bigh acsadoemic
stundurds of their
teachers. Purents und
prim ipals expressed
stmslar positive views

toward the faculties in -
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teachers are availdble to assist them before and after school. A group of seniors and
juniors spoke of their teachers in these words:

The teachers are here to help you. . .. They really do care about you. After you're
. here atthe school forawhile, you begin to realize that they are ready to talk with you
- and listen to what you to talk about.
ﬂussd\oo“smrgacademkallymdthemismeﬁmky They're good
teachers, dedicated people, andmeyprepamuswcllﬁroollese
Paremquesﬂomaimdmcormbomamesepoims Nmiywpercemofme
parents characterize teachers’ interest in students as either “good” or “excellent.”
Over 80 percent indicate “teachers definitely are willing to help ‘students before and

aMﬁN"mewdmmmmmmim ‘

tions bocurred in their schools. Over 60 percent of the parents agree that “teachers
support students from troubled families.” In interviews, parents spoke of teachers
treating their children with respect. This enabled the students to grow in self-respect.
Odmparmtscmnnmteddmwxﬂksdxxﬂneadmwpponmevaluesddw
‘Tamily. They thought this was very important.

High School and Beyond data confirms these views. Catholic school students rate
mdrmadlershighinevaluaﬁngmeirimmsmdmﬁm&demdmmded&
This is also true of the respect, patience, and understanding that teachers demon-
strate. The evidence from parents and students indicates an enthusiastic endorse-
mdwukmmymmmmm“mum*mmmﬂy
very erceptional people.”

Pdncmalsrepomﬁnmméﬂpmvideﬁuﬂlereﬂdmce Principals in Catholic

schools are less likely than public school principals to rate teacher ahsenteeism as a

In fact, Catholic schonl teachers are absent less. Catholic school principals
are also less likely to indicate teachers at their schools lack motivation and commit-
ment. This data suggests a high degree of satisfaction by Catholic schools principals
about their faculties.

ey o~

There was a disquieting
note fosind in the doata
colledted jrom tedchers.
Althaugh they
demonstrate o shong
commitment 1o their
stucdents and their
schaoals, they indicate

Q

-

‘We document in Section 7 that Catholic school teachers' salaries average 30 1o 40

percent less than their counterparts in public schoals. Many of the teachers inter-
viewed spoke of holding second jobs and making personal sacrifices to continue
teaching in Catholic schoels. One third-year teacher talked about her struggles:

I worry about my finances quite a hit. | always have a second and sogetimes even a
third job—selling in department stores, working as a youth counselor, and the like.
It bothers me that 1 might not be able to afford to stay here, hmuselmﬂymby!he
girls and my work. : .
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widespread The salary schedules at many schools limit the range of individuals who are able to
dissatisfaction with remain on the faculty. An experienced teacher at St. Frances' noted:

thetr low salurtes. They There are no men on the faculty. They couldn't afford it. Our faculty consists of two
thoughi their schools distinct groups: young. college graduates on their first job and wives of settled
cokld qfford to pay businessmen for whom the money isn't important. In general, it's the last group that
them more. There is a stays. ~ .

sense of Teacher questionnaire data inglicate a high degree of dissatisfaction with salaries.

dizenfrunchisement,

and even further, a lack Sixty-five percent thought their salaries too low. None thought them too high. Only

of influence in matters ISWWMWMMWWWWM
of gorernance and ble benefits of teaching at such schools. St. Comelius’ and St. Edward's were the two
finance. . Schools at which the salary schedules were most comparable to local public schools.
.Fewer than ten percent of these lay faculty members indicate that salary would be the
main reason for leaving the school. On the other hand, at the schools with the lowest
- salary schedules, nearly 30 percent of lay faculty list low salaries as the major reason

. why they might leave the school. |
c( mmwmlyssmmdmmcmmm“mm

“the most

they could afford” This data suggests a credibility gap between

teachers and those who set salaries. This point is supported by teachers’ responses to
questions concerning their degree of involvement in establishing school policies.
matters. On the other hand, they indicate very low levels of involvement in financial

in classroom. and curriculum’

and policy matters affecting the whole school. Qur data shows 95 percent of the .

teachers in the schools visited say they had a good deal of influence over their own
teaching, and 60 percent-report they exercise a good deal of influence in the area of
curriculum. Only seven percent, though, repont they had much say in the finandal
management and planning occurring in the school. The figures are also low (17
percent) for teacher influence on school policies. As one teacher remarked:
1 feel frustrated that I'm never asked for my opinion. 1 think I have some valuable
ideamdmlmgagdmmmmmﬂmmmepeqplemm. :

Expressions of this type were not common in our interviews. They provide

. evidence, though, that some teachers feel a lack of influence within the school they
personally support, ofien at great sacrifice. - )

In our view, there is an aspect of the tra .sformation of Catholic schools from

religious to lay instisutions that demands more atention. We believe teachers are the

/ great strength of Catholic secondary schools. Their extended work days and broad
investment in school life reflect an uncommon dedication. For this reason, we ke

notice of the surprising degree of disenfranchisement of lay faculty from Anance-and

- governance matters in Catholic schools. The current successes and the fisure of

Catholic schools depend on the continued commitment of the lay faculty. Those

interested in the survival and health of Catholic schools should not ighore the voices

ofﬁmsd&mmxmmmmemmmmmnmm
- the

Even as we point to this vexing problem, we also note we did not-observe

indications ‘of open conflict between administrators and faculty in the schools

visited. As we demonstrate in Section 8, this seems due largely to the strong sense of
deference to religlous faculty that influences governance within Catholic schools.
Whemerdnsmnﬁnues,hmyer.mdhrlwwmmmﬂmpmm

A - .
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Thissedimispﬂnmﬂyanénalysisofchtaﬁmndxemﬁmalmrveymﬂmiwn
secondary schools, High Scbool and Beyond. We present our findings on the 1980 I
cohort of sophomores questioned again as seniors 1 1982. Data from our fleld
studies are relegated to a supporting role.
. 'lhisscctionisdividedhmlbm'pmn
o Awmmndwnwmmmdmmmmm TR
indudes a discussion of some major differences among Catholic schools as well : L
as how these schools compare as a group to public schools; |
. Awmdmwmmmq@mm . S
schools;
i Ademikdexpknﬁmofdiemmreofmegﬁmofcdroﬁcmmsdmls
" on students’ academic achievement, post-secondary educational plans, and
affective and social development;

¢ Adhc@mdsde@edﬁmmﬁﬂnwmdlmmdksdmm |
:sdlehmtofd\issecﬂonandmecampieocofomammmdxeﬁomsmoem :
sumnmrmem,gfewpmavolumimamumdmmﬂcalamlysis,ﬂwfomﬂlpm
is added to highlight selected findings that are’of general interest.
/‘

(;ATHOLIC SECONDARY SCHOOLS AND THEIR STUDENTS

Our primary research interestin analyzing the HS&B data was to explain the nature

‘ of student development in Catholic secondary schools-and the personal and institu-

tional factors associated with that development. We considered four factors: the

personal, family, and academic background of the stident; the characteristics of the

school atended by tige. student; the nature of the student’s engagement with the

school from the of student aitudes, behavior, academic and co-

©  curricnlar activities; the academic, affective, and sosial development of the Individual

student. Several constructs enter into the composition of these factors. Each construct

is measured through a series of viriables. Figure 5.1 presents the theoretical and
nmmmmkmedmmrmmmmn _ ‘

"To facilitate the presentation of the analytic results in part three, a brief description

is provided of Catholic schools and their students based on HS&B. Some of what we

report is documented by both Greeley and Coleman ef al' Nevertheless, we

mdudekbemmubhnpmmmmmmwmms
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FIGURE 5 1 Variables Whi-cb Comprise the Major Constructs and Facrors .
FACTORS ¢ m VARABLE DESCNIPTION VARIARLE NAME
Personal, Formlly, Academic @ A composite variable consisting of informgtion on: Academic Background
and Acodemic Dadwm —College ambitons in grade 8 -
Sachground —Repeared elementary school grode(s) . :
—Remediol group placemerns of school
—Enfrance exom requined for high school entry ,
Elementary School  © @ Catholic, public, or mixed Carholic Elementary Experience
Experience . .
Demographic ® Sex Female . i
) Charaderisics < ® Race (Hisponic, black, whine) Black
Misponic
® Refigion (Catholic, non-Catholic) Non-Gorholic
Social Goss . Ammdmm Student's Socal Closs
—formily iIncome
~parental ecucation -
’ ~—parerwal ocoupanion
—selecred hausehold possessions
Financial Soaifice @ School tuition as a percent of family income Financial Sacrifice i
Religicsity @ A composire varichie conststing of: Religiousnes
—Frequercy of anendonce af refigious services R
P —Srudent thinks of seif as religious person
Family o One or two porents in household Single Parent Household
Struchure @ Number of sibiings fornily sire -
e Home ownesship Home Ownership
Parenol e Parervol with the sudenr Porenal Engagenment with Srudent -
involverment (moniror school works, speak with sludent
obout personal manern, know sudent’s
. whereabouty) :
® Porenral involvement in school maers (PTA, Parentol involvement with School = *
parentteacher conferences. school projects)
Schoot Schoot * # Average sodgl doss level Schoafl's Sociol Gass * '
Charactertsics Soctol & Social dass civensity of school : ‘ Social Cass Diversity
Context - ® Percent black enroliment % Black Srudents
o Percent Hispanic enoliment % Hiaponic Ssudents
Discipinory o Pindpal's repor of disciphine School Discipiine Problems
Gimnate ® Srudevds’ reponts abdur frequency of obusive Abusive fehovior in Schoo!
behowvior (school overage)
_®_Incdence of discipiine problems (school average) Schoo! Desciplinary Cimare ,
‘Acndemic ® Ssudenty’ aisude roword academics, Srudents Academic Atttrucde .
Chimare {schoo! average)
e Srudents’ use of tiree for acodemic Srudents’ Acadenmic Use of Time
N {e.g. more homework, les TV, less worly)
o Peer antudes towards ocademks Peer Academic Amtude
Fiscal . ® Tuition (1980) Tuison
Resources ° ﬂer-puptlmendlueﬂ%m Pec-Pup!i Expenditure
‘ . School Size .
. Snmlwvm " Sudent/Facubry Roso
Fuity Resources o Srarting salary level {1980) Starting Facuity Solary
o Perceny of facully with advanced degrees % Foaculty with Advanced
o Pewcent of reachers of school 10 yeors or longer % Faculty > 10 Years ar Schaol
{foculy srability)
- o Percent of faculty who leave each year other % Annual Focuity Tumover ,
thon retreme nt (faculty fumover) '
® Principal’s reparts about problerms with soft incidence of Soff Problems
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FACTORS « CONSTRUCTS VARABLE DESCRIFION - VANANE NAME
. School feligious ® Average refigiovsness of sudents Ave. Religiousness of Students
Cimare ® Percent non-Catholic enroliment % Non-Catholic Seudenss
A . . ® Pergpes from Catholic elementary schools~  « % Carholic Bementary Students
Academic o Divensity of academic macks (oacademic, Multiple Academic Tracks
Owganzation general, vocational)
. © Ability grouping in grade 12 4 Grouping
® Hours of instucTion per yeaor Hours of insinuction
. Sudents’ Acadenmics ® Suderw inferest in ocodemics ) Interest in Academics
Acaderic Atirudes ® Sudent aftitude oward giTing good grades "Arieudes Toword Good Glodes
~ Behavior. Non-Acadermic e Anitude roword othletes Anitude Toward Athleves
ond Courses Amtudes : @ Aninude roword sociol ife . Artitude Toward Social Life
Token ® Seudent doesn't feel sofe in school Doesn't Feel Safe in School
b Behaviors e Number of unexcused absences in 3-month pedod Number of Unexcused Absences
Reloting to o Houn per weeh spent on homework Homework, His. /W,
Acodemics ® Houn per weehday spent warching felevision Telavision, Hrs. /Dey
¢ Houn per week of paid work Poid Work, Hrs. /Wic
® Sudent’s record Number of Dscipiine Problems
L] m) for instruction (books, supplies arnive Readiness for instruction
on time . R
Co-aumiauiar -@ Pamciparion in ohienics Arhietic Portidpation
School Activittes ® Leadership positons held in co-cumiaaar activities Leadership Expertences
e Exequtive experiences. such Qs opporTunizies Executive Experiences
10 addrass dass groups .
Colmse Envoltment ® Yeqn of maorh courses Years 6f Mathemaoncs
: o Yeon of scence courses Years of Scence
® Years of sodal snxdies and histoty Years of Sodal Sdences
® Number of business coutses Number of Business Courses
e Yean of foreign languoge courses Yeors of Foreign Languoge .
’ . e Number of vocational counses Number of Vacational Courses
® Rermedial math or English Frogram (seniofyear) Remedial Program Encoliment
~ Honors moth or English Program {senior year) HumhownE}r;dm
Outcomes Academic ® Vocobulary Vocabulary Adchievermen?
of Schooling Achievernent ® Reoding measured in both Reading Achievernens
® Mothemotics §  sophomore - Marthematics Achlevement
* Scence ond senior years Science Achlevement
] : Wiifing Achievement
o Qvic Civics Achievemen?
. o Grade-poins average (sehior year) Senior GPA
Affective ond @ Locus of controd. Le. sudent's Locus of Controt
Sociol Development sense of obatrol over sociol compostte bosed
emsonment . on meon of
soghomore and ‘
e Self-concept senior ) Se¥-Concept
® Community onlersation yeor Community Ortentation
& Family ofentanion responses Fomily Ortentorion
® Asitude obout women's role Tradinonal Rote of Women
4 in career and famdly - .
Coflege Onentation e Level of educational measured £ducorianal Plans
& Seil-amséament of obiity 1o inthe Coliege Abiliry
comphete- senion yeos,
w -
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Catbolic schaols are Over 40 percent of Catholic secondary schools are single-sex instftutions. Of these, _

diverse. To structural  apprdximately 60 percent are all-female? In terms of governance, 40 percent of all
Jeatures contribute Cathelic secondary schools are sponsored by religious orders with the remaining 60
significantly to this percent sponsored by dioceses and parishes. Since it is not posstble to distinguish

diversity. The first is the . between diocesan and parish schools on the hasis of HS&8 data, this secion

sex composition of the  combines the two. (For a further discussion of governance differences, see Section 'v'

schaol (mude only, - 8)

Jematle only, or coed). In mm,mmwmmmmwmmmmmw
The second is the school  majority of order secondary schools are single-sex. Only two of 84 in the
governance structure or  HSGB sample are order coeducational schools. This fact combined with ¢h.
sponsurship ' ‘results of other. analyses described below to convince us of the need to join these tv..,
arrangement (religious  classifications into a single set of related categories: boys' religious order schools,
order, parish, ar other boys' only schools, girls’ religious order schools, other girls' only schools,and
diocesan). . coed schools. Table 5.1 indicates the substantive differences among these five groups
- on four items: the background of students; school characteristics; student-engage- .

ment with the school; patterns of academic achievement and college plans.
" Religious order school students tend to be more afffuent and have
achievement and college aspirations. These schools generally have higher tuitions

. . and attract a larger proportion of public elementary school students. In comparison,
- - cogd school students tend to be more religious. A larger percentage of them also
have a Catholic elementary school

composition. Regardless of the type of school atended, girls tend to spend more time *

bnhmmk,wad:lesnelevhion,mlessl&elymwmk&rpayorhvea
probiein, and have more positive attitudes towards academics. On the

wmwmmmmmmmmmmmw o

more mathematics and sciende courses.
The girls’ non-religious order school is distinct from the other four. The average
social class and income level is considerably lower and is actually less than the
“ national average for public schools. . The attitudes of students toward academics are

less positive. Over half the girls are enrolled in a vocational or general program, This. *

is a distinct contrast with the general pattern among Catholic schools where ovér 70
percent of the stdents are in an academic program. The overall achievement level
and percentage of studenis with college plans in this type school are lowest among
- the five grotips. Here, tpo, they are lower than the average for public school students.

2. Markes Data Retrieval, Westport, (1., personal communication, 1982
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VADLE 51 Mecn Ditbaterces for Selected Vanables Between Carholic and . g
Putlc Senoels and Among the Five Types of Catholiv Schools : -

RELGIOW DIOCEANG AELIGIOUS DIOCESANS CATNOUC  OATHOLC  SONOOL SCHOOL
OMMR ONEA ONMER ONER SONOOLS SAMAE SAMME . SAMALE

STUDENTS BACKGROUND 2860 =250 a=D92 =219  a=900 3 n=2030 A=2332 e
Famnily lncome ’ $37.896 1.791  $35306 525.431 S TSTR SN 506 §27.851  $33.985
Social Gass® 206 090G 166 -. 711 014 o -.518 = -

Religiousness? -.168 004 028 -. 355 .108 0 -T723 .~.014

Porental lvolvement in School Motters 011 -.084 149 032 053 0 -.218 .00Q

Parervol Engogement With Studens -0 . 042 ~.044 -2 .066 0 —. 4495 ~.347,

% Bladk Enrolimens .076 069 .028 .027 037 042 ~. 108 069

% Hisponic Encoliment 125 092 ;. .09 149 072 089 427 .08¢ ,

* % From Casholic Elementary Schaols .524 500 401 699 017 372 .021 -— NE

- % Non-Catholic Enroliment .116 091 .126 .145 .120 A2 150 —

SCHOOL CHARACTERISTICS . nmq48 n=qq n={7 nm4q n=dd - n=B4 na® .
School Siee N 830 747 470 877 502 546 845 -_
% Arnual Teachers Tumover .104 .095 149 066 .128 124 01 -
% Teachers or School 10 Years or More .05 IR 174 - .223 147 .184 383 -

. Tuiion (1980) $ 1,101 § 993 51049 . § 695 § 687 § B8N —_ -

" Per-Pupil Expenditwe $ 1004 $ 1354 51312 § 796 $ 1,320 § 1310 —_ -_—
Student/Teacher Ratio 20.1 194 139 183 18.0 17.8 17.6 — .
% Teachers With Advanced Degrees 53.8 68.6 442 37.0 30.6 429 409 € -—
Fit Srep, 1980 Salary kale ™ - - $ 8754 50187 58483 $8205 50000 § 8635 $10273 -—

% Srudents in Vocational Progrom .02 048 083 343 .100 102 262 - -
% Seudenss in Generol Progrom L1335 .187 .162 2 189 ~ 180 38 -
% Students in Acodermic Progrom H4d .765 774 414 707 .745 380 —
STUDENT ENGAGEMENT 2113 “ :
THE SCHOOL ‘ . -
Homework, Hrs. /W 5.862 5000 . 7.5 178 5509 6.144 4.114 5972
Days Absent in J Monrhs, Unexplainec 2288 2.154 1.849 .247 227 2221 . J410 3.104
© Televsion, Hn. /Weekday 2.676 2.32) 2.090 2.538 2918 2.451 2.705 2.428
. Readiness for Coss® : .083 -.157 127 053 ~.040 o " -02 .005
incidence of Disciphine Problems? 14 -.021 | ~.04) -.146 -.027 0 509 .328
% in Leadenhip Positions .539 .554 409 447 465 473 .487 .580
Peer Arirudes Toworts Acodemics? ~.073 089 .201 ~.208 036 0 -.380- 106 -
Yeors of Mothematics Couses 379 713 2 3.085 2.748 3119 - J.189 2.066 2.609 .
of Sclence Courses (chemistry, . ) :
) 1.154 1.067 720 620 782 820 547 .888

* Yean Foreign Language Coumes 2.35%6 1.325 1.792 1.060 1.400 1.717 1.104 1.372
OUTCOMES : ’ *

Senior Achievement Composite® 58.5 57.0 3.3 3.5 55.2 35.8 50.9 L350
% Plonning 1o Graduoge from College 83 | 751 745 44.0 624 6.5 41.4 H8.O
p . >

The public school sampie & on 1 1% rondom sampie of schools om HSER.

Mubiic school reslts odusied 10 resembie the social dass and academic program disiributions in Catholc schook.

"randarcized variables centered 0n waighsed means and siondard deviasians from roig! Catholic sample. »
SSampie sixes are unweighted. <o _
SAn acodense achisvement compasie ceated by HIGD constsfing of servar yeor achievemen in Vooobulary, Reading. and Mahamasics. ¥ i acaled 1o a meon of .
30 and o moncand Seviation of 10 for the enre M56B somple. - .
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yvedeaes 1o Cathootle The data presented in Table 5.1 support the conclusion stated earlier: there are
et dary o ibods major differences between students in Catholic and public schools. Figure 5.2 shows
cesfrhiay pnerre fressitire that these differences are carried over into academic achievernent. For example, the
cvvidensic atiiuddes and  gverage Catholic school senior had ﬁpemnofﬂpmwm mm
b fesriva catelenreolt in - Inthe publicschool sample, the average was 62 percent correct. The average Catholic
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R Averoge Achievement in Public School Somple
oL Averoge Achlevement in Adusied Public School Sampie

' | | .50 \/

R

Lz



schaol senior had 61 percent of the mathematics items correct. For public schools -

seniors, the figure was 52 percent. Similar differences were found in reading,
science, writings, and civics (compare bars 1 and 2 for each panel in Figure 5.2).
Caution 4s necessary in interpreting observed differences. Catholic secondary
schools students are slightly mare affluent than their public school counterpans.
They are also mare likely to be enrolled in an academic program (see Table 5.1).
While Catholic school students generally display higher levels of achievement, these
and other differences can beé attributed to these two considérations. We
the statistical technique-known as standardization to compensate for differences in
sacial class and academic program enrollments. In essence, standardization provides

an estimate of the results we would have obtained if the public sample had the same

social class and academic program distribution as the Catholic sample.
The last column in Table 5.1 presents the public school results after adjustment for
social class and academic program enrollment. The differences are reduced substan-

tially on most background and school engagement variables. Similarly, in comparing

_the first and third bars for éach panel in Figure 5.2, the large initial Catholic school

advantage in academic achievement is teduded dramatically. The academic aciteve-
ment of Catholic school seniors is nowonly slightly higher than their public school

counterpants in most academic areas. In sclence achievemenf, Catholic school

seniors are slightly below the adjusted public school sample,

Before proceeding to part two, a disclaimer is in order. Thé€ comparisons of public .

mgmmmmmwmmm mdunad;xmedfa'mat;_
strictly for descriptive purposes. are given demonstrate a pattern
relationships existing among the factors of interest in this research. There has been
much controversy over the adequacy of any statistical method to compensate for
prior differences nonequivalent groups such as students in Catholic and
public schools. The standardization analyses presented do not fully respond to these
criticisms. Furthermore, it is not clear that any analysis of HS&R for this purpose can
be immune to such criticisms. We do not offer the standardization analyses nor
intend that they be used for purposes of comparative judgments about the relative
efficacy of Catholic and public schools. -
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similar in Catholic and public schools. Catholic schools are gomparable to public

ones, then, when considering these factars, frequently viewed by the general public
as indicators of quality. .
The average Catholic secondary school enrolls about 550 students. Over 30

.,pawudﬂwsdmob,howem,mtdlfemﬁmsoowdems.‘um“ﬂ

endowed, a secondary school of this size finds it difficult to offer a full range of
academic courses. It also finds it difficult to provide necessary instructional supports
such as science laboratories. ’

3. Sec the Unittedt Siases Catholic and Blemeniary Secondary Scbools, 1982-83.
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There appears to be an ideal school size-neither too large to inhibit the strong
~ sense of community discussed in Section 2, nor too small to offer a full curdiculum
and adequate instructional facilides. Goodlad® suggests an ideal size for a secondary
schoot is between 500 and 600 students. The current distribution of Catholic schools
is within this range. The resource constraints under which most Catholic schools
operate (see 7), may push the econonjic side of the equation in the direction
ufahrger data indicate that Catholic secondary schools are growing

larger® .

In general, dveormnmnofﬂsmlandhmmnmupesmwmlksdmok
involves several tradeoffs. There are only a few of these schools which cdn offer all the
features of endowed private schools. These tend to run diverse programs on vast,
well-equipped campuses with 2 small school size, low student/faculty ratios, and
relatively high faculty salaries. Mast Catholic schools have to choose from among
these alternatives in developing their mission.

There are certain gructural features of Catholic schools that work to their benefit.
The emphasis on an acaderkic core and the modest range of electives mi the -

stress on resources. Similarly, most Catholic schools do not have the edf..»

phmcalplantswwcallyfomdm:namuemwburbanpublksdmloraﬁmndﬂlv
independent school
ﬂxenmsigﬁcamdifferenﬁadmmsdndsoccummthemamm
choose o deploy human resources. Boys' schools, for example, .
larger than girls’ schools. They also operate with larger class sizes. combined
m:mmmwmmmmmaﬂmm
to pay teachers higher salaries. In comparison, girls’ religious order schools
paylawermlades They also are smaller in size and have a2 more favorable student-
teacher ratio. In essence, boys' schools strive for economic efficiency—larger
schools focusing almost exclusively on delivering an academic program to students
in relatively large groups. The girls’ schools, on the other hand, more closely
msemblemepﬂmacadany—snmllersdxxﬂswnhsnmﬂerchssﬁandanm
intimate, personal environment.

4. Juhnl.(iouthd AHQ’WW New York: MoGraw-Hill, 1984

5. See the JOR2.83 Suwisaical Repart, op. cir. It & likedy two factors are &t work: enrodiment expansion in some
schools and a dispropontionate rate of chstngs among” smaller schools. Qur analyses of the fiscal constraions on
Caholic schools suggest that smailer schools are more Hikedy to he faroed 1o close. At the same time, Mroages schaols
are currently enjuying gress popularity. Some are probshly increasing their enrollments | contaia tuitkon costs,
Unfortunately, we know of no data saarvce that permies sepamting out these two effects
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Both our field research and the HS6B analyses reported later in this section
indicate that faculty instability.is a major problem for many Catholic
secondary schools. HS&8 data indicate 12.3 of the teachers in these schools
turnover cach year. This compares with 8.8 percent for public schools. Over 15
percent of Catholic secondary schools have annual teacher turniover rates in excess of
20 percent. Turnover rates of 30 percent are not that rare.

On balance, there may that accrue from a modest turnover rate. Our
ﬁddhwvmwﬁhnewmadmsmdmmdividmlsbﬁngvimkymdhigh
levels of commitment to the school. Bothdthesccmmmrefreshthefamltyand
renew the spirit of the school.

wmmwmkypnﬂemismmxhermmmpersem
m;hyhmbilky 0nly178percentofmeteadlenm Catholic secondary schools

]
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have 10 or more years éxperience in those schools. The comparable figure for public .
schools is almost 36 percent. Our analyses indicate a stable faculty is one of the major

institutional factors that have direct effects on student achievement. Further, our field
m&amﬂuamble&mltymsalso&muﬂmmmmm
of the school and inculcating them to each new cohort of students and teachers. Thus,
annual turnover is not problematic. In fact, it may be beneficial as long as
thereisa ﬁcuhyﬂmnuinmimd\eimegﬁwofd\eamdmkpmgmn
and transmits the tradition of the school.

The major impediment to building a stable faculty core appears to be low teacher
salaries, at the top of the salary scale® , religious staff have
- constitused the stable faculty core for Catholic schools. As a result, the effects of  lo
lay satary schedule were minimal. As the dchools are staffed by more lay persons, low °
salary schedules become increasingly problematic. in some of the secondary schoals
visited, the salary scale peaked at'$13,000. This raises questions about the ability of -
Catholic schools to maintain a stable lay faculty regardiess of their dedication or their
commimment to instititional values. This area should concern all those involved in
dwgmmmof@hdksdmol&hlmgmins&uﬂmnlmdﬁscalcome—

quences are far-reaching.”

6. HYG&B ts not well designed o examine this issue. mmmmmmhcukymmm
salaries. Our field and liserature research, however, indicates that starting salaries are of fir less impurtance than the
mpdd"aemluymle See Section 7 for more details.

7. Olwiously, one coutd tave too mudch of a good thing. Calcificarion of staff is likely to be as problematic as severe
iny . HSGB data suggest this (8 not an issue for most Catholic schools. The most stable Casholic faculties, those in
buys” schouls, 2re equivalent (0 an average publk school.
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e An overall school assessment based on students' responses to survey questions
&n a range of topics from the adequacy of the physical plant to the quality of
school spirit; -

. Anevaluauonofteadlerqualnybmedonsmdmts reports about the quality of
mmmwmdwrm(eg level of
commitrhent, patience, and understanding);

* e Principals’ teponsabompmblenmwidlstaﬂ’mgardmmelevdddnircmn
fmitment and absenteeism. .

WhﬂemeHSGBsmmleprOthmenensivqchmbasemmmmalCad\ouc
school students, it is a modest sample (84 schools) for examining statistical relation-
ships among school variables. We did conduct various exploratory analyses at this
level. The sample size, though, is not sufficient 1o develop a complete model of
institutional quality. As a result, cauuonbwarmnedminﬁerpmmgdmrepomd
statistical relationships among school variables.

In general, dmnatureofsdtoold!nme including both academic and disciplinary
components, isstrmgiyamodatcdwithumﬁmkmalqual&y This appears.to be a
solid finding. In addition to the statistical assodation of school climate with the
institutional quality measures, we also found school climate to be a powerful predic-
tor of students’ attitudes, behavior, and academic and co-curricular activities. It even
hmanndeﬂdlrearelmmlpwlmmemmcmohd)oolmg This is discussed at
nmlengthinﬂ\enextpm
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The effect of school climate, then, appears to be extensive. For example, the

incidence of student discipline problems is the strongest correlate of staff wurnover,
even Stronger than starting salary level. These data seem quite consistent with our
field observations. This is especially true of our finding that teachers in. Catholic
schaols are willing to make considerable sacrifices to work in an environment that is
pemmﬂysuppmﬂwanddmhassmdemscommingdwleaming.
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We wanted to determine which aspects of Catholic secondary schools—their
climate, organization, staffing, and resources— might be important contributors to
student development. To assist us in this task, we constructed a general model of

smmﬂeﬁembasedmpmmmdwpublkmm.ﬂwnmddispm'

sented in Figure 5.3. It is different from the ional “input-output” models
typically used in school effects research. These differences are desctibed in what
follows. ' .
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ldentifving school effeats is complicatend by the fact that different tvpes of students
atend different kinds of schools. In particular, the family, personal,.and academic

background of students influences the kind. of secondary school thar they might.

atend (arrow 1 in Figure 5.3). This background also has some direct effect on the
students” school performance (arrow 4). As a result, any simple comparison of
achievement levels acrass schools becomes difficult w interpret. For example, let us
compare two schools where achievement is high in one but low in the'other. Assume
the high achievement school has abundant resources and highly qualified teachers. It
also tends to enrall students from more affluent families. On the other hand, the low
achievement school has fewer resources. It tends to enroll more disadvantaged
children. To what should we attribute the observed differences in achievement
between schools? Are we seeing the effects of variations in school policies and
resources? Or, are they merely differences that result from the characteristics of
students who happen to atend different schools? . '

There are other complications, The involvement of students in school life— their
attitudes and behavior, the academic and co-curricular activities in which they engage
durtig their secondary yeaf$—are instrumental in advancing learning. To peeview
the argument presented in what follows, students’ engagement in the instruggional

process plays a central role. How family background and school characteristics affect

students’ learning depends largely on the degree to which these factors influence the
nature of the students’ engagement in thie educational process. For this reason, the
student engagement factor is central to the analytic model presented in Figure 5.3.
The various elements which constitute this factor have strong effects on the outcomes
of schooling (arrow 5). Further, many of the effects of both family background and
schoal factors on student development work through these elements (arrows 2 and
3).

Thus, to assess the effects of school characteristics on student” development in-
volves more than identifying direct linkages between school factors and achievement
(arrgw 6). In fact, an exclusive focus on arrow 6 is misdirected. Qur analyses indicate
that much of the effect that Catholic schools have on student development occurs
through a two stage process.* School characteristics influence the nature of students’
engagement. This, in turn, is the causal factor influencing the outcomes of schooling.
Anaiytically, this requires both identifying the important student engagement vari-
ables and determining how students’ background and school characteristics influ-
ence these variables. Thus, in our analytic model, the focus is on arrows 2, 3, and 5.

Fortunately, statistical methods such as regression analysis provide some help in
sorting out these relationships * They permit us to1ake into account that any retation-
ship of interest—e g, the associadon between a school's tuition rates and students’
science achicvement—may exist within a network of many other relationships —
eg., the effects on science achigvement of student’s academic background and the
number of science courses taken. In particular, the regression technique helps assess
the unique contribution of each student background, school resource, and student

;lml‘.m adiscussion of the two stage meaodel of how school resournces can affect sudent achios ement see R Murnane

“Interpretng the Evidence on Schadd Effeotiveness™, Teachers College Recond, 63, 1, Fall 1981, 1935 The authons
alser wish 10 acknowlexdge the helpful comavents from Richand Murnane to an eartier draft of this section

¢ As indicaied in the ntroduactony section, there is listhe reseanch on ihe effects of Catholic secondany sdwxals
Alhough research on public schools iy exiensive. #t seemed imprudent 1o ssume that these findings woukt

nevessarily apply to Catholic sohools it sevmed important, therefore, to take an explorstory approach w the NGB -

data st we miss something of significance. For this reason, we relied heavily on simple statistical tochniques such as
frequency distrhuntons, crosstahs, breakdowns, and regression analyses. Due £+ imited financial resourcos, we have
undertaken no strucnural equation modellingTe g, LISREL) o dae We hopete est our resuis through sinch anabyses
in the future
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engagement variable to each of the outcomes of schooling. ’lhiaxsacumplished
while taking into account all the other relationships present in the data. .
Because of space limitations in this summary document, we cannot fully recount
the details of all analyses undertaken. Instead, this presentation is organized around
three questions. The answers to them constitute the core of our findings. These
questions are:
¢« How do students’ backgroundsmﬂuencedtetypeofsdwolmeyattend?

¢ How do students badkground and school characteristics combine to influence
the nature of students’ engagement in the school?

@ Howdobadsgmund sdmoldxamctemﬁcs,andsmdentengagememfacmrs
‘combine to influence the outcomes of schooling?

Before answering each of these questions, a caveat'is in order. Statistical analyses
seardxfmrelatiomhnpsmnongindividtmlvaﬂables They address questions such as,
“Is the wition level assoclated with mathematics achievement after controlling for
average differences in fumily income across schools?” From a substantive point of
view, however, we are often more interested in assessing the strength of the relation-
ships among the constructs—e g., what effect do school fiscal resources have on
academic achievement? While statistical analyses can be quite in establishing
associations among individual variables, drawing conclusion$ about causal relation-
ships among constructs is a very complex teask. It inevitably involves at least a modest
| degree of interpretation and inferesce. It is in the latter regard that we rely substan-
¢ tially upon our field observations. Without them, we would confront an extremely
complex and sometimes confusing set of statistical mlanomhips without concrete
experiences to guide interpretation.

it o o8 B Hachgooan G Ul Tope o s huecd W Lo
. -

N R Ourﬁrsnaofmlysesonmisissuexmgtntoidamfymedmnmwchamcﬁs-
T R T tics of students who attend the ave different types of Catholic schools discussed
Cedn e e earlier. Discriminant analysis was the statistical technique employed for this purpose.
oo d e ey o0 It dssisted us in separating two factors which are at work here. The first was social
et b eranen class. This identified a group of relatively affluent students more likely to come from
e e e aaenn. public elementary school. For these families, the tuition involved was less of a
ce v e ban financial sacrifice. These students are most likely to be found in boys” religious order

v s edn schools and least likely to be found in girls” non-religious order schools.
“o aee mwr o ® The second factor focused on a religious dimension. It identified students with the
T following characteristics: those who express positive views about religion; those
from larger families; those less likely to be minority and more likely to be Catholic;
foowooensor those who attended Catholic elementary schools. These students are more likely to

B 2 be found in coed schools than the single-sex schools.

In addition to the discriminant analyses, regression techniques were used to
examine the relationship of family, personal, and academic background to various
school level constructs—school social class, disciplinary, academic and religious

SEERLRTE climate, and fiscal and human resources. The findings are displayed in Figure 5.4.
N Each column identifies the characteristics of students most likely to be found in a
C e e particular school. For example, females, students from higher social class families,

o6
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S and those from families ~here tuition entails a greater degree of financial sacrifice

B o acesenone are likely to attend schools where the incidence of discipline problems is low (see

C o ede L oeeeasos the second column in Figure 5.4). Blacks, however, are less likely to attend schools of
this type. In general, the “+" and “~" signs indicate the direction and magnitude of
the relationships between student background characteristics and school charac-
teﬂfs(ticswhereparﬁcularsmdemsarem(a"+"Sisﬂ)orﬁem(a“—"sign)likclym
~ be found.

vy

oo e e A e s F{]P'nai}/ BQ(I\(_;N.&\NHJ THar Ave Redoney (o Van s Chorno tere g s of
AVERAGE INCGIDENCE STRONG  STRONG HGH STRONG MORE MORE . MGH
SOUAL DBSCOFINE ACADEMIC ACADEMIC ACADEMIC  RELGIOUS RSCAL HumAaN QUALITY
EXPLANATORY VARIABIES CASS  PRODLEMS CUMATE EMPMMASIS ACHEVEMENT CUMATE AESOURCES RESOURCES  TEACHNG
BACKGROUND FACTOR
Acodemic Background +4 - + +
Cathotic Blementory Experience —= - em— -—— +4+ - e -
female - +++ +++ —_——— +4 - - -
Black -- R
Hisporwe +
- Non-Catholic : - - +
Studenr’'s Social Qass . ++4 +44+ +4+4 4 4+ - -4 444 +4 4
Financial Sacrifice +4+4 + + 44 ++ +++ ++# 1+ 4+ +4 4
& 4+ 4 ce e -
Fomiy Swe ++ e -
Home Owneship ++ .
Torol %of\'atimixpldmd .228 066 .1407 .168 .200 A77 R .140 066
© TECHNICAL NQJE. The '+ and’ - entmes on the Agure are based on the nomwnal sgnificance tevels of each vanable m the nal regression madel The symbols.
meﬁowmpmmym
refe
¢4 - p< 01
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A pattern of results emerged from the regression and discriminant analvses
performed on the HSGB data. Higher social class and a greater degree of financial
sacrifice predicts atendance at schools with a stronger academic climate and empha-
sis, a low incidence of discipline problems, relatively high levels of fiscal and human
resources, high academic achlevement, and high perceived institutional quality. In
general, students from public elementary schools are more likely to choose these
schools. On the other hand, there are different variables associated with selecting
schools with a strong religious climate: Catholic elementary school experience,
personal religiousness, being Catholic, female, and Hispanic, and coming from a
large family.

Regression results also indicate sex differences in selecting a Catholic secondary
school. Boys are slightly more likely to attend stronger academic schools. Girls are
more likely to enroll in schools with a strong religious climate and fewer discipline
problems. These results suggest that families apply different criteria in selecting a
secondary school for their children. The emphasis is academic achievement for boys,
and a safe social environment for girls.
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in the life of the school depends upon the student variable in question. Figure 5.5

presents results from a sample of four student engagement variables: number of

. science courses taken (an academic program variable); amount of homework done

(a measure of academic behavior); leadership positions held (a measure of co-
curricular involvement); student’s interest in academics (an academic anitude mea-
sure). We illustrate the results for these variables because is an important

o of academic achievement. Further, as a set, these reslilts represent. the'
observed variation in

“InFigure 5.5, thewkkhddleamwandmenumbetsamdledtodmnmdlmtedxc
relative strength of each construct’s influence over the student engagement variable.
For example, academic background has a strong influence on science course en-
roliment (relationship strength of .073).* Social class and school resources also
make substantial contributions. In terms of interest in academics, the strongest
influence comes from academic dimate (relationship strength .048), followed by
family structure (relationship strength .035).

Family background, especially religiousness and social class, and the degree of
parental involvement with their child's schooling, have substantial effects on
academic astitudes and behavior. School factors other than academic climate have

dy-a-modest influence. School resources, however, play a more substantial role as

; Memicmursemmummsandsudausmgmminmigus
: plays the strongest role in predicting

10. The index used as a measare of “refationship strengsh”™ is the incremental percentage of vartance explained
when 2 clusser of predictor varisbles, eg. family structure, is entered last in the equation. The results can be slighely

misleading because no adjustiment is made for varying relisbility across the outcome variables. Since the latter |,

md&mdmthmwﬂmw&:mmmum
WMMMWMMmMMMWRMWMW
constructs that predics 8 pasdcular outcome.’

in principle, the structural relationship parmeter estimated by LISREL adjusts for these probiems. Originally we
fntexded to undertake such analyses as a sensitivity check on our final resubls. Unfortunately, we lack the necessary
financisl support for computer time. We hope to be able to test the results reported bere through LISREL modelling in
the future.
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NOTE: Numbers represent the unique percent of vartance in the cutcome exploined by each :
construct. Width of arrows is propastional 1o that percentage. Percent of explained
variance in each model is as follows:

-Science Counse Envoliment 221 dnterest in Acodemics .168 :
’ .Homework ~182 -Leodership .095
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The Effects of StudLnt Background, School Characteristics, and s:udenth
Engagemient Factors on Student Development

Stecdenis’ engagement in
the life of the scbool —
 thelr atifludes abuut
school and friends, thelr
use of time, and their
academic and
co-curricular activities
—are the major
predictars of both
acadernic achlsrement
wnd educational
axpirctiony bevond bigh
schood. these aftitudes
ctiied bebat iurs maintain
wrt drnfrorteant Bt
somewtnst diminished
role in fostering soctal
and affective

det efopmoent. phere q
stecedend's beicbgronnd
bees o more substantial
infinence. .

Ube offects of student
hackground and school
chardcteristics on
sizddent derelopiment
dependd largely on bow
each of these fuctors
influences a students
engagement in the e of
i schood,

. Wemdmoomemerdsuveeﬁeusdbad@omd,

-engagement factors on student To do this, we conducted
analyses using the same
senior year), affective and-social (a composite across the two years),

and college orlentation (senior year only). The results are displayed in Figure 56. . =
nxewﬂhdthea'mwsmddlemunbersamdwdmdmmdmmemhﬂve_!
relationship between any two factors. For example, backgroundhasa -~
achievement (notice the wide amow withe .
rechccdeﬁect,dn:ghbyd\eseniorymr(d\e.

suens!h
valuenf 1 tnPagA) Ithasa

arrow in Panel B is'-much narrower and has a value of only .025.)
. The difference between models for sophomore and senior academic
achievement is that the senior mode! includes data on courses taken and co-
curricular activities. Both, particularly courses taken, have powerful effects on
academic achievement. Since teaching cousses is the major activity of a school, there
is a certain in this finding.

reassuring simplicity 'r:
The role of personal, ﬁnﬂlyandamdemlcbadmnmd,powr&dlnpmdkﬁm- o
diminished once we account for the school

sophomore achievement, is greatly

activities of students. While background has less of a direct effect on achievement, it
_continues to play an itportant rofe through its influence over how students engage
in school life. In fact, the strength of the increases from sophomore to
senior year (from .043 10 .064). In addition, as noted earlier, influences

the type of school attended (a relationship strength of .105). This, in tan, influences

Ww(ammmwdmn
college orientation outgome are similiar to those for predicting

senior academic achievement. The factor consisting of students’ attitudes, behavior,
again the most important (a relationship strength of .133).

The direct effects of schools on college orientation (a relationship of 015)1s
smwwhadhﬁniﬁndreﬁwmdweﬂ'emdbadrgrmmd(a&uﬂﬂp of
020).

MM&M&&WMWMWMNWM and
academic background has the largest direct effect (relationship strength of .060) on

these outcomes. In addition, background has a substantial indirect effect through its
¢} fluence over the school type attended and the nature of students’ engagement with
that school. Wlﬂkd)eeﬁeasafsudem attitudes, behavior, and course enroliment

are diminished, they remain substantial (relationship strength of .055). The effects of .

school characteristics on soctal and affective development are modest. They
primarily through their influence over students’ attitudes, behavior, and
in academic and co-curricular activities.

Figures 5.7 throughi 5.10 summatize the results of the regression analyses for ecach
outcome area: academic achievement in the sophomore (Figure 5.7) and senior
(Figure 5.8) year); college orfentation Figure 5.9); social and affective
mesxo)mmmmmmmmamm
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TECHNICAL NOTE: E@msMaMde'mmmeMmmem The
. same set of background, school, and student engogemen variables was employed in each analysis in

mmmmdﬂmmmmMoﬂwmmaﬂm

vuimoesomdmedwﬂhmhmmﬁp:edm:hemher meaauolnmabersmovemgemme

several regressions assodared with ead»outcome facror. .

rYan

andstmiemmmementyaﬁablesdiminﬂummesmneaspwofsmdemdevelop
ment. As noted earlier, the "+ " and “~ " signs indicate the direction.and magnitude of -
the relationships of background, school, and student engagement variables to each of
the schooling outcomes. Factors associated with positive student outcomes are

marked with a “+ " sign. Factors that indicate less development are marked with a,

" sign.

Sopbomore academic achievement. Academic background and social class for
both the student and school have a substantial direct effect on most areas of sopho-
more academic achievement. The degree of financial sacrifice required for a stu-
dent’s attendance at a Catholic secondary school is also an important predictor of

. 6 |
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Achievemnt (Sophomore Year)
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FIGURE 5.10. Aspects of Background, Schools,
Affective Development
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amdmlkmmbodld\e&ﬂmmmdsmbrmr,apénen{pfhw
achievement can be expected from students winse families expend a larger percent-
age of inconhe for tuition.
Swidents’ use of time s also important. Students who spend a great amdunt of time
pmbledsgetmﬂymywlsu ofadﬁemnemm“meodte?
On hand, an interest
mamdunimadmmmmmmmmmcm
A number of school factors also need to be considered. Larger schools with more

stable faculties, an absence of staff problems, and a positive disciplinary climate “

where students feel safe all seem to foster higher achievement. Academic achieve-

ment in somhe areas,.particulatly in mathematics and sclence, is usually lower in

schools that use ability grouping. These differences persist through senior year.

There are also effects of race,.sex, religion, and elementary school experience on

_ &sd;‘cl:dmdemicoutcmm Eadlofmesewiﬂbediscussedinasubsapmsemm
report.

Senior academic achievement. By senior yeay, meplmu'ehasd!al\ged.'menm
important contributors to academic achievement are students” academic courses and
.co-curricular activities. More mathematics and science courses as well as enrollment
in an honors programs have a strong positive effect on achievement across all areas.
Enroliments in vocational courses and retnedial programs predict lower levels of
achievemerit. Executive and leadership experience, such as speaking before a group

or presiding over a school club, atallamodaﬁedpoﬁuwlywithadxm&
Adxleticpmicmﬂ however, has a negative effect.

By senior year, the effects of students’ attitudes and their use of time are di-
minished substantially. %wmhenadwdneseaxmdem:mnolonger,

Rather, their effects are manifested .hrough actual academic and co-
mmmmmmxnmmﬁxmmmmwmmdwm
problems a lower pattern of achievement can be expected. :
‘ 'ﬂme&cmdsdndfaaommmlnmhﬂelym&ommhnmmm
vear. Again, a positive disciplinary climate contrithutes to high achievement. Senior
. achievement levels also appear higher in schools with more stable staffs and higher
‘tuitions. These findings provide further support for the argument, imroduced earller,
mmmwdmmkmmmmmmd
limited fiscal resources.

Student-teacher ratios and the amount of scheduled instruction, two other school
features of considerable interest, show no consistent pattern in the HS&8 dsga. This
should not be interpreted as indicating these features do not affect studentachieve-
ment. The problem here is analytic:these varciables are confounded with school type.
For example, boys' religious order schools have less scheduled instruction and
higher student-teacher ratios, but also hawg higher achievement. The latter is due in
large measure to the'stronger academic and family background of students who
attend these schools. While statistical methods are intended to specify structural
relationships from spurious ones, this is not always possible given the limitations of a
anuskmdmm"vebdmmeHSGBmmmdaruyﬂn
real effects in this area.

Mﬂ\esmdaussodaldassmdﬂwsodalchssdmesdmNisa

strong predictor of aspirations for higher education. Academic background also

11. Dusa an a lasger vet of achools would help suhstanttally. mmmbymdmmm
provide 2 betser hymis for kdressing these concerns.
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aSsessment of college ability. me:mminingbadcgroundandsmdemmmlﬂesphya

modest role in

Mymedwkhmllqembmmmﬁnewayssmdmmmedq.ruMas
well as their co-curricular and academic activities. More time on homework, less time
in paid work, less absenteeism, and fewer discipline problems are associated with
aspirations for higher education: dnd students’ assessments of their ability to com-
plete college. This is srue also of leadership, executive experiences, and participation
in athletics. Funllyenrolhnmtmmhoxmpmgmnmdmommahenmm
science courses contribute in likp fashion.

Social and qffective developmennt. Smmmlaulysesdmeseommmesslmless
explanatory power than for-the other' outcoine areas: This is due to the difficulty
associated with obtaining good measures for these constructs and to the £act that the
phenorena of interest may be less stable. In addition, the results of our analyses are
mmmmmmmmmmmmwnm
notsn‘ugl‘yre!mdtoeadmther Smoettmarefewpmmmhm oursummauy
comments are selective.

Pammhvdmmwimmesdloolmdwhhmeird\ﬂdm academic endeavors

MMMWWhW , Students report astronger, |,

sense of control environment, a miorg positive self-concept, a stronger
community and family orientation, and more traditional attitudes about women’s
rale. More religious students display similar patterns on the community, family, and
women's role variables. In general, all of the family structure variables—one- vs.

, two-parent families, famﬂyme.md‘hon\eownuﬂm-—physlmlﬂmmmm

predicting community and family orientation, and attirudes toward women's role.

There are also substantial sex and race differences on these outcomes. For exam- .
ple, girls have a higher sense of control over their environment, lower self-concept
and community orientation, a stronger sense of family, and:are ryuch less supportive
damdiﬁmalmlebrmmm Blacks, too, are higher on locus of control, self
concept, and community orientation. They are less oriented, however, toward
family. Finally, they display less traditional atttudes about women's roles.

The swudent atitude, behavibr, and academic course variables are important
predictors in the social and affective areas. The specific variables that are important,
mmgh.dependuponmepatumlarmmﬁmﬂyse\uﬂl predictorsin.-

other outcome areas have a reduced role here. These include academic background,
clementary school experience, the level of financial sacrifice, and social dass. -

Gains in achievernert and college orientation from sopbomore fo sersior year. In -
addition to the analyses described above, we conducted a brief investigation of the
factors associated with gains ‘sophomore to senior year in academic achieve-
ment and college orientation. ' "\We looked at these data in three ways. The most

direct approach was a simple gains analysis: the sophomore score is subtracted from
the senior score to create a measure of individual gain across the two-year period.

‘ 12 Ghenmm&m.dmmdmm&&musﬂmﬂw:mmﬂp«mﬂm Unforns-
nutcly, the data necessary for these anatyses were available rather kste. As a result, we did not have the apponunity to

. investigme them to the same depth a8 the ather data discuised here. Thus, we have relegated these analyses to &

suppossing role. We only repory findings thes have some cormoborstion through other analyses.

13. We performed change analyses on the sacia] and affective measures as well. & sppears there is little systematic
MMMNMMMthMMhMWMMn
repmmdaemhrﬁ-m
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This gain measure was then treated as an outcome variable in a regression ‘model
identical to those employed on the separate sophomore and senior nutcomes.™*

- In addition w simple gains, we computed gains in a transformed metric. The
technical details here are somewhat complex.’®* We note, however, that the trans-
formed gain involves an adjustment in the observed gains 1o cgmpensate for some
statistical problems associated with- the simple gain score. These transformed gains
provide 2 more conservative source of evidence for the argument that follow3. A third

approach was alsc employed. It enters the scphomore score as another ‘predictor - .

variable in a senior-achievement madel. The results are quite similar to the trans-
formed gains analyses. We will not summarize them separately. The interested reader
lsrdumglmmetedmlcalreppnﬁornm C

’ .

-
-~

14. Postapplicxions of simple galns analysis have uften shown that the subjects who inially were lowest made the

NnuimmmMm&aamdrddm,lbmﬂmmmmnnmmmm
mmmmummwmmwmmmmmmmu

- several techniques be used. The results can then be compacedt for consistehcy. We have done this.

15. We used 3 negative growth model to tansfem the sophomore and sendor scores. R has the

dmrmdnhammdmdﬂn&mnmﬂwh'%&wnmﬁum.mﬁham e

m.nhmnﬁuumagm-mwcm«d.qncn,

" Changes in achicrement

" class b

and college orientation
Jrom sophomaore to
senior year present u
complex pattern. _
Academic course of
study contributes
substantially to gains. A
posttive academic
cltmalte. a low inciglence
of discipine probfems.,
and mofe s

resourfes also
contritRele.
Inconseyuential are
acade;&mdgg’cm!

round ind

the sockil cluss of the
S(‘lnud'. Our resulls
stugeest thal in some
areus, the more
disadiantaged students
are making the higgest
rLains )

' m‘mwmuhsdisphyedinﬂgumilliscomplm(nsummme‘
influences of schiool and background are.competing with each ather. In part, they.
cancel each other out. Some results are identical to those already noted earlier. For

- example, enrollments in science and mathematics coutses are strong predictors of

gains across all academic areas. A few variables previously not related strongly to
achievement are now more influential. For example, there are stronger negative
effects of academic achievement and college aspirations for students who work
while in school. On the other hand, academic background, the student’s social class,
and the social class of the school do not appear to be of any
there are indications it ic the more disadvantaged students who make bigger
achievement gains in several outoome areas. We find students with discipline prob-
lems in their sophomore year making larger gains in science und mathematics. In
addition, students repotting weak interest in academics as sophomores make larger
gains in vocabulary. Their educational aspirations also increase disproportionately.
These results are also evident in the transformed gains analysis, a very conservative
estimate of gain for those who start out low. .

In locking at school factors, we find that the academic and disciplinary climate of a

" school are also associated with academic gains, The level of per-pupil expenditure

contribates to both academic achievement and college orientation. Academic track-
ing is negativel}’ relsted to gains in vocabulary, mathematics, and writing. Although

* there are some inconsistencies,'® the effects of scheol-level variables on acadentic

gains are similar to those found inmﬂysesﬂmyeagdlm.,

. e el e e e

16. There ts one appasent anomaly that deserves comment The largest gains occur with fair comistency i schools
where principals report a higher incidence of safl problems in 1980, the sophomore year for our student cobort.
Other analyses summartzed earlier indicate that suphomare achievement tends to be lower in these schaola.
Unformunasely, 568 did not collect data from principals in 1982. Thus, we cannot judge whether the gains indicate
the effect of a schoul improvement efiort or some negression a-vifact. For this reason, we decided not o inerpret this

6§
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FIGURE 5 11. Aspecrs of Bnckgrc;und, Sch.ools, and Student Engagement That Are Rolated fo
: Sophomore-to-Senior Gains
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Thus far, our remarks focus on‘identifying basic structural relationships among. .
background, schoal resources, student engagement, and the outcomes of schooling.
We now provide additional detzil on selected findings that we believe are of broad
interest. -

vhae Do piosebrerd 30T 0 ae e o8 v s 2 s cay A SATSL AT SU FEFRR SR TIN QNS § DVIRY Y

Nocundary schoads

Both Coleman, et al. and Greeley conclude that social class is much less strongly
associated with achievement in Catholic than in public schoals. This finding is salient
particularly when viewed from the perspective of equality of educational opportu-
nity. In simple terms, academic achievement in Catholic schools depends much less
on the background that a student brings to these schools. ,

Since our analyses focus on factors that influence achievement within Catholic
schools, the attention_devoted to Catholic—public school compartsons is limited.
Nevertheless, our research on the relationship of social class to achievement across
ptmli%deamdksdnmhproﬂdsmrmeraansupponforﬂangsm
cited. .

We concentrared in our research on attempting to understand the ways in which
social class influences achievement in Catholic schools. An important finding is tha
the nature of the influence seems to shift over the course of the secondary years. The
results displayed in Figure 5.6 indicate the direct effect of background on achieve-
ment is reduced substantially between sophomore and senior year. The strength of
this relwtionship in senior year is only one-quarter the size of the sophomore year.
This lessening of the direct importance of facrors is also true for its
various components including social class. The results of our change analyses
provide further corroboration. On several achievement and college orientation
outcomes, the largest gains accrued to the more disadvantaged students.

* Figure 5.12 displays the regression model cstimates of the direct effects of social

class on each of the six areas of academic achievement. These represent the achieve-

ment differences that might be expected in comparing two students alike in every

respect except class—one is lower-middle class, and the other is upper-middle

m"mmddwbarmdm&mdﬂwmmNmmﬂn
case.

Each panel in Figure 5.12 provides three estimates of the social class effect. The first°
bar in each panel provides the estimated effect in sophomore year. The second bar in
each panel provides the estimated effect in senior year before we account for
students’ course enrollments. The third bar in each panel provides the estimated
effect under the full senior year model with courses taken.

Summarizing across the six academic areas, the average direct effect of social class
on sophomore year achievement is .21 standard deviation units. This increases

17. Bvidence on this point is presented in a separate paper. See Anthoay . Bryk and Stephen Raudenbush, “A
Hierarchical Linear Model Investigation of the Effects of Social Class on Achievement in Catholic and Public Schools,”
in preparation.

18, wm-zwmmhmdmmmmnwwmﬁm
spproximaely the 33rd 10 the §7h percentile on the SES measure.
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SRR  Sophomore yeor model, without courses & co-cummicular acTiviries.
- Seniar year model, without courses & co-curicular aaTvisies.
Senior year model, induding courses & co-cutticular activities.

slightly to .23 standard deviation units in the senior year model which does not

include students’ course work. When the academic activities variables are consid-

ered, the direct effect of social class on achievement falls to .09. This reduction occurs
_inall academic areass.

The results in mathematics are farticularly interesting. Notice the direct effect of
social class on mathematics achievement. It actually increases from .08 in sophomore
year to 29 in the senior year model that does not include the academic course
variables. When these variables are included, the effect size drops back to .08. We see
a similar but weaker version of this pattern in science achievement.

Recall that we noted in Section 2 that only two years of mathematics are usually
required in Catholic schools but that some students take as many as five years. In fact,
both mathematics and sclence are areas in the Catholic school curriculum where
there is a fair degree of choice. Where choice ooccurs, however, the effects of social
cliss loom larger. In particular, our analyses indicate that social class has a strong
effect on the number of mathematics and science courses taken. These in turn have
strong effects on mathematics and science achievement.

In general, however, much of the curriculum in Catholic secondary schools is a
required academic cofe (see Section 2). As a result, this is a substantial constraint
placed on the mechanism by which social class differences translate into achieve-
memt differences— higher social class students choosing a more academic course of
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are in large part ynder the control of schools, Catholic ot public. In essence, much of

the total effect of social class on achievement works through factors that can be.

pmﬂaﬂycumo!kdbysdmls.meym,inﬁn,bemgmulledbym

Sincesodalclwshsmmﬂuamemmetypeofsdmdmded,kdoam&m
achievement in Catholic sehools. As we indicated previously, more affluent students
are likely to attend schools with more academic emphasis. Nevertheless, inside the
school the effect of a student’s social class on student achievement is greatly reduced.
Our preliminary investigations indicate that the relationship strength between social
ehssmdadﬂevunanhumﬂmksde@ed(ﬁndﬁc&_ndisaﬂyme-qudr
size of that within 2 public school.

19. On balance, it could be argued that the diminished relationship between social class and achievement results
from a sclectign effipct: Catholic schoals are unusually motivated low-SES students. Our analyses provide
support for this hypothesis. The degree of sacrifice snached to Cathalic school anendsnce is re'sed ©
achievement. Qur shalyses 'E"mﬁhemdnced
by the financial sacrifice varishle. this varisble eners the regression equation, the standardized coefficient for
SES increases by a quarter to athivd. Itis difficult, however, to attribute to 2 selection hypothesis the direct
effect of soctil class 0 achievemeint from sophomore 10 senior yesr. We would need an explnstion for the sentor
year differences that did not rely on course entoliments and could explain, b fact, the effects encountered there. it
would seem that a argument would be required. The one presented i this summacy is far simpler. It s
consistent with all of the empicicoal evidence svailshle 1o us.

20. This point is axgued vigorously by John Goodiad, op. cw.
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Figure 5.13 illustrates sex differences in student achievement. The first bar in each
set represents the observed average difference in between males and
females in Catholic schools during their sophomore year. Achievement for is
slightly below that of boys in and reading. It is in
mathematics and science. Ondneodxerhmd,girlsmslisiﬂyhighamdvk!sand
significantly higher in writing.

mmmmmmwmmm&mmm
achievement during senior year. In general, the senior year differences follow the
same as the sophomore year. They do tend, though, to be magnified slightly.
For example, the girls’ disadvantage in mathematics and science has increased but so
has their advantage in writing.

The third bar in each set represents the estimated male-female difference based on

~ the full senior year model. The latter includes the fact there are significant sex

differences in school attitudes and behavior and courses taken. Girls greater
interest in academics and spend more time on homework. They are also less likely to
have discipline problems. Boys tend to take more mathematics and science courses
and fewer business courses. After adjusting for these differences for attitudes, behav-
lor, and courses, achievement in and reading is nearly identical for boys
and girls. The girls’ advantage in writing and civics remains virtually unchanged.
Their disadvantage in mathematics and science is halved.

" Examination of the regression results indicates that the number of mathematics
and science course taken plays a major role here. half the senior year
differences between boys and girls in mathematics and sclence is due to boys taking
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FIGURE 5.13. Sex Ditferences in Academic Achievement
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LEGEND: - Observer' femole-male average difference in achievemen, soptmyeor.

- Mmmmnm senior year.

Female-mole difference estimoated under senlor year model. *

more ocourses in thesé areas. Significant sex differences in achievement remain.
These do not appear atributable to_differences in course enrollments. The dis-

d are similar to those found in research op sex differences in public
schools.*

21. Rescarchers agree there are large differences between the sexes in mathematics and science achievement by
the end of high school { Maccoby and Jackiin, The Pydhology of Sex Differences, Sanford, CA: Stanford University
Press, 1974). There has been 2 consisens 40-50 point aivantage in favor of mades on the mathematics section of the
SAT test for decades. (See PL. Clsserly, “Factons Affecting Female Participation in Advanced Plscement Programs in
Matheratics, Chemistry, and Physics,” in Fox, Brody, Tobin, Wossers and e Matbematical Mystigue, Baltimore, MD:
Johna Hopkins University Press, 19680). Explanations for this male advantage in amthesmatics snd science fall into theee
categories: 1) those who believe &t is genetic in ocigin (eg.. J. Benbow and Sianley, “Sex Differences in Mathensatical
Abtlity: Fact ar Astifact?™ Sciovece,. 1980, 210); 2) those who srgue it is anributable primarily w0 differens course
enrofiment paterne in high school (e 8. Sherowan, “Mathematics, Spatial Visualizaticn and Related Factors: Changes tn
Girls and Boys, Grades Eighe-Eleven,” jossvaal of Bd soasional Peychology, 1980 72; or Pailas and Alexander, “Sex
Differences in Quantitative SAT Rerformance: New Evidence on the Differential Coursework Hypothesis”, Amerioas
Essacoionad Research josrveal, 1983, 20); 3) those who believe socialization and amitudingl differences act in
conjunction with counse-tsking o produce these effiects. No research to date has been able to fully éxplain observed
md&mmhbﬂgdmemuﬂmmamcﬂm
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" While boys have slightly higher college aspirations, the difference disappears

- result now described in more detail.

o
major differences between boys and girls on college orientation.
model are incduded. In the affective and

Wefam.dno
all the relationships within our regression

social areas, girls have a higher locus of control and a lower self-concept. They are

significant. Finally, girls are much less likely to affirm a traditional role for women, a
/
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composite measure from their responses to three survey items:

;AmﬁmmdmmﬂmmﬂbeMasgmdamdm_asdm
woman who doesn’t work.

® It is usually better for everyone involved if the man is the achiever outside the
home and the woman takes care of the home and family.

* Most women are happiest when they are making 2 home and caring for children.

General public-Catholic comparisons show little difference on this variable before
or after statistical adjustment. Comparisons between types of Catholic schools do
show striking differences: the single-sex schools diverge sharply from one another.
Studehts in all-girls’ schools tend to support women working outside the home.
Those in all-boys’ schools hold more traditional views. Students in girls' religious
order schools are especially strong in affirming that it is acceptable for women to
seek careers outside the home. Students in boys' nos-religious order schools lean
strongly in the opposite direction. The two types of schools differ from one another
by more than .80 standard deviation units (see Figure 5.14). This is considered a very
large effect by most social scientists.

appropriateness
working outside the home differ markedly for males and females and also blacks ahd
non-blacks. Females and blacks are much less stereotyping. Students of lower social
class badkground siereotype more, as do students from larger families, especially
two-parent families. Athletic and remedial program enroliment are also
associated with sex-role stereotyping. Finally, students who are more religiously
orlented also tend to take a traditional view of women's role.

Qur analyses indicate these sex role attitudes are likely to be formed before
students enter high school largely as a result of home environment and family
structure. The fact that students from two-parent families and lasger families seem to
hold more traditional views suggests that traditional family background engenders
traditional sex role values. While our field work suggests that individual schools can
influence this area, HS&B does not provide adequate data to explore attitudinal
formation. We continue to investigate these differences in attitude in our research,

.Wmmmmmm
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FIGURE 5. 14,
Differances inn Attitudes
About Women's Rble- .
Across Types of Catholic
Secondary Schools
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¢ aatherdte sevondary Different patterns emergé when comparing science achievement with the five

sctmol achivtement In
sefertee §s 1Ot ds Strong
s in other academic
areds On the one hand,
the zeiins by Catholic
stuedenis from
soplomore 10 sentor
verr are compuirable to
thase by pubiic schools
counterfrarts enrolled in
ucadentic programs. On
thwe cther band. the

Q

other achievement areas tested in HSGB. Recall that earlier we compared Catholic
and public school students’ senior year achievement. We observed it was only in
science that the adjusted mean for public school students was slightly higher than foc
Catholic school students. This difference is larger in the sophomore year. Afier
zd;usmmisnmdeforsodaldwsandamdmkpmgmndlﬁemmesbaween
Catholic and public schools, public school sophomores averaged 63 percent correct
responses and Catholic school students 58 percent. By senior year, the public school
advantage diminishes to 2% (67% vs. 65%). Figure 5.15 documents the advantage of
public over Catholic schools in the area of sclence achievement.

Our results point to Catholic elementary schools as the main cause of this discrep-
ancy. Stadents who attended public schools have higher science
achievement as sophomores than those from Catholic elementary schools. This
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difference perssists through the senior year. Section 6 of this report offers more detail
on how the type of elementary school attended  affects academic achievement. In
brief, it appears that Catholic school students arrive at the secondary level
substantially in sclence. Our field research suggests elementary
schools have limited resources. This resource limitation is most acute in the science
area where expensive laborstory space and equipment and more highly trained
faculty’ are required. Further, the organization of Catholic schools as kindergarten
through grade 8 combined with their small size contributes to the problein. The
department organization and, more importantly, the additional resources typically
available in a public middle-school structure are distinct advantages for science
education. While there are certain benefits to each organizational structure, small
Catholic elementary schools appear disadvantaged in the area of sclence instruction.

Some evidence also suggests that science education is also a problem in some
Catholic schools. There is often less emphasis on sclence in smaller
schools with fewer fiscal resources and lower school social class. This is th> same
constellation of variables that led us to conclude fiscal constraints were detracting
from the ipst quality of some secondary schools. It appears these constraints
are heavy toll in the area of science.

If Catholic schools are to maintain high academic achievement in all curriculum
areas, serious attention needs to be given to the science curriculum and facilities at
both the elementary and secondary level.
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Thisdnpnerreponswrﬂndmgsonmholicelememysdmls. 'mi,sp:art()t‘cmx"2
investigation was designed as a substudy within the overall research plan. It provides
an opportunity to examine the relationships between Catholic elementary and
:c;ndmysdnoola It also offers another perspective from which to view the secon-
During the spring of 1983, wccoad.nctcdﬁeldrmdlln 13 Catholic elementary
schools that sent significant numbers of their students to the secondary schools in our
sample. This field investigatiof was comparable to the first round of field research
that we conducted & the secondary level in the fall of 1982. As in the latter case, our
purpose was exploratory and descriptive.
melﬁsdloo!smourdemmmysdndsampkmbmdcdomakxxgpeﬁod,
between 1829 and 1973, Some began in the latter part of the nineteenth and early
mdhmﬁ@mwbm&:mpeanimigmmmmdimﬂndﬂe&
OdlembeganinﬂEIMashxgenumherstadmucsmmdmnmlnmme
suburbs. The most recent schools evolved in the early 1970s through the consolida-
tion of several schools into a single institution spread over several locations. Thus,
our sample reflects three general phenomena that occurred in the foundation of

. Catholic schools: early immigrant schools, schools that mushroomed during the

post-World War II suburban expansion, mdrccemoomo!mxsdm&)ﬂowedme
contraction of financially troubled urban schools.

Omhvesdsaﬂonfocusedpdnmﬂyondlesevuuhandewm We ob-
served classes and interviewed teachers, particularly in the areas of language arts and
mathematics. We also interviewed school principals and the pastors in the supporting
parishes. Both groups were helpful in providing us with a variety of data about the
school, such as test scores and firancial information. Over 500 questionnaires were -
collected from parents who had, children enrolled in the eighth grade across the 13
schools. These questionnaires offer basic descriptive data on students and families,
andglme&msdmh\ﬂuermdpumm choice of a school for their
chikd. The latter topic will be reported separately at a later

In addition, wwmmmmﬂmmewpeofdm
mmmmmmmmﬁlmww
know nothing more about the schools than their type. Nonetheless, these new data
are a unique source of information on the transition of students from elementary o
secondary'schools. From the point of view of elementary schools, HS6B represents a
long-term follow-up on the effects of the type of elementary schools attended. The
xmuhsofmuamlywsommﬂSGBdamﬂmbearonelenmmysdmolsmmted
at the end of this section.

eventh aid eighth
rdcle curricula were
zulte similar acraoss the
schools we visited.

EKC

Aruitoxt provided by Eic:

N -

Like secondary school curricula, the elementary schools’ curriculum emphasizes
an academic core taught in a highly traditional manner. While we observed a wide
variety of classes in both the seventh and eighth grades, we focused primarily on
language arts and mathematics. Bach of these is considered in what follows.

+
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Language arts. Language arts teachers emphasized grammar—parnts of speech,
sentende structure, verb tenses-—vocabulary, and composition. Their teaching
methods involved drill work, sentence diagramming, short-answer questions in
class, and regular homework. As one teacher noted, “The students have not gotten
into licerature this year. We have concentrated on grammar, sentence structure, and
paragraphs. They have also spent considerable time on sentence diagramming.” We
rarely visited a language arts class without seeing students at the board diagranaming
sentences, taking ‘short quizzes on vocabulary words, or reviewing sentences to
identify parts of speech. ‘

In one more advanced eighth grade English class, the students reviewed the
mythological stories of Zeus, Poseidon, and Arachne. The teacher discussed the
Greek notions of the prowess of the gods and goddesses and showed how literature
used these themes. The homework assignment was particularly inventive: “Write a
one-page original myth that digs into your myth repertoire to explain something in
today’s world that yourdon't understand.” Classes of this sort, however, were quite
unusual in the elementary schools we visited.

Mathematics. We generally observed eighth grade students working on percen-
tagr:s, decimals, multiplication and division of four-digit numbers, and graphing. In
one school, we saw a great deal of consumer math: interest rates, profit margins,
discounts, and sale pricing. In another dass, the concept of ratios—and how to use
proportions and cross products—was taught in didactic fashion to the class as a
whole. In an effort to ensure that every student grasped the point, the instructor
became somewhat repetitive at times. ~N\,

In perhaps the best eighth grade class we visited, the teacherpegan with a warm-up -

drill, in which she held up a card with a column of numbers on it. She lined the class
up in two teams. The first student in each line would add the numbers and then
perform an operation given by the teacher,—e.g., “subtract 40 from the sum.” As
soon as one student had the correct answer, she would hold up another card and
direct the next pair to sum the numbers and perform the operation. The students
were very involved in this activity. After using this drill for ten minutes, she reviewed
the previous night's homework and then taught a lesson on how to solve for a
variable by using two operatiosis. For examp

Sy—23=14 and w/(—4)+3=6. After working with the students in this way for.abowt
20 minutes, she assigned several problems from the textbook for homework, which
the students began during class. Student engagement remained very high throughout
this pre-algebra class.

Based on our examination of student test scores and the general level of com-
prehension in the classes observed, we wonder whether the most talented students
were being challenged sufficiently. We found very few instances where algebra was
offered, although it is a fairly standard course for at least 2 portion of public school
eighth graders. Further, several of the classes used textbooks that appeared to be
aimed at the lower and middle sections of the class. _

Our observations in this area highlight a more general problem in curriculum
management for some Catholic elementary schools. Most of the'mathematics classes

we visited contained between 25 and 35 students. In the absence of teaching support

such as classroom aides, individual instruction becomes very difficult. As a result,
there is a natural tendency to attempt to move the whole class along at a refatively
uniform pace.

This problem seems likely 10 be exacerbated by a movement to one class per grade
level, which we observed in several of the schools we visited. When combined with
an open admissions policy, at least for children within the parish, it creates classes at

73

le, the students solved equations suchas -



75

each grade level that are quite diverse academically. This diversity can become so
extreme as to tax the abilitles of even the most For example, one
eighth grade that we visited had five students inthe 120-1301.Q and four in the
range below 80. How to organize this class of 31 so that all are well served remains an
issve.
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‘encountered more

Compared to public school systems, there is considerably less coordination
among Catholic elementaty and secondary schools. At one site, we found an elemen-
myamismuhrysdloolstmrhga&nldmg.bmevmhemmtmbmmme
schools was limited. In general, we were surprised by how linle academic coordina-
tion existed across the eighth and ninth grades (i.e., the traditional boundary be-
tween and secondary Cathalic schools). This serves as a great divic' - for
bath schools and students. We encountered only one case of cross-registration where
a few eighth grades students were taking an algebra course at a neighboring secon-
dary school. Giveri thé questions raised above about the ability of some Catholic

schools to provide adequate depth of cyrriculum for ghe more advanced

clementary
. eighth graders, the Catholic high schools, often literally next doory seem like an

cumknmmammmmeeigmhandnms:ﬁeswwldbebeneﬂchl Here 100,
we heard of only one such instance in which a seconduary school sought to remedy
somelmdeqmdesmmemaﬂmmdmbad:gmundofmemldmhmcdved.m
teachers and administrators felt more opportunities for dialogue would be valuable.
Sevuxlmsgesteddmﬂxedzomsmedumdonoﬁcewouldbeﬁmlmialagmcym
initiate such efforts.
We suspect that ourfindings here are quite general. Smcewselected

schools that were feeder schools to the secondary school sample, we probably
for institutional linkage than are typical. We have
several cases within our sample where the elementary and secondary schools are
staffed by the same religious order. These elementary schools normtally send a .
sigaificant number of students to the high school. Yaewnhem,pmgramcoordim
tion was quite limited. .
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In general, governance structures for elementary schools varied considerably
across the sites we visited. Many had school Boards, some had finance commitiees for -
the school, and still others had parish council education committees with school
responsibilities. The layers of responsibility for the school were confusing at times,
not only to us, but also to the members of the comminees. While many formal
structures exist, what emerged in our interviewing was that the most important
person in the governance of the Catholic school remains the pastor of the
parish—and this has not changed since the Third Plenary Council of Baltimore in
1884. Defemnoetomeposldmmdperspecﬁveofmepastwmhasthcsinglcnm
pmnlmﬁeamreofdemenmysdxoolgmemmu
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In most of the schools we visited, the pastor exercised control with caution and
sensitivity. Yet this strong reliance on the support, energy, and vision of one
person—the pastor—caused us some concern. Sinde pastors transfer positions
fairly regularly, the planning and care for the school can fluctuate with each change.
The pastors we interviewed supported strongly the elementary schools in their
parishes. What will happen though, when such a pastor retires or leaves the parish,
and the successor isperhaps not so knowledgeable and kindly disposed to the”
School? These governance concerns, and their effect on both elementary and secon-
dary schools, are further elaborated in Section 8.
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Minority enrollment in Catholic elementary schools has grown steadily over the
past decade. National data indicate that in 1982, blacks constituted 9.4 percent of
Catholic elementary school enrollment, up from-5.1 percent in 1970. For Hispanics,
enrollment has grown from 5.3 percent to 9.7 percent over the same period. In large
urban areas the figures are substantially higher: in 1980, the minority enroliment in
the New York City archdiocese was 53.2 percent, and in Chicago it was 46.4 percent.!
Manysdrodsimwundergone‘zﬁmpidmmdmwidunmehstmn(yeam,&omau
white to either racially integrated or all minority. Such rapid secial change invariably
produces some conflicts. How these conflicts play out for Hispanics and blacks in
Catholic elementary schools is discussed now. ]

Hispanics. We visited three schools with large Hispanic enrollment. In general,
pastors in these schools were making strong efforts to integrate the
Hispanic families=—almost all of whom are Catholic—into the life of their parishes
and schools. The pastors told us about special Spanish Masses and Hispanic cultural
programs they organized for these parishioners. For example, at St Martin's the
pastor prepared himself for ministering to the Hispanics by studying Spanish and by
participating in several workshops on Latin American culture and issues. He is also -
sponsoring a young Hispanic member of the parish in his studies for the priesthood.

There are some tensions in parishes such as St. Martin's over the increasing
attention given to the new Hispanic members of the parish. According to the pastor,
some of the older parishioners of European origin have epressed resentment about
the time and energy he is devoting to the Hispanics. They formerly dominated the
parish and still contribute a disproportionate amount to the financial support of both
the parish and the school. Conflicts of this sort seem likely, given the nature of the
transition that is under way. . .

1. See Thoams Vitullo-Martin, “How Federal Policies Discuurage the Racial and Economic Integration of Private
Schools,” in Edward McGlynn Gaffney (ed.), Privaie Sdhools and the Prblic Goud, Notre Dame, In. University of
Noire Dame Press, 1981; also the NCEA 1982-83 Seattstical Repors, op. o, .
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' Bladm'l‘heaituaﬂonwidlbladcsisdifferem Only 44 percent of the blacks enrolled

in Catholicelementary schools are Catholic.® In fact, urban Catholic elementary
schools with over 50 percent non-Catholics are not uncommon. Further, Cibulka et
alhavedocuxmmedmepmnarymonbhd‘sdmosemcsesd:ool is not refigious
but academic. mepmblemlsparﬂcularlydeumteinelemmrysd-mﬂsbemused
their financing mechanisms. As discussed in more detail in Sections 7 an 8, the vast

majority of elementary schools are supported by individual parishes, which continue
to subsidize them at a substantial though declining rate. In some of the parish schools

'we visited, the older, more affluent white parishioners are effectively underwriting
.mmdemmnmmmmm

It is here tha the question of mission becomes key. Traditionally, elementary
schools have defined their primary mission as serving the Catholic students in their
parish, perhaps extending it to Catholic students in nearby parishes that have no
school of their own. As this pool of students has declined in several of the sample
schaols, the latter have reduced dlass size or cut badk'on the number of sections per
grade. This policy effectively excludes some black families who might otherwise have
supported the schools. The dominant force here is parish finances and priorities. In
particular, the parish subsidy for the school can be either stabilized or reduced by
redudngmenmnberdaudaussavedm!spolicyalsommdmpmﬁhmmm
are contributed primarily to Catholic students from the parish.

Other Catholic elementary schools within our sample, however, d':msemmde«
fine their mission in broader, more ecumenical terms. In these parishes, the school is
viewed as for all those parents and students who will support them. Parishes see this
as an opportunity to extend the work of the parish beyond traditional limits. The
school provides a particularly appealing vehicle for addressing commuaity and social
justice concerns: It can also advance more traditional ends, such as encouraging
non-Catholic students and parents to become more familiar with the beliefs, sacra-
ments, and traditions of Catholicism.

meﬂmndngofelemenmqsdmlsduetmﬂsignMnumbem&mnomde'
of the parish remains a delicate issue. Many of the sample schools have different

tuition : es for parishioners and non-parishioners, which gives at least the appear-
ance if not the reality that the parish subsidy fluws. only to parishioners.? In other

cases, the issue Is just quietly ignored.

L Y

2 SeeChubaeral,opcic | )

3 n&mmmmmm&mmamﬂuummmm,
wecover the full costs of noa-panishioners. Given the ways i which parish and school finances have been
intertwined in the past, a fair tuition is no ssmple maner. , )

A substantial
frroportion of the
students enrolled in
Catbolic secondary
schools previously
attended public
clemoentary schools.
These génerally come

Jrom families that are -

— | y L]
Mmmpamofdnmsdeminmholkmchryschoobmmdedpuhuc
schools through the eighth grade. Another 20 percers had some mixtuge
ofpublkmdcwnlkdmmwsdlod‘Mrmmmmpcrcemauendeda-.
Catholic school K through 8.
The average family income for students from public schools was cnmldembly
higher than for those who had attended Catholic schools K through 8: in 1980 dollars .

4 The group with a mixed public snd Catholic clementary schooi hackground is not considered Rurther in this
executive summary. The inieresied reader Is referred o Section 6 of the Techesias! Report for mose details
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it was $28,173 vs. $24,783. Similar differences exist in terms of parental education.
Further, students from Catholic elementary schools come from larger families and
indicate a stronger degree of religious attitudes and practices. Almost 60 percent of
the non-Catholics in secondary schools previously attended public schools K through
8.

Students from public elementary schools are more likely to atend higher-tuition
religious order schools where there is less teacher turnover and more teachers have
advanced degrees. They also tend to rate the quality of teaching and the overall
quality of their Catholic secondary schools higher than do students from Cathalic
clementary schools, as would seem appropriate from the preceding discussion.

Students from Catholic elementary schools do slightly less homework (5.74 vs.
6.39 hours per week) and watch more television (2.96 vs. 2.63 hours per night). They
are more likely to be enrolled in a vocational program (11.5 percent vs. 2.4 percent),
and as a result ke more business courses and fewer foreign language and mathe-
Matics courses.

These data suggest a general patern of more affluent students from public elemen-
tary schools, often non-Catholic, selecting the more prestigious academic Catholic
secondary schools. These results are consistent with the interpretation, offered in
Section 5, tha families of higher social class are more likely 1 select Catholic schools
-n academic grounds, whereas those of lower social class are more likely to attend to
religious considerations.

Students from public elementary schools differ from their Cathotic school coun-
terparts in several important ways. social class, family structure, characteristics of the
secondary sciools attended, and academic activities wand programs selected. It is
important to adjust for these differences before attemipting to assess the effects of
clementary school experience on outcomes during the secondary school vears. We
used a satistical procedure known as regression analysis for this purpose.

The resubts of these analyses are presented in Figure 6.1 for acxdemic achievement
and Figure 6.2 for coilege orientation, social and affective development. The columans
in these figures represent the average difference between students who attended
Catholic and public elementary school. A positive value ind; cates that students who
previously attended Catholic elementary schools are outscoring their classmates who
previousty attended public elementary schools. A negative value indicates exactly the
upposite. Results are displayed both before and after statistical adjustments. The
former provides useful descriptive information about the overall differences be-
tween students from public and Catholic elementary schools, The lanter provides a
hasis for estimating the effects of attending a Catholic elementary school. The results
are presented in standard deviation units in order 1o corapensate for the different
scales employed here. In this way, it is possible to compare the relative magnitude of
the effedts across the various measures. Effects smaller than 10 of a standard
deviation are generally not statistically significant nor educationally meaningful in
these da.

Academic acbietement. Our analysis indicates that the emphasis on vocabulary
drill and various aspects of English grammar observed in the Catholic elementary
school curriculum has beneficial effeas. After statistical adjustment, students from
Catholicelementary schools significantly outperform their public school counterparts
in vocabulary, reading. writing, as well as in civics. Unfortunately, as our field work
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did not focus on the last agea, civics, we have no basis for explaining these results.

By contrast, there are no significant differences between students from Catholic
and public elementary schools in the area of mathematics. Our observations about
curriculum limitations may account for these findings. Even more important, the
students from Catholic elementary schools petformed less well in
science. This result provides further support for the finding reported in Section § that
Catholic school offerings are not particularly strong in this area. Science curricula
require specialized staff and resources such as laboratories and instructional aids. As
mentioned previously, small school size combines with limited financlal resources to
take a toll in this area.

College orientation. Primarily by virue of their higher social class, students from
public elementary schools have a stronger college orientation than students from
Catholic elementary schools. However, adjusting for background and school differ-
ences between the two groups causes this patern to break down. Students from
public elementary schools remain more likely to plan to attend college, but Catholic
elementary school students have a slightly higher assessment of their ability to
complete college. The later, however, is not statistically significant.

i

The FHoors of Anending a Catholic Elementary School on Academic Achievement (assessed
hemagoophamaore and senior years in high schocl)

-0.2

-0.3
VOCABULARY READING WRITING avics MATHEMATICS SCIENCE
LEGEND: m observed mean difference in yeor between students from Catholic

S and public elementary schools, X Catholic, ~ X public;.
-mMmmmmmm

observed mean difference in senior year between students from Catholic ond
public elementary schools, X Catholic; — X public;.

meon difference in senior yeor afrer ssoftsical adjissments.
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science. The initsal Affective outcomes develapment. The observed differences in locus of control
differences in between students from public and Catholic elementary schools are insignificant both
educational cspirations  before and after adjustment. While students from public schools have a significantly
and social and affective  higher self-concept, after statistical adjustment this too attenuates to non-significance.
development are uil Social outcomes development. In general, before statistical adjustment, students
attenuated, with few from Catholic elementary schools are more likely to be community and family
statistically significant  oriented, and to express traditional views of the role of women. After statistical
differcuces remaining.  adjustment, however, students from public schools are slightly more likely to be

community and family oriented. Fu the difference between the groups in their

view of the role of women also insignificant,
In sum, after adjusting for the in family background and secondary
school factors, we find significamt in school academic achievement

between students who attended Catholic and public elementary schools. We con-
clude that Catholic elementary schools are particularly effective in the areas of
language arts and clvics, and particularly ineffective in science. There are no apparent
effects of Catholic elementary schools in other areas. The adjusted differences in
college orientation and affective and social development are small and generally
insignificant, and follow no consistent pattern.

FIGURE & 2 The Effecrs of Artending a Cathouc Elementary School on College Onentation, Affecnve and
Sacial Deveiopment (ossessed during seniar year in ligh school}
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Theﬁm round of field work showed clearly that there were serious problems inthe
area of Catholic school finance. Although the positive academic achievements of
Catholic schools and their stabilized enrollments have received considerable public
recogmion,mud!lessmmonisfoawedonsdmdﬁnmce.mmmmme
issues, which are aken up in the next section, finance constitutes one of the most
pressing problems facing Catholic schools. If the schools are to survive in their
presemformmdmhmmmeircapaciw,dwymustamropﬁmlyaddmmese
issues ¢
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' Religious order subsidies. Historically, religious orders have heavily subsidized
thdksmwlsbymmbmimsewicesmﬂhﬂesmud\lmsmmmarkavﬂue.
Over the past 15years,missubsidydeclinedmuonallyatamteofatxmsunﬂllion
per year. In 1967, the subsidy offset 31 percent of Catholic school operating costs. By
1982, it declined to 9 percent, and it seems likely that this subsidy will virtually
disappear by 1995.
The main cause of diminishing subsidies is the declining numbers of religious
serving in Catholic schools. In 1967, 58 percent of the teachers in Catholic
elememarymdsewndmysdmbweredmwn&mnmllgimmmdemﬂyl%&dﬁs :
»ﬂgurehaddroppedtoZﬂipercem(seeFigumm.).lfdnsmeof line continues,
we can expect less than' 10 percent religious faculty in Cathol Is by 1990 and
less'than 2 percent in 1995 . .
In fact, our review of social and demographic data from women's and men’s
religious orders in the United States supports these projections.* Surveys of sisters in
1966 and 1980 indicate that the number of new entrants to religious life also has
declined substantially over this period. New vocations in 1980 were only 11 percent

of the 1967 figures. Perhaps most significant, an increasingly larger proportion of

*

T These s were rken (O A SEHEECAl Repost on Canbolc Tiemeveay avat Secomsdary Schools for the Years

1967-68 f0 1969 70 United Sicates Catholic Schools, 1971-72; United States Cadbolic Schools, 1972-73; Uriited Scdtes
Catbolic Schools, 197.3-74: Basic Financial Data on Catholic Elementary Schools, 1978: Casheii High Schooks arsd
Their Finsarces, 197H: Catbolic Elemensary Schonls and Their Hnences, 1979; Catholic [Kgb Schocls and Thelr
Finarces, 1979; Coholic Elemeviary Schooks and Thelr Finances, 1980; Catbolic High Schooks and Thetr Rirances,
19600 { rsitedd Skcites Catbolic Esemenisary and Secondary Schoods, 1981-82: United Scttes Catholic Elemenitary and
Secondary Schools, 1982-83.

2. A Stirtey of the Rettrement Concerns of Religlous institites in the United Sizmies. Washington, 1XC: United States
Catholic Conference, 1982, Conference of Major Superiors of Womer! Antecl Proceedings. Washington, DC:
Cmn«?cof Major Superioss of Women, 1967, 1968 Marte Augusta Neal, The Siders’ Sty 1000, A Repurt, Probe,
May/Junf, 1981, X, 1-7 .
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religioiss community members are either retired or infirm. The median age of
religious personnel rose from 534 years in 1976 to0 56.8 vears in 1981.

Further, the number of ministerial options for active religious personnel has
increased significantly in the past Yew years. They, include social work, peace and
justice’ education, parish work, prison ministry, and work with migrant families.
Financial pressures create incentives for some religious congregations to shift their
ministerial activity away from education to better-paying work. Sisters in hospitals,
fmempk.mpﬂdmdmmdmﬂeorﬁpleﬂmqpkmﬂypﬂdmdm
Smnesuusmpondwyﬁedowgaedmsedcbemer-payingpbssommglu
provide more money for the retirement and health care needs of their communities.

Alnmlmﬁdmereligiwscmgmgadmsmalized\eirreﬁmﬂmndruwm
reach crisis proportions by 1991 Female communities see the problem as more

HGURE 7 1.
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Sources: These dato wete foken from A Seanstical Report on Cotholic Elementory ond Secondary Schools for the Years
1967-68 10 1969-70; Unled States Catholic Schools, 1971-72; Unted Siares Cotholic Schools, 1972-73; Unived Seates
Catholic Schools. 1970-74; Basic Rnancial Dara on Catholic Eementry Schooks., 1978; Cathalic Nigh Schools ond Thelr
Finonces, 1978; Cothoik Bipmentary Schools ond Thek Rnances, 1979: Comholic Schook and Their Rnances, 1979
Cathalic Elernentary Schools and Ther Rnances, 1980: Cathollc Migh Schools ond RBrantes, 1980; Unted Srorew
Catholic Sementary and Secondary Schooks, i 981-82; United Seoses Catholi Elemervary and Secondary Schooks,

. e o s St 1 e

3. A Survey of the Retremerst Concerns of Religious Insinutes in the Uvntted Ntes, op cit p. 2
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pressing largely because of the increasing ratio of retired and infirm to active
memberss. The income-producing base is shrinking at the same time as retirement
costs are escalating. This information is important because the fiscal health and
stability of the religious congregations that sponsor, administer, and staff Catholic
schools is closely related to the fiscal health of the schools.

We conclude that schools can no longer look to their sponsoring religious orders
for financial solutions, since many of thes= have similar findncial problems. The fiscal
position for most religious orders is heading toward a shortfall. We see two separate
but related fiscal time bombs ticking away—one within the Catholic schools and the
second within many religious congregations that have traditionally staffed and sup-
ported these schools.

Deferved maintenance. Standard accounting handbooks suggest that at least two
percent of the total replacement costs of buildings and equipment be set aside each
ye. for major building maintenance. These funds for renewals and replacement are
analogous to building depreciation allowances. A figure of two percent per year is

. equivalent to estimating a fifty-year lifetime for a facility.

. Many Catholic schools, however, have either grossly underfunded deferred main-
tenance accounts o have none at all. Further, it appears that this has been the practice
for some time. For innes-city gchools , the deteriorating condition and high
costofmahmlningphysicnlfadlhimpose sedomdmatoﬂnsdmls ability to
survive. Constructed in an era when energy and labor were less costly and vanda'*sm

less frequent, such schools are funded mmeetcumetuphysicalplam
Our sample schools varied widely in the almounts designated for plant repair and,

renewal. One schoaol spent $76 per student buildmgmahwwancemdsetaside
$1.70 per student for the replacements and renewals fund. At the opposite end of the
spectrum, another school spent $199 per student on building maintenance in addi-
tion to setting aside $121 per student for the plant fund. Unfortunately, mostofthe
schools were more like the former than the lanter.

Although national data on major maintenance funds for Catholic schools are
fragmentary, existing information indicates that the monies available here are quite
small refative to the replacement costs of school fadlities. In addition, since many of
the current physical piants of Catholic schools were erected in the 1950s or earlier,
major maintenance work and renovations seem likely. We approximate the current
replacement vilue of the 9500 Catholic schools in America at about $20 billion.
Calculating deferred maintenance at two percent per year results in a total of $400
million, which is far in excess of the estimated $34 million cuirerdy available.
Fum.wmspeamlsmpemﬁgummaybeameﬁmmmem.smm
1. any Catholic school buildings have not been maintained adequately for somne time.

Faculty salares. Faculty salaries varied widely across the schools in our sample.
The largest discrepancies occurred as teachers neared and reached the top steps of
the scales. The varlation a this level approached 100 percent, as seen in the
maximum $12,700 at St. Frances' High School compared with $24,600 at &. Cor-
nelius’ High School.

Catholic schoo! salaries have always been considerably lower than those ir public
xhuﬂs‘ﬁlmmmws&odmmmamwpemmtdmmmhe
public sector. At the secondary level, the figure is about 75 percent.

PN B

émésnh;;r_mu&mﬁtmmemmlmdm e | and from W Vance Gram and Leo Exden. Digex of
Feacationsl Stegistics, 1981, Washington, DC: National Center for Educational Statistics, 1982

Aruitoxt provided by Eic:
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All of the sample schools acknowledged that they felt considerable pressure 1o
increase faculty salaries faster than at inflation. Several schools set as a goal teacher
salary schedules at 85 to 90 percent of local public school scales. Only one of
the sample however, was within this range.

If Catholic schools’ salaries in 1980-81 had bren set at 90 percent of parity, the
additional system cost for the 71,800 Lay elementary school teachers would have been
$459 million. For the 34,500 lay secondary teachers, another $134 million would have
been required. Because of annual salary increases and the continually increasing
number of lay faculty members, the system totals in 1983-84 would be substantially
higher. To reach 90 percent of parity today would require about $575 million at the

‘elementary level and $170 million at the secondary level. It is dlear that addressing

the salary needs of lay faculty will place substantial financial demands on Catholic
schools.

Cearrent reforms in the public sector. The spate of commission reports and reform
for secondary education have serious financial implications for public

schools. TH* s particularly true in the areas of higher salaries and career ladders in
the teaching profession, lengthening of the schiool year, and greater use of educa-
tional technology such as microcomputers and interactive videodiscs. It is estimated
an additional $20 to $30 billion would be needed annually to implement some

" modest set of changes in public schools.? Several states have enacted already school

improvement plans and substantially increased state aid to public education as a

- means for reaiizing these plans.-Many others are likely to follow. The actions taken to

date suggest that the estimate offered above is quite reasonable.

T FIGURE 7 %
Summary <f Additional
Peovenues Neaded by
Catholic Schoois
tmithons of dollarsy -

(MILLIONS OF DOLLARS)
YEAR
increase in Solary Expenses Due 1o
Dedining Numbers of Religious Seoff $20 $1106 $309
Reserve for Deferred Maintenance '
Costs $400 $535 $716
increase in Teacher Salaries o 90%
- of Pority with Public School

Salary Scales $744 $1.169 $1.670
Resources o implement Schoo!
improve-nent Proposals of 50%
of Public School Level ' $1.000 $1.328 $1.790

TOTALS $2,164 $, 158 $4,405

Sources: These dotg wese taken from & Saattsical Rapos on Comolic Blementary and Secondary Schooks for the Yean
1987-608 10 1969-70; Untad Scases Cotholic Schaols, 1971-72; Unied Siatws Corhalic Schools, 1972-72; Unled Seores
Catholic Schools, 1973-74; Basic Revondal Data on Matholic Ble Ay Sdhools, 1978; Catholic Schicols and Thew
Rnonces, 1978; Carolic Bermentary Schools and Thelr Anances, . ¥79: Catholic High Schools and Roances, 1979
Cosholic Elemwntary Schoals ond Thelr Finances, 1980; Catholic igh Schools and Thelr Anances, 1960 United Stores
mmmmmm 1961-82: Unbad Yo Comolic Diemerrary and Secondary Schook,

|

5. Harold Mowe, “Education Mcves to Center Stage: An Overview o Recent Swudies,” Py Dol Kappan,
November, 1982, 65, 167-172.

«©

L&

5



87

For Catholic schools to retain dedicated faculty, keep salaries from falling even
further behind those of public schools, and maintain academically attractive pro-
grams will require additional financial resources. A level of effort comparable to the

public sector estimate mentioned above might require an additional $2 billion
annually for Catholic schools. Even a figure at half this level, however, seems
improbable given the current mechanisms for financing Catholic schools. Figure 7.2
summarizes our estimates of the additional revenues that will be needed.

Cathaalle achoals bate
foec capvtes peOIE "
sredgrore elefrevedeind 1nt
fhoes freast 15 (oers Thedr
Hisree2a o dend suissiddFex
Arenr e eaes, redfeions
terelors. ared frreisbea
rtve afec fFeerny Altéwariph
Sheve iy gredt inderest
ctreed gao Qe ity arn e
@reas af snaad fuonst
redbudreg corsed
oy s-forfiirye e f th
Prorr Ormitlee 2 00 Foot g s
Limrecridfeid Bor e s ety
saraddd Chveen. rf Neerns
I SFEY PO YT LRSS LI YRV )
Sebvoesds b 2 ecrsme
N RLL I P X
SR TR S RRTINY FLT PRI FE PLE SO
Froe et Jrdes ¢ il
$Radr Frraliep by ganIs taid?

N R T N N YN I 'L

. "}.e*(j-"l

The revenue sources for elementary and secondary schools vary considerably. The
vast majority of elementary schools are operated by parishes, and historically, have
been heavily subsidized through parish contributions. In addition, parish schools
received a subsidy in the form of reduced salaries from the religious order that’
staffed the school. As indicated above, however, religious arder subsidies have been
declining for some time. Even if an elementary school has a significant number of
religious personnel, hnmynckxigerre(eiveanyﬁnmcialsubsidyﬁtxndleir
presence.

Thus, ﬂlemajorfaaormﬂuendngmeﬁmndalhealmdelememawsdxxﬂswme
financial health of the sponsoring parish. Sinee many parishes, particularly those in
urban areas, are pressed financially, they are unable to maintain previous support
levels. As a result, over the past 15 years, parish subsidies declined nationally, and
tuition rose in order to compensate for these losses.

At the secondary level, only 22 percent of the schools are operated by parishes and
are thus eligible for a direct parish subsidy. The vast majority of the schools are
sponsored either by a religious order, 36 percent, or a diocese, 42 percent. While in
the past these schools might have received a significant subsidy from théir sponsors,
this is much less prevalent today. (For more details on the structure of Catholic
school governance see Sectiop 8.)

Diocesan resources, and consequently their subsidies to schools, show trends
similar to those for the religious orders. Within the past decade, dioceses have found
their costs increasing rapidly in the face of relatively constant revenues. While
schools constitute an important diocesan activity, there is increasing competition for
scarce resources irom other activities such as Catholic charities, adult education,
university campus ministry, and research and planning. Dioceses that have supported
schools in the past are no longer able to do so. In the past decade, dioceses have
therefore generally ‘divested themselves of fiscal responsibility for operating ex-
penses a Catholic schools. Although in some dioceses a few inner-city schools still
receive a subsidy, most schools do not.

ment and annual fund raising is another revenue source for Catholic
schools. While some secondary schools, particularly those sponsored by religious
communities, have had active development programs for several years, this is 2 new
enterprise for most secosxdary schools and virtually all elementary schools. Catholic
school finance specialists have argued that Catholic schools should generate, through
development activities, between 10 and 20 percent of their annual revenues.® Na-
tional dara show that developtment and fund-raising activities have increased some-
WMMIM,MMMS.?mdﬂlmwysdmdmues

6. Mid\adONem “A Prajimatic Approach 1o the Teaching Ministry,™ Momeranes, October, 1977, VI, 43-49; and
Ridnrd} Purke, Fhwrkuﬁumﬁxdnlm. mwmm May, 197 7, 14
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income in excess of 10 percent of their total revenue and others can see this as a
realistic goal, most are unlikely to attain this level in the near future.

To compensate for diminishing subsidies and the relatively slow growth in de-
vdupmuumdmndmslng.(:aﬂxﬂicsdm!smlodwedwmﬁmmgemmeme
mqopemmgmmm;\saresult,mmhmmmfmermma
hlﬂﬂimmmelmml%l.elememmysdnoimiumshmwednm«nﬂyim
pemmdxmuhrymﬂmsbysmpemamlncompmsm,dmcmmmerpﬂm
index rose 272 percent in the same period.

W,Cﬁﬂkﬁmhhwbmmhmmslnﬂynﬁmdependem%um?ﬁ
providesmddamondtepermmeofmeper-pupumsmﬂsabymiuon.mism
has been . school tuitions increased from 27 1o 40 percent of the
total. At the level, tuition offset 60 percent of pupil expenditures in 1968,
This figure rose 10 82 percent in 1981.
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In sum, Catholic schools currently face a very reduced set of options for raising the
revenues needed to respond to the fiscal pressures outlined in the previous section.
Unless 2 major new source is found, it seems likely that schools will become
even more tuition-dependent, and that increases here will be rapid. To meet its
current fiscal needs exclusively through increases in tuition would require the typical
elementary school to double its charge immediately.” We wonder how many institu-
tions would survive such a measure. And for those that did, the clientele served
would surely change. '

7. The total cost of these improvements spread aver the students astending Catholic schoals would amount t $670
per student, which is slightly higher than the $653 per-pupil costs in elementary schools for 198081,
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While the national financial data on Catholic schools are sobering, inferences
about individual schools should be drawn with great care. Catholic schools are quite
diverse. Each school is administered individually. As a group, they are more like a
loose federation of private schools than a highly centralized system. As a result, these
financial pressures are likely to be felt unevenly across schools. We sketch below how
ﬂmefmmaﬁcctthrefmeswebelievecapmre much of the diversity among
Catholic schools. :

Established religious order schools. Many of the most fiscally solvent Catholic

schools are staffed and governed by religious orders. St. Edward's in Louisville is an |

example of this type. Founded in the mid-nineteenth century by a réligious congrega-
tion of brothers, St. Edward's enjoys a strong reputation for academic excellence and

- civic leadership. Located for many years in downtown Louisville, the school moved to

a more spacious campus near the edge of the city twenty years ago. Its student body is
almost exclusively white and Catholic. The median family income in 1982 was

$35,000. Although the school does feature a remedial “school within a school” for
approximately 60 students per grade each year, its curriculum is almost entirely
college-preparatory, with a wide selection of courses including 12 advanced place-
ment offerings and 19 advanced college credit courses.

For over a decade, the school has operated at capacity enroliment. Applications for
admission exceed the openings. The school's tuition of $1450 is the highest in
Louisville and above the national median. Classes are large, sometimes averaging
ovgr 35 students per section. The relatively high tuition and the large class sizes make
it possible for the school to peg its salary schedule at 100 percent parity with the local
public schools. As result, the school is able to attract and maintain a dedicated and
well qualified faculty. Faculty turnover has been low, averaging less than five percent
per year over the last five years. .

St. Edward’s benelfits from strong finandial guidance provided by its Board of
Directors. It currently maintains over $300,000 in a fund for renewals and replace-
ment. Recently, the school initiated a four-phase $8 million capital campaign to add
specialized classrooms, computer hardware and software, a performing arts center,
and to provide some endowment for scholarships and faculty salaries. The Board has
played a key role in this development campaign.

Given the general fiscal health of the school, there is no evident need for rapid
increases in tuition. While tuition is high by Louisville standards, so is the median
family income. Thus the school's ability 1o raise additional funds through tuition has
not been exhausted, and constitutes a future source of revenue. Schools such as St.
Edward's are well msiﬂonedtomrvivc;\heﬁnmdalmmdmedecadeahm
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Diocesan suburban schools. St. Richard's, established by the Archdiacese of Bos-
ton in 1959, was initlally staffed by a single religious congregation of sisters. It now
includes sisters and brothers from several religious orders. Although the school's
enrollment fluctuated widely in the past 15 years, it is currently at 900, capacity for the
school. The curriculum is college-preparatory with strong academic programs in the
core disciplines. Parents and students laud the family spirit of the school and the
individual attention that characterizes the faculty’s interactions with students.

There are some defidencies, however. S. Richard’s has no music progeam.
Likewise, there are no computer facilities, despite the school's location near 2 major
high-tech area. Teacher salaries are relatively low, particularly for a suburban school,
and necessary plant renovations are constrained by limited resources.

: High School and Beyond data indicate that tuition in suburban schools such as St.

- Richard's constitutes about 8.2 percent of families’ discretionary income. In urban
schools, the comparable figure is 9.7 percent® This suggests schools that drav their

students from suburban areas have the potential of ratsing their tuition by as much as

20 to 25 percent. This may be particularly true if tuition increases were combined

with a financial aid program and discounts for families enrolling more than one child.

N Such a school could realize, then, some increased revenues without limiting the
social-class range of its student body. ’

On balance, while these additional wition revenues would be helpful, it is unlikely

* St Richard’s will be able to solve all or even most of its resource needs in this manner.
- The guidance and strong financial assistance of 2 committed Board of Directors also
seems essential. Although St. Richard's has an advisory board, all Jegal, policy, and
major financial decisions are made by the tiocese. There is no tradition of strong
local board involvement at the school. :

Unfortunately, there is no simple solution. To move a schoo! like St. Richard’sto a
position such as St. Edward's takes much time and effort. There is a broad base of
potential support that could be tapped for this school. The community-is relatively
affluent, and some of the school's earlier graduates have become quite successful.
Unless St. Richard's reaches out to these groups, however, it is unlikely that the school
can adequately address its resource needs.

Inmer-city schools. A look at St. Peter's High School in San Antonio isparticularly
revealing. As families have moved from the city to suburban neighborhoods, they

' have been replaced hy black and Hispanic poor. In the past decade, white enroliment
- at St. Peter's has declined from 60 to 37 percent, whereas blacks have increased from
10 to 26 percent and Hispanics from 30 to 37 percent. The school now faces its .
mission with severely constrained revenues. The median family income at i, Peter’s,
often based on two working adults, is slightly less than $20,000. The rapid demo-
graphic and financial changes that have taken place make this school particularly
vulnerable to closing. -

St. Peter’s needs additional resources for *"pgrading its salary scale so a» to attract
and keep more qualified teachers. Renovation of the physical plant is a priority:
roofing, window frames, and interior refinishing work haveé been deterred for
several years and require immediate attention. The replacement of a wooden annex
housing four classreoms is likewise an urgent need. Further, St. Peter's wants to
expand s curriculum to include business, computer, and vocational courses that -

£

8. We define family discretionary income as the 1utal Eamily income less the income allvwance under federal
poverty seandards. Since the latter s based on fanuly size, the calculation of discretionary ncome s effectively
aduseed for family size.
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require significant capital outlays for equipment. In short, the school needs large
increases in revenues to meet its basic operational needs.

] .. The school faces other critical problems. In 1982, St. Peter’s lost the community of
| contributed services of the sisters. With their departure, the school also lost the vast
majority of its experienced teachers. As the number of religious staff dwindled
q toward zero, faculty turnbver escalated to about 30 percent a year. The school was
thrown into"an identity crisis of sorts. As the school board president remarked:.“In

the minds of the people who suppon us, religious faculty are what makes a school
Catholic.” It all happened very quickly; the relfgious” order made linte effort to
fadilitate a smooth and orderly transition. |

In general, the fiscal picture for many inner-city schools such as St Peter's seems
ominous. The schools have high marginal costs relative to suburban and rural
schools. These costs contributed significantly to the substantial higher rate of school
closings in urban areas in the late 1960s and early 1970s.° Even though the demand
for such schools is currently strong, they face a situation in which tuition increases
cannat generate anywhere near the additional resources needed. Inner-city Catholic
schools have greater financial needs than their suburban counterparts suchas St.
Richard's, but the families they serve have considerably smaller incomes. Although
many former students have become financially successful, few of them identify with
the school and is new mission.

Our analyses support the conclusion, alpeady notéd by others,® that many inner-
city schools serving large numbers of mingrity children are likely to close. Unlike the
established religious order schools and suburban diocesan schools, which appear to

. have some promising options, inper-city schools seem highly constrained. Rapid -
increases in tition are not feasible. The local parisheés are also at the edge of fiscal
insolvency and are unable to help. The religious orders and dioceses that subsidized
these schools heavily in the past are unable to continue this practice. The situation at
schools such as St. Peter's is cause for alarm. ] .

In conclusion, there are formidahle financial pressures that will face Catholic
schools in the next few years. These pressures will not affect all schools uniformly.
With the decline of religious order, diocesan, and parish subsidies, development and
fund raising programs along with tuition increases appear as the only ways to raise
revenues. Whereas established religious order and suburban diocesan schools can
use these avenues to obtain additional resources, jnner-city schools serving predom-
inantly minority populations are not so fortunate. The economics of increasing
expenditures and diminishing opportunities for increasing revenues leave these
schools in a rapidly tightening vise. : -

A

9 Thomas Vitullo-Manin, Cativlic Inner-Oity Schonds: The Praure, Washingon, DC Umited Siates Catholic
Conference, 1979, Chapters 1 and 2, .

10 jumes Cibulka, Timuthy O'Brien, and Donald Zewe, fimer City Privvase Elewiensary Schools. A Stady, Mil:

watkee: Manquette University Press, 1982, pp. 201-208 ,
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dgcdueewpesofsdmolsmmostdisdn;tmmeﬁscalmdlegalmlndmcesan :
M-mm@ummmmmdwmmdmmmwmm. In
parish schools they are ulrimately vested in the pastor 5 “the chief executive officer”
ofd)epmﬂxmmwmls,mcynmyeiﬁmfallwthereligiousorderdm
sponsors the school, or, as is increasingly more common, they may be vested in a
board of directors who are appointed by the religious order. =, T

Second, there are overlapping and occasionally conflicting jurisdictions. Under
Canoa Law, the universal rules that govern the organization of the institutional
Church, the bishop. maintains authority over Catholic schools within his diocese.
While this. authority applies most forcefully in the area of Catholic teachings, the
\ bishop's influence can extend substantially -beyond this domain. The canonical *
situation of the various religious orders adds another complication to the governance
< picture. Some of these, known as diocesan congregations, fall under the direct
. supervision of the bishop, while some religious orders, such as the.Jesuits, do not.
Further, within the past 15 years, several constitutional elements such as diocesan
pastoral councils, parish councils, and local school boards have been grafied onto the.
Wn.haddﬁon,duﬁngdlbmpubd,dimesanbmrdsdedmkmbeqm.

more involved in setting policies affecting Catholic schoals.

N mtd,ghehwpreuﬂonandhnplcmenmkmdthegovemmcesystem\m
substantially across dioceses. Some- bishops might choose 1o exert a great deal of
control over the schools. 1n the dioceses we visited, however, most of this authority is
delegated to other individuals, such as the superintendent of schools, and to advisory
groups, such as the diocesan board of . ' .

Diocesan schools like St. Richard's are governed by a diocesan board. These
boards consist of both religious arid lay members who are appointed by the hishop.
The board is charged’with recommending policies 1o the bishap for all diocesan
schools in a vadiety of areas—e g, faculty salaries, benefits, school ca ,tenure
polm.mddisdplmemdeanmappolmwnofpﬁndpalsmdh@mnschmﬂsie
4 also under the authiity of the divcesan board. -
' In addition, 2 schooi might have its 6wn board. Al St. Richard's, for example, there
. "~ is a principal’s advisory board. It meets regularly with the principal to discuss the
. ’ »-.sdnolmdmtmdacademlcpmgrams.andmpmdpsupp(mforschmﬂﬁm&
raising projects. While the diocese maintains fiscal and legal control of St. Richard's, it
does not subsidize the school. As'Thng as the school mgnages to balance its budget.
. dedshsabmumuﬁmeﬁmndalmmms*sstwhﬁﬁmepﬂndpalmdhisadﬂsoﬁ
board. Should the fiscal situation become unstabie, the diocese would be liable and
could conceivably move to close the school. '
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lnprivate(:athdicmghsdmlslike& MadelineaandSt Edward's, the key -

governing body is the school's board of directors. These boards are typically com-

posed of religious and lay members and have powers similar to those of the boards of

member schools of the National Association of Independent Schools (NAIS). They
have, for example, authority to select the principal, set tuitions, fix faculty salaries,
establish other financial policies, and oversee the academic, religious, and other
programs of the schbol. Most diocesan policies, such as faculty salary schedules,
wuldmtapplyatapdvatesd:oolsudxas&ﬁdwardsmecmmbemecnme
school and the diocese would generally be cordial but limited.

. Finally, as we indicated in the section on elementary schools, nmgmemmce
matters in parish schools are resolved in the interactions among the pastor, the
principal, the parish council, and the school board, if one exists. An organizational

@, ¢har here can be somewhat misleading, as much of the decision making is quite
¢ informal, with a great deal of deference being given to the pastor's opinion. Like

diocesan schools, however, parish schools must operate within the policies formu--

lnedbymedioownbmrd

Figures 8.1, 8.2, md&Spfmddesimpuﬁedotganlmdonaldunsformegov
emanmofpaﬂshdiooemnmdpﬂvmesdmolsrespeawelymeymimdedm
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administrative role in
Catbolic schoals. This
pusitioh requires
expertise in many
diverse areas: . »
pc-ramne). Jinances,
crramunily relations,
curricilum and
sufrervision, and

‘Catholic leadersbip. The

lean administrative
staffs in most Catholic

_ schonls provide little

- support for the

. principal. As a resull,

this role can be quite
d(fma.ruling.

. ad ’ )
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Cr e 8 : E\_:-t.""." highlighnhe Imsicmgammim\al elemenmthatwouldappear in virtually any dio-
LT ey cese. They do not, however, tdecuhemlldemﬂofmeorganmondmypamcuhr
.‘f IR 3 v Ehf diocese. T
BN BT a
Tbe principal vccuples lndividual Catholic schools, regardless of their legal structure, are quite autono-
the central mous. The dtusactsasdﬂ#adtmmsmmeomcerfm'mesdmolmmmnsh

limited to a institution, the responsibilities involved are equivalent in range

.and nature to those of a public school principal and superintendent combined. The

Catholic school principal bears for financial manag:ement, develop-
ment, fund raising, public and alumni- relations, faculty selection and supervision,
student recruitment, and in many cases, discipliné and instructional leadership. The
priricipal must also maintain amicable relationships with the diocese, theneishbor
ing parishes, the religious order, and the local community.
mmmammmmmmmmm

and énergies. This éan be seen most clearly in a brief portrayal of a typical day in the

life of Father Kevin O'Leary, the principal at St. Cornelius High School in Cleveland.
Father O'Leary has respontsibility for over 900 students and 60 faculty spread over
thteecmnpusca about three miles apant. O'Leary normally arrives in his office at 8
offering Mass af a nearby convent His first task of the school day might be to

talk several parents about some discipline problem that involves their child—

anything from alcoho! consumption on school property to classroom misbehavioror

truancy. _
Amhmnﬁalpanofmerenmmderofmemorm:gmiginbespeminaseﬂsof
short conferences about a variety of administrative mattérs. These span concerns

mem@mmwwmmmmm

maintenance of school buses.

For part of the day, Fr. O'Leary walks the hallways and spends time in the cafetéria

‘greeting students as pass, occasionally stopping to engage in informal coaversa-

‘tion. He mighit ask a s about her progress with school work with which she has

had some difficulty, mpanmbuddnbaﬁuhﬂmmewmﬁluﬂy
banter about last night's game, or take a student aside to inquire about “how things
are at home.” This is also a time for informal conversations with teachers about how
their classés are progressing. He might visita class for ten or fifteen minutes as part of

his observation rdutine. These daily daily walks give him a feel for what is happening

within the classes and, mare generally, around the school.
Mudlddle,aﬁemoonlsukmupwiﬂ\avaﬁetyddeskworkdm

returning telephone calls, responding to written inquiries, and perhaps

few )omﬂgnowsonmideabrhismmwmmmmin

meaItemoon he might have scheduled a meeting ot tw.: more conferences with

m,mammwmmmmm

yards on their way to school. He might conclude his afternoon with a visit to the
athletic fields and the gym, observing the students practioe, talking to coaches, and
watching an athletic contest if oné is scheduled that day.

On most days, Fr. O'Leary’s schedule extends well into the evening. The agenda

m@uhammmmmmmmmmmem
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nm:rwldmmesupeﬂmﬂem On many nights, mnd-ralsmacﬁvltytsmem :
concern. On other occasions, it is pastoral work—eg., a visit to a funeral home or

hospiudmwnvﬁnhnﬂiesmdwid\mesdmlmmum

In talking about their roles, principals conveyed many images: community builder,
instructional leader, financial and manager, recruiter, reconciler, pyo-
moter, enforcer,«and general morale builder. Most of the psincipals indicated that

_thelr primary concerns were the academic and religious prograims of their schools.

They particularly stressed the importance: of selecting personnel who are both
wellqmliﬂedmdwhosepemmnlvaluamm&mw&hdmof

academically
the school. As ane of the principals stated: -

.1 look for pepple wihio have a strong academnic mhmremeﬂ!n

working with teenagers, and are supportive of the of the schaal. 1 also
bokformd\mwhomwlﬂhumgethndwdwhmmmmmd .
oﬂuﬁemcﬁoohm\fm.

nmofthepanind:emplesdndsludmmme
administrative structitres are generally quite slim. In par, this is due (o the relptively
small size of most Catholic secondary schools. It is also due to 2 conscloas decision to
control costs. As a result, principals perform many that would be spread owt in
hmaomnmuons—-dwmg stadents, and directing par-

° ems’ dubsaaaddummadaunmmmdmepdndpalsmmesdmhw '_
‘vtshedemmmedto-tmdlakhmsecﬂon ’

This was one area where school size. worked in the pgncipal’'s favor. In larger
schools, the principal was likely to have several assistants. The most stressed princi-
pals were those in the smallest schools who had to perform essentially the same
nunberofﬁmﬁbmasﬁidmounwpammhrgersqhmﬂshnwlﬂmmdxmheh
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Historically. religions ~  Since the 19@75 the responsibilities of dioocesan superintendents and diocesan
arders bare provided * central offices have changed considerably. After the school-building boom of the
., Support sercices for the 1960, dioceses faced huge capital debts, mounting operational deficits, and became | .
schools in swhich thelr increasingly reluctant to build.maore schools. These financial pressures led dioceses
members taught. These 10 move in the direction of ceding financial responsibility to already existing schools.
services bare mmmmmmmwmmmmw‘
contracted in the past shifted to providing support services that religious orders had. previ-
fuenty years das o result
af the gradual - Both . seooum pﬂndpak expmmed the ’need for centralized _
retrenchment of the - services such as training for administrators and boards, legal and financial
religious orders. In an advice, assistance on cummlum matters, and increased opporfunities for communi-
attempt to fill this cation. bétween elementary and ' schools. The diocesan central offices,
Lrowing breach, however, generally have small staffs and limited resources, which constrain their -
diavesan offices'of ability to provide the number and range of services requested. In one diocese with -
education bare over 40,000 students, curriculum and staff devdopum was handled by a sinde Ny
expunded their role. -professional.
The resources bere are For many parish and cﬁocesm sdnols. the diocesan office of ¢ isthe
alsorlimited. and these  major source of professional support services in the areas of planning,
affices are bard putto  programming, and evaluation. AS religious orders continue to reduce their services -
et the full range.of .0 schools, the need for digresan support seems likely to increase. Diocesan budgets
services schools need. in the sites we visited, however, are nqt expandi!g in response to-these needs.
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east majority of school
princlpalsbips. Their
presence (n these
pasitions cearly

« identifies to the general
public the' Catholic -
character of the schBols
und keeprs’
addministrative costs at
a minimum. Athough
this mechanism bas’
been effective in the
st it conld disable
the system in fulure’
years, particulariy if
religiows orders fail to
brepare lay :
wdministrataors snd
besareds to assume |

leadership in Catholic )
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garernance of Catholic .. :
_schqols seems likely to -
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Religious Brders Some religious orders see their mission &s one of providing leadetship through
continne kaprovide the  suchkey roles as principal, department head, and school board members. Many have

made the dexision to keep their own religious perspnnel in the top administrative .-
and board This holds down administrative operating costs since religious L
staff generally return part of their satary to the school in the form of contributed :

“services. Controlling coggs allows tuition rates to be kept to a minimalleval, which in

maﬂmsdmhmmahmdmdﬂcm&m

mMJMMmWWMWMWm
reassure mdalunmldmﬂ:esdroolls&lmﬂc.%hwdmmlmm

'*ftmnstd'mdpmtkuhdyfrunpam" that highlighted this imagé problem: tothose

outside the schools, what 18 2 Cathy - . -hool without religious stafl® S
The view of some religious order: .. Asdlool however, emphasizes e
shoct-range thinking at the possible expense solutions. In preferring to

assign to their own such religious orders are neglect-

_ leadership positions
mmwmdmwmmmmmm

leaders. To continue these practices could be disastrous. * "
Similarly, we view the development of active independent layboards asessentialto,  °
the long-term health of Catholic schools. These boards can undertake several impor- )

" tant missions, such as long-range planning and development efforts, and can gener-

provide a broad base of futlice for the schools. Some schools hdve
'moved in this diregion and are well situated for the decade ahead. Others are*
wkhﬂnumwmmmum:meiymmnumddw
issues we are
Two of our Mmmmmdpmﬂmﬂmmmm o
ﬂmmﬂm&a&mm Déspite the existence of a lay'board at St -
Peter’s, all long-range planning and had.been directed by
tie religious arder.. Their in 1982 created a vacuum. The lack of experi-
mmmmmmuummm
Mnmmmehndmmmmalmammmm
mmwmmmm«wmw -7
was a troubled school facing an uncertain future. - .
At St. Frances’, the situation appears stable. Just bengigh the surface, however, are

resources of its sponsoring order. The order;- though, has its own financial and
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personnel goncerns. mmmmmmnﬂmymm:m
school. In"our view, this school needs to look to its alumnae, parents, .and other

‘interested persoas it the community for expertise, leadershlp,mdmppm Unfor-°

Onbahnm lhasporsorc:holicdmummdsmmdaty :
schools facp the same dilemma that religiously oriented higher education institutions .

have in the past. How can they preserve tradition and commitrient to Catholic

-valdeswlﬂhddhrgwdhdmﬂywﬂhdnnshadm&ﬂowcﬂﬂwmmdﬂ,hhe '

many denominational colleges, thef will not gradually slip away from their religious
purpdsés to become secular institutions? There is always a risk in moving forward.
Yet to stand still in this case means virtually certain demise. -

¢

- M -

. Respect for and
defereuce o members
of religious orders have

done much to shape the

roteraance of Catbalic
schools. In the {ast 15
years, howeter, the
mare generval
conceptions ahout the
Church gud the sidture
of redigious experience
in uYich this artitude is
embedded bave
undergone
constderable change.

- I'his sbift, combined

with the declining - .

numbers of religlons

staff erel (ncreasingly

NSCAITe resaources,
suggests that a new
ordnizational model
£ needed for Catholic

. schools. The concept of

colleagueshipn which
recognizes thut
personnel are the
greulest resunrce of
Cathutic schaols, offers
‘an attractive
alternative.

“schools appear troubling. While teachers report

. o P L’ "
As mentioned in Section 4, some aspects of teachers' involvement in Catholic
thi they have cons. Jerable author-
ity in matters of curriculum and classroom management, they daim litle knowledge
of and influence over the schools' fiscal affairs~=These responses are consistent with

other data we collected. indicate that mast Catholic school teachers believe -

both that they are underpaid ahd that the s¢hool could afford to pay them more: The
situation appedrs particularly for lay persons who constitute approxi-
mnwdmmmmﬁmmmmmmm

‘ﬂmeszmeydﬂaresulmmpuﬂeﬂmmm Mﬂmxghdteys;messlmp

organizational conflicts, we did not encounter such conflicts.in our field research. .
" Our observations and interviews suggest that this is due in part to the character of the

work in these schools.*Many lay teachers spoke with great affection about their
&elh'maﬂdmhipwithrellgiwmbersddwﬁcuky some of whom they may
havemmedasdaeirownteadmmmlycmseaﬂer <They spoke of the religious
staff as “good people,” “dedicated to education,” and “committed to the personal
development

said: “The pride and teaching tradition of the sisters at this school are
incredible. I feel like I can breathe it in the classrooms and hallways.” Such positive

of each student.” And they respect the religious staff. As ane teacher -

'pemqubmabmtoaeskuowmdmmdmevalueda\csmkmmmhushdn.

impact of material inadequacies.®
mesemmmﬁandnhyﬁcukymdmml@ousmmﬂ:emmhddm
some reverence and thus are accorded deference because of the depth of their
commitment to teaching and to students’ léaming. This deference, however, is also
grounded in
cated. They ammpdonddndxurdmshmptﬂerofamvedtrmh
and a view of religious’ that focusses on the vertical timension—a

experience
personal relationship with a Supreme Beigg. In discussing elementary school gov-

ernance we noted a pattern of deference towards the pastor. This, might be -

bumdenedatmesecondaryleveltoenmmpmreligioussaﬂ'moremmuy
a

1 AWW#MWMMW Mlqod p 2

2 ammmduwmmmmmmmmwmmmq :

mmv«tmmmxm - .
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Catholic teachings, in which many lay faculty were incul-’
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\ - : throughout their history. They have owned them in the fullest sense ofthe word. But
recent trends—chiefly diminishing numbers of réligious staff and
resources—mean that the reach of the religious orders will inevitably shrink.
Further, the intellectual foundatons that historically have underpinned the enter- .
prise have begun to shift. fhe last 15 years have witnessed the emergence of new
conceptions of the Church as community dnd a view of religious experience that
» gives vitality to its horizontal dimension, a2 concern for humanity. : -
. The combination of the human and fiscal constraints and the changing perceptions
- - about the purposes and nature of Catholic schools dictate a move towards .
o | as the organizing principle for Catholic schools. For despite the
' schools have one clear strength: the dedicationdnd commitment of the d
- . faculty and staff. The concept of colléagueship builds on this strength. Moreover,
. some would argue that such a move would also serve the eoncem for equity—that -
those who make sacrtfices to support the system deserve voice in Its governagge., .
Robert Newton has quite perceptively noted the difficulties that religious and lay 2
: _ &cﬁhy:vﬂlfnoehimplunmﬂngdmmﬁmo{oolmshlpwiﬂﬂnm o
- - fe Sdmls- . “ . -
It will not be an easy transition. The challenge to both laity and religious {staff]
: ’ Mawmngwmmmmm[mm.m T
R e ... must see themselves as panners, rather than the primary recipients of the .
(- ' " . “vocation of teaching. Religious communities and diocesan- offices will have an -
- . . especially hard time adjusting to this new role. The communication networks within .

the derical religious worlg are firmly established. . . . To begin to treat lay persons as
leaders in Cathalic education on more than a token basis will require

MdemddugyaMrd@oy[mﬂl S . .
Yawﬂunmm,gmﬁm&gmksdmdsb@mum. ; R
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-Atherican confronting
msdnohpmﬂmmﬁmemmpmpmﬂmdpoormmimmes these '
espechﬂyseﬂoas.

‘- be dissipated because Catholic

Webegnn bydmcﬂbmgourﬂndhms asastoryofmud!goodnes but also of some

temimsandtwodeep-mdpmble«m
lems: finance and It is clear the lishited Tesources in some schools

' governance.
. detract from their quality and seriously jeopardize their fisure. In the most

terms, there i5 a need to upgrade instructional facilities, such as science :
owmﬂmkabonneedmhnpmteadmsahﬁmhmdeno a
stable faculty cote. Iri more ‘abstract terms, Catholic schools run the"great risk of
losing their sense of mission. The gocern for the Scademic and spiritual tradition of
dmsdxnlcanbecmmsecon&rymdxesdmol’sdapemeﬂgﬁfmsummm

relinquish of schools and the rapid wrnover in lay
famkyaxmnues,whowmmmainmmerpramdmmemdmmsandwmny

*.on the mission?

b )
kiseq\mllydmmxdnpmummﬂsmlmmeswmgmwmmemm

*The number of institutions affected is likely to increase. The current_sources of

ﬁrmdalsuppmfurcmdlcsdmlsmnmadeq\m;mmkmmmmﬂm
future. The subbidies from religious orders, parishes, and diboeses, which
result from the more general sadial, economic, and demographic factors affecting the
Catholic Church, are a major prablem Catholic schools. For

fiscal problems are’
wmekmm:eemammmwmmmuesmbemﬂy

significant. In part, governance concemis refate directly to financigl matters—é@g., the

needmmﬂiﬂlk\depmdaubwrhddirechsmmmmmmlphmm

concerns glso have an intemal component: what
memummd

mm»wwmmsmmmm Canon law .
bass foethe

nodons of authority and religious obedience seem an
governance- of these post-Vatican II schools; but so do the adverserial labor
nmnagement models that are prominént in much of the public service sector.

Teachers are the great strength of Catholic secondary schools. ‘Their extended
work day, diverse academic and .o-curricular involvements, and broad investment in « -

the school and the welfare of its students indicate uncommon dedication. We observe
this in our field sites and see ample testimony to it in the nationgh data from High
School and Beyand. It woulkd he a tragic loss were this commitment and dedication to
lacked the vision to reach beyond their
present horizon and cultural bounds concerning the appropriate means for organiz-
ing and managing toncermns.

In addition, there are.visible tensions within the schools over how they aré

" Catholic, and as a result, whom they should serve. The transformation of the school
from Catholic In 2 narrow, orthodox sense to an eciupenism which reaches out to

minorities and non-Catholics comes at 2 time of considerable turmoll within the

dnu‘damdtheh:gersodety Im:vhably dmarecﬂﬂ'etunvtewsandcmﬂim'
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. mimdmioml whid\cmnmmedmdlvmalsseektomwhaisof
) i worth from the past moognﬂmﬂxmédmxdme:pmmdiﬁonmwm
’ \ m‘eadngtocmmmoanpm
. . . lsnnmhgoo&mlnmmmndsmsmdhdﬂmisamm\sm :
o . _ teachers, students, and parents about the purposes of the school. This n.ut.1al com-
L ' mitment creates a social contract that has pervasive influences. For teachess, it means
. a commitmeng to hoth a professional role and a personal stake in the schooland in -
. - the lives of its students. For students, it means a commitment to actively engage in the
- instructional process and the life of the school. Foe both teachers and students alike, it
- isasocial involvement bound by mutual respect: The overall effect is an environment
‘mmp\emlemnm&whereleanmgomusmbndwd!cacademicmmnl

- » - On the instructional side, dxeretsmetmdmondarmwsacademlcm
* : curriculem. By concentrating efforts here, Catholic schools are able to accomplish a
. great deal with very modest resources. More importantly, however, our research
mmmdmms&gm&msodalmdedumﬂmnlommmmmmpdky In-
particular, amajormedmismbywhidlsochlclassdiﬁerencesmmhtedum
» academic differences is greatly constraingd.
mudnmmofvaluesenembbeymdmdemcgmlsmabmdsad
purposes for the school: there is ample space for concems about building commu-
7 nity, human relations, social justice, and racial harmony. It is unabashedly value-
oriented, groynded in a set of beliefs abolt the worth of each individual and a world
, viewdnpmdalnumemeanlmoflifeemompmmedmselﬂnmana
- ) material world as we know it here and now. It is the orientation toward personal
mmmmmmammmmmmm
it work as a social institution.
lncl@rg.wrmﬁxkﬂmanmdesmdoﬂmmkﬂmmmm
: . positive character ofthe contemporary Catholic school. In 2 real sense, this is the best
- S of times for Catholic schapls. Ye, it is also a time of concern and surely more change.
S - Catholic schools must.continue to adapt while miintaining 2 commitment to their:
acadesnic-and spirinual traditions. Disciplined inquiry can play a role in such an
environment. While social research rarely provides solutions - there is no mechanical _
substitute for good judgement - it can, however, catalyze discussion and encourage a -
nmmﬂeah'eeduwomlpolkyandpnameltismthisspimﬂmwoﬁermw .

=
-
L4 ¢
- a .
. . .
.
. . ) . P . . . "
b : . » .
P e L DD S S R PO L P P LU P S PRI S 2



~d

*»

-
.

SR

The support and cooperation of many individuals and.institutions made this project

We begin by acknowledging the
and 13 elementary school

generous contributions made by the 7 secondary
whaose schools were part of this study. They

mcdwdmwmlymdtdrsdmhmnndewrmﬁm@d\emam

bleandwmﬂxwhﬂecg_:f

these institutions we met and spoke with pastors, board
administrative team members, parents, students: and -

suppmmtt!:m'meirgmm:shospmlhyandmopermm a sincere word of
chmsaboﬂmkmemnMddmCACEmrd\Ccnm Their purchase of

certificates of

the financial support necessary to conduct this

study. lkﬂessodmhenomd,mnbersameﬁ\azrd\diocesesorcﬁ(mes
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Albrany
Allentown

Alroona-Johnstowa ( twu shar-.5)
Amarillo
Atlanta

-

Baltimobe " . ‘

Baton Rouge

Boston (two shares) "_ .o

Bridgepon
Brownsville
Caguas
Camden

Chicago
Christian Brothers Conference

‘Wﬁmmuf‘i l.mls

Memphis
Mami

New York -
New Orleans
Newark (two shares)

K. Louts (two sharey)

St Paul-Minnezpolls

St Petersburg

San Antondo

San Bernandino
Smﬁwth(mmeslwts)
San Jose

Serm .

sl’fwﬂ- ‘
WM&(@M)

mmnn
l!mmdmm&xﬂd&hlankm
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»

_ Washingson, D.C. (two sharos)

Wheeling - ,
W\ . . P
Youngstown (two shares) e
‘ »
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104 . Pl tr e 1 athy B seivods A Ragdonatedn . ' *
) . ‘ ,
. ) o ﬂie(hmuisgmemedbyaﬂmrdéfllm&sﬂmy'pmvided‘uswnhinﬁdl
guidance, support, and encouragement through-the many valleys and peaks we
- 'experlmoadsswepmmedmrkmmmmmdmdburhypodm.wmm
. S members of the Board = . Loy
. w.mdmd : ’ gy.w&mscm
. . Superintendent of Schools : rector of Educkion
> ) Diocese of Columbus - Digoese of Green Bay
At Large Representative 'mmmm
e Dr. Leonard De Flore® <N . Se. Lourdes Shechan®
t  President of the Board . Vice President of the Board  *
A Superintendent of Schaols, Director of Ministry
' y « - Archxdiocese of Washington, D.C. Sistersof Mercy © -
CACE Executive Committee Representative Province of Bakimaore
Se. Rosc Maric Mennessy ™~ - * Atlamgs Representative
of Schools : Rev. Eugene P. Suflivan® .
Diocese of Qaldsnd (. e Treasurer of the Boand
. Western Reglon Representgtive | dw
P . Mr. Wiltiam V. Kchoe .
: Superintendent of Schools - . Mwww‘m
. Diocese of Wilmington De.Gall B.West N
-’ : Middie States Region Representative * buperhmwdemd&hmkm .
Mr, jerome Porath ‘  DioceseofOrlands } |
Superintendent of Schools - WE‘“WW\W )
Diacese of Altrany - -
It At Large Representative -
Mr John Augenstein ) Dr. Bruno V, Manno
ex - mmmmmlnﬂem
President, CACE Depgartments = -
Rev.J. Stephea O'Brién® Staffto the Boand ~
e ex gfficio .
Executive Director N .
‘f ) *Exrcutive, Commisee of the Board | ’
. ' A special word of apprécitionto - .
. . . N.! x- N )
p \ . Finally, the reséasch project began with a lemersemmmeappmprmedﬂd
) o g administratots of the archdioceses and diocese invplved in the prpject. Their initial
- hundnesnbomwhasdmolswuldﬁmwsamphm'ammungmam
’ ' stmawasmostbmeﬁdal We thank these chief administrators. A\
. [ -Ms Liwrence Calishan : .. Rev. Magr. John A’ Mian
-~ ' v S Msry Montgasery Rev. Magr. Jeremiah T. Murphy
_ Mddocmeot.wmotc Sr. Ana Bernard O'Shea
.4 Rev. Engene P. Sallivan ' Archdiocewe of Los Angeles
: ( ' Ndxﬂocacofnomn - T Rev. Joscph M. McGee
. 3r. Dorothy Wikson
:&m ’ Archdiocese of Louisvitle
Diocese of Cleveland ‘ Sc. Janct Marie Abbachi

Archdiooese of San Antonio
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